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1. Staffing  
 

Role Full-time equivalent Number of staff Vacancies 

Team Co-ordinator  1 1 0 

Lead Practitioner  1 1 0 

Specialist Teachers  3.8 4 0.5 post 

Inclusion support Practitioners 
(ISP) 

5 5 0 

Total  10.8 11 0.5 

 
Key points: 
 One ISP will be leaving the team at the end of the term to become an Assistant Educational 

Psychologist. The post will be advertised in September depending on COVID 19 Restrictions    
 0.5 Teacher post was not filled last academic year due to priorities of support changing. It will 

be advertised September as a 0.5 Autism Specialist Teacher post depending on COVID 19 
restrictions.  

2. Caseload Information 

 

Key points: Numbers taken from teacher records as Synergy reports not available  

 The data for overall numbers with autism in Solihull schools receiving universal support is not 
reported this year.  Next year the report will include figures for all children in the LA receiving 
universal or targeted support and those receiving specialist higher level support. 

 The number reported above is only children and young people where support requests have 
been made by schools and accepted by the team.   

 The Autism Team also supported pupils over the COVID 19 lockdown, this included pupils who 
were not already on caseload, or did not have a request for support. This intervention was 
around supporting parents and children in the home setting. 

 AIM caseload was continued over into new academic year, so no requests for support were 
made as the cases are ongoing.   

 

 

 

Non Traded Teams No of children on 
caseload 2019-20 (or in 

July 2020) 

Number with 
EHC 

 

Number at SEN 
Support 

 

Number of 
new referrals 

Autism Team 243 * 133 110 204 



 

 

2. Key developments and achievements for 2019-20  

 
 Request For Support Form – This now guides schools more clearly about the process and 

Graduated Response that should be followed in line with the SEND Code of Practice. It outlines 
clearly the assess plan, do, review process and the evidence they need to provide if they need to 
request specialist support from our team for High Needs pupils. This forms part of the teams’ 
new workflow and referral process.  
 

 AET Progression Framework – Autism Team have received training in the Progression 
Framework. We are now able to offer a new training opportunity for schools to join the central 
training at Sans Souci to learn about how to use the excellent, free resource to record the 
progress of non – academic outcomes for pupils. As we have been unable to deliver this central 
training due to Covid 19, the 2 lead trainers for Progression Framework have been supporting a 
few individual schools to start to incorporate the resource into their assessment and monitoring 
materials. We will continue to support individual schools to set up Progression Framework 
monitoring in their schools. 

 
 AET Hub – We have now become a Hub for AET training. As a result we work directly with the 

Autism Education Trust to deliver and evaluate training for our settings. This will also include 
Quality Assurance visits by our trainers to evaluate delivery of other training providers / Hubs. 
This Peer to Peer review process will include QA visits from other Hubs to evaluate our delivery 
and ensure high quality training, once we are able to start delivering training again. 

 
 Parent Support Workshops – The Specialist Teachers on our team have been trained to deliver 

the Cygnet Parent Workshops from Barnardos. Due to Covid-19 we were unable to run our first 
face to face workshop in the Summer Term. Barnardos have adapted the course to provide an 
online version, so we have worked with some of our schools and a group of parents who have 
kindly agreed to ‘pilot’ this training for us. Reviews of the course will take place at the end of 
September and a plan to continue to offer this training will be formulated, dependent upon 
ability to deliver, whether continuing virtually or face to face. 

 
 Transition Support Pack and offer for schools - This sets out what a good transition looks like 

and provides a range of ideas for schools to use, as part of their graduated response to transition 
support. In response to the Transition Requests for Support that schools have sent in, we have 
also been supporting children and their families remotely this term. We have created transition 
support activities for children in Year 2 and Year 6 which have been emailed directly to parents 
to help them manage the transition to a new school.  Feedback has been very positive and 
schools have reported that the packs have been very useful and helped them to understand the 
provision required to support successful transitions. 

 
 Primary and Secondary Tool Kits - The Autism Team have developed Autism Tool Kits to provide 

support for schools with implementing the graduated response around Autism provision. The 
Toolkit provides an overview of the Graduated Approach, Universal Strategies checklist, 
Targeted Strategy suggestions and advice and guidance on alternative possible actions and 
ideas, if these strategies are not successful. It also contains a range of ‘master copy’ documents, 
which schools can print and use in school and adapt to their own needs as required. There are 
also numerous live links in the document, which staff can use to take them to further reading / 
support. These will be launched in September and added to the Autism Team Local Offer page. 

  



 

 

“Thank you so much for these - they will be well used!” (primary school SENCo)  

“What a fantastic resource – great to have everything in one place too; thank you all so much.” 
(infant school SENCo) 

“This toolkit is brilliant, thanks ever so much for sharing, greatly appreciated.” (primary SENCo) 

“Thank you for the Primary Took kit resources. It looks useful pulling many resources together.” 
(primary SENCo) 

 Development of the Autism Page on the Local Offer - To develop better communication 
pathways the Autism Team have developed our Local Offer Page so that it now has the up-to-
date paperwork and referral process on. We have also developed a parent page with relevant 
information for parents included.  

 
 Unity of Autism Team paperwork - The team have now established a uniform set of paperwork 

so that schools know what they receive from our service. We have also developed a ‘Summary 
of Intervention’ form for when Interventions have finished. This allows us to share information 
and progress with parents and schools.  

 

Covid Support Provided by The Autism Team during Covid 19 Lockdown. 

During the Lockdown period, the Autism Team worked with 85 new children and their families i.e. 
the children had not previously been supported by the team prior to this time. This was on top of 
any current caseload children who needed support. 

 Newsletters - During the COVID 19 period the Autism Team have been supporting families 
and settings by developing and sending an Autism Team Newsletter. This enabled us to 
answer questions parents were asking us and give strategies to support Autism in the home 
to a wider network of families. These were also added to the Local Offer page. 
 

 Direct contact with high needs pupils and their families, via phone and email – whichever 
suited the family best. Some of these were pupils who were already on our high needs 
caseload, but the majority were pupils new to caseload. They were referred via their school 
SENCo for support as the families had reported to school that they were struggling with the 
new situation. As part of this support we ensured that we signposted parents to other 
agencies as appropriate, e.g. CEPS parent phone line, Autism West Midlands, Solar. For 
many families this support from members of our team continued throughout the Easter and 
May school holidays. 
 
Examples of specific support provided: 

 Support with accessing food and vital resources. Provided families with contacts via Autism 
West Midlands, agencies providing support and food deliveries. In particular for 2 families a 
single parent with no family support and a foster carer who has 3 children with complex 
needs 

 Support to help reduce anxiety with pupils through mindfulness providing ideas, activities 
and worksheets for parents 

 Speech, Language and Communication Support through telephone conversations, 
worksheets, signposting to websites and email advice 



 

 

 Worked with EYSAT, E.P and START to secure placements for pupils for September 
 Provided support for a family of a child with terminal cancer through liaison with medical 

professionals, schools, START and E.P.  
 

“Really appreciate the chat - I think it's very isolating being at home so it was very good to talk to 
someone who knows what they are talking about. Thank you so much for your call - it really helped 
as things have been quite stressful here” (parent of secondary school child.) 

“Again thank you for your reply I’ve never really known who to contact with any problems until you 
emailed a few weeks ago sometimes it feels we’re very much alone in the autism world and don’t get 
much help so thank you again”    ( secondary school parent.) 

“Thank you, I will show it to her. Once again thank you for keeping in touch with her. She looks 
forward to your calls and I know she is really grateful for the time you spend with her. She always 
tells me how long you spent talking to her. We both really appreciate the help we have received from 
you" 

“I just wanted to write you an email to show my appreciation and gratitude for all your help and 
support throughout this COVID-19 pandemic! You have gone above and beyond, way past your "job 
role" ensuring we have everything we need! Including arranging for milk etc to be delivered for 
XXXXX! I also want to thank you from the bottom of my heart for all the help and support you have 
given me along the way! It's been quite a journey and I genuinely couldn't of done it without your 
support and assistance” (parent of reception child.) 

“Thank you so much for all your support over Easter. I know you weren’t meant to be working but 
you were there for us every step of the way. The lady from the autism shop was so helpful and 
brought J some toys he was delighted. I have managed to get a slot with Asda every week now for 
food. Thanks for your help with J’s plan and chasing it with SENAR I really couldn’t have done it 
without you.” (Foster carer) 

 We identified, with a few selected schools, a small group of parents who were willing to 
become a Pilot Group to trial the new Cygnet Online Parent Workshops. Teachers within the 
Autism Team have supported these parents with weekly contact, answering questions and 
supporting with strategies for further support. This support continued into the summer 
holidays for some families. 
 

Transition Support for pupils moving to a new setting in September – Due to no physical 
visits taking place to new settings, and many pupils not being in school at all, the usual transition 
curriculum supports were not in place. In response to this we developed support packs to help 
parents support their children through the transition process. The feedback was very positive from 
both parents and settings. 

 We ensured that all school SENCos were sent the Solihull Local Authority Transition 
Guidance, 2019, as some did not have access to this document. 
 



 

 

 We created a Transition pack for parents of children in Y2 to help them prepare their child 
and support their transition to a new school for Y3, as they were unable to complete the 
normal transition activities of extra visits etc. This was sent to the parents of all Y2 children 
on our caseloads, plus any others that were identified as struggling by their school SENCo. 
 

 A similar pack was created for Y6 pupils and their families, to help prepare for the move to 
secondary school. 
 

 A pack of Y6 transition activities was collated and sent to all primary and junior school 
SENCos to help them support Y6 pupils, both those in school and those at home. 
 

  2 ‘Top Ten Tips’ leaflets were created, one for pupils and one for parents guiding them to 
the most useful strategies to support transition. 
 

 A ‘Thoughts, Feelings and Worries’ booklet, was created, which we were able to send to 
parents and SENCos to support pupils who were suffering with very high anxiety around 
transition. 
 

Covid - Support and Impact Case Study 

Support for Targeted child during lockdown and attending school as a vulnerable/key worker 
child: 

Background: 

YP diagnosed with Autism in Summer 2019- During Autumn Term, School ensured universal 
approaches were implemented. The impact of this was monitored through various review meetings, 
PLP’s and pupil/parent/class teacher feedback. The YP attends sessions at the Autism ARP attached 
to the school and this allows her to access a calmer environment where the focus is on bespoke 
targets of her education. The YP has high levels of anxiety around large groups of children and can 
find the mainstream environment challenging. She loves to learn and takes pride in her work, 
however the sensory overload she experiences can be a barrier to accessing her education 
effectively.  

Actions: 

School completed a Request for Support form from the Autism Team during lockdown as YP was 
experiencing high levels of stress and anxiety, even more so with the current situation with Covid 19. 
School had demonstrated the graduated response implementing autism strategies however 
evidenced that further support was needed.  

JM gathered information from school and had a phone conversation with parent to identify primary 
needs around the YP’s diagnosis. Strategies were discussed at length and bespoke resources were 
created by JM/CG to support school and home.  

JM worked closely with school staff to ensure Autism Strategies were evident in the YP’s My Support 
Plan and that the YP’s views were captured. Email/telephone conversations were had regarding the 



 

 

next steps and the type of provision that would be needed to ensure the YP has the best opportunity 
to access the curriculum, make good progress and have relevant targets that would break down 
barriers heightened by her diagnosis of Autism.  

Next Steps: 

EHCP application to assess was completed with supporting evidence from school and parents. JYP 
will await further instruction for evidence from START Team. JM to carry out an observation in 
Autumn Term 2020 when able to do so in line with Covid 19 guidelines. Team Around the Child 
meeting to be held to create a suitable plan for the term, ensure strategies are continued and 
school/SISS to monitor the impact of this consistently.  

Impact: 

School and parents feel supported.  
School are aware of the graduated approach and how this can be used to support other children. 
YP has decreased anxiety through specific resources and strategies used.  
School will have further support through assessments and the YP will have the opportunity to be 
educated effectively. 
 
Feedback from School/Parent: 

“Good afternoon, 

I am just writing to send my sincere thanks to you for all your support for **** (mum) and *** (YP) 
(and me!). 

I have just spoken to *** (Mum) and she feels like a huge weight has been taken off her shoulders 
and she feels 'like a feather'. Mum really appreciated all of Jaime's time this morning and said she 
felt it was like talking to a 'friend' although you have not actually met. We will welcome jaome into 
Valley Primary and the ARC as soon as this is possible. 

I really look forward to working with you in the future to ensure *** receives the support she 
requires and remain indebted to you for all your prompt replies and action and just wanted to let 
you know how much I appreciate this. 

With very best regards and thanks,” 

Valley Additionally Resourced Centre (ARC), 

 

3. Training 

Training received by the SISS Autism Team 2019 – 2020. 

Whole Team: 

CEPS – SCERTS framework 
AET Progression Framework. 
AET Leading Good Autism Practice. 
SISS SPI Team – HI, CVI, Sensory Needs and Autism. 



 

 

 

Specific Staff: 

 4 teachers who deliver AET / Social Work Training have completed the Barnardo’s Cygnet 
Training and are now qualified Trainers, licensed to deliver the Cygnet Workshop Programme 
to parents. 

 The same 4 teachers have also attended the 2-day Solihull Approach Training, which will feed 
into our support for parents. 

 EY Lead Teacher has attended a Colourful Semantics course. 
 Lead Professional has attended Safeguarding Training. 

 

Autism Education Trust: 

 Teachers who deliver AET training, WF, JM, JVo, have shadowed experienced trainers in the 
Birmingham CAT Team. We have shadowed them delivering the following trainings to 
Birmingham schools – Leading Good Autism Practice, Extending and Enhancing Good Autism 
practice, Progression Framework. 

 The Team Coordinator, Lead Professional and Early Years Lead Trainer have also attended all 
Termly AET Regional Meetings and had online meetings with Area Manager virtually due to 
Covid Lockdown. 

 

Centrally based training delivered by the Autism Team. 

Unfortunately, due to Covid 19, many of our planned training sessions that were due to take place 
during the Spring and Summer terms had to be cancelled, including the roll out of the new AET 
Progression Framework training.  
To counteract this, specialist teachers have worked with a few pilot schools individually to start to 
introduce the Framework within their schools for specific children. This will continue wherever 
possible. 
 
 

Course name Delivered to: Total number of 
participants trained 

% graded course 
overall good or 
outstanding 

AET – Tier 2 Good Autism Practice  Mix of schools 29 100% 

AET - Tier 3 Leading Good Autism 
Practice 

Head teachers /SLT 
/SENCo’s /Leads for 
Autism 

11 100% 

AET – Extending and Enhancing 
Good Autism Practice 

Teachers / TAs 7 100% 

AET – Complex Needs and 
Participation 

Teachers / SENCo’s 9 100% 

AET Early Years Tier 1 Making 
Sense of Autism 

All staff 16 100% 

AET Early Years  – Tier 2 Good 
Autism Practice  

Teachers / TAs / 
nursery staff 
 

14 100% 



 

 

AET Early Years  – Tier 3 Leading 
Good Autism Practice 
 

Managers, SENCo’s 4 100% 

Comments from delegates 
“Thank you! This was really useful –Lots to take back to school” (AET Tier 3)  
 
“There were a huge variety of strategies, books and resources on display for the delegates to look at 
during the day” (AET – EY Tier 3)  
 
“This session was amazing – Just to be able to talk (and be understood) and situations (AET – Extending 
and Enhancing) 
 
“Trainers are very knowledgeable and use their own experience to relate to the students. Excellent 
session” (AET Complex Needs) 

“All of the strategies used for children with autism and resources to look at. Made me feel more 
confident! (AET Tier 2) 

“Fantastic delivery. Jaime and Wendy are very motivating. Fantastic knowledge and offered great 
support (ongoing)” (AET Tier 2) 

“Would be great if more staff within schools attended these courses to understand children with special 
needs. Fab course, the trainers were great” (Good Autism Practise)  

 
 
 
Commissioned and bespoke training  

 
Course name Delivered to: Total number of 

participants trained 
% graded course 
overall good or 
outstanding 

AET – Good Autism Practice (Tier 2) Coppice School  25 100% 

Staff meeting- Identifying suitable 
strategies to manage behaviour in 
children with autism.  

Sharman’s Cross 20 100% 

Sensory Challenges and Strategies 
 

Heart of England 
 

40 
 

100% 

AET Making Sense of Autism  
(Tier 1) Delivered by Specialist 
Teachers in their own schools. 

2 Specialist Settings 
11 primaries 
3 secondaries 

Approx. 300 school 
staff including 
NQT’s, lunchtime 
supervisors and 
Extracurricular club 
staff. 

100% 

Comments from delegates 
“A helpful refresher course – Thank you.” (Making Sense of Autism)  
 
“Really a very good session, good information to use in class” (Heart of England Sensory) 
 



 

 

“It was really useful to get a clear overview of autism and the traits that can be shown. Useful 
analogies were made to enable us to perceive things from the child’s perspective and to put ourselves 
in their shoes. Also suggestions to our own teaching strategies were mentioned which were useful.” 
(Heart of England Sensory)  

“Very useful session, Gave me lots of ideas for my own practise” (Making Sense of Autism) 
 
 
Training and support groups for parents 

 
Course name Location of 

training 
Total number of 
parents/carers 
trained 

% graded course 
overall good or 
outstanding 

Cygnet Parent Training  Online  8 Waiting for end of 
pilot and review 
which will begin 
September 2020 

Comments from delegates so far: 
“I loved the video! I think this is really beneficial for parents to watch, especially those whose children 
have just been diagnosed as it all feels a bit doom and gloom to begin with. It does a really good job of 
showing how they’re all different. When we started on our journey I had family members tell me I was 
wrong as he wasn’t like someone they knew with classic autism.” (Cygnet Online Training)  

“Really enjoyed these. The links to all the different resources are great. The sessions are a really good 
mix of video, reading and activities.” (Cygnet Online Training) 

 

Support for Leads for Autism in schools: 

Each school has an identified member of staff who is the Lead for Autism, in most schools this is the 
SENCo, however this role is sometimes filled by a different member of staff. The Autism Team (Early 
Years Lead Teacher and Lead Professional) hold termly Leads for Autism Meetings centrally. 

“The ASD lead meetings and training has been very appropriate and has enabled staff to effectively 
complete SAS referrals, feel upskilled and access support from colleagues. The ASD role in every 
school may be different and may be a TA or a DHT. The training meetings have been accessible for 
all.”  (Comment from end of year survey to schools.) 

Early Years: 

 Intensive Interaction Training.  Training on  fundamentals of communication, principles of 
intensive interaction and strategies to support pupils with complex needs  

 Picture Exchange Communication (PECS). Introductory session to introduce this communication 
system and signpost settings to further training should they feel this is required. 
 

 SCERTS Training with Educational Psychologists. Unfortunately, this was cancelled due to COVID. 
 

 



 

 

 Schools: 

 Speech and Language support in schools – input from SaLT Gennie Dennison to discuss how we 
use good autism practice and communication strategies to support communication difficulties in 
children with autism in the classroom. 

 The Transition Process between settings – what do we do and what do we want to do to 
improve the process? We had a brainstorming session with Leads, looked at current process of 
supporting pupils and sharing information between schools, moving on to identify any issues 
encountered and how we felt we could support the process for our autistic pupils. 
From this, the Autism Team have developed a Transition Toolkit of resources and a specific 
Transition Request for Support form which has been circulated to all schools. This provides 
school with autism specific support to enable them to deliver good quality universal and 
targeted provision as part of their graduated approach. The Request for Transition Support form 
has been created to capture specific information about each child, to ensure they get the 
support required. 
 

SENCo Network. 

The autism team have supported via SENCo Network meetings too. The EY Advisory Teacher 
delivered a presentation around Person Centred Planning (PCP) at both primary and secondary 
networks. 
Another of the specialist teachers supported one of her schools to create and deliver information 
about her setting and the changes they have made, sharing their good practice with other SENCo’s: 

  



 

 

Support to create The Den, Greswold School: 

(Delivered at SENCO Network meeting) 

Reason for the Provision: 

• Six pupils in Nursery, Reception and KS1 with complex needs (Mainly Autism, SLCD, SEMH, 
one with Chromosome deletion resulting in global delay) 

• All with EHCP in place, requested or gathering evidence for request 
• Through the graduated response, clear that these children more suited to specialist 

provision 
• All either part-time, with 1:1 support or both 
• One child had specialist provision named on EHCP, but no spaces available.  

 

Actions: 

• Meetings focused around the needs of these children going forward and how we were going 
to meet those needs 

• We identified a space in school 
• Governors were consulted and agreed  
• We advertised for a full time Inclusion teacher (before Easter) and appointed straight after 

Easter. 
• We discussed redeployment of existing LSAs and TAs 
• We spoke to parents 

 

The Set Up: 

• Advice from Jaime (ASD named teacher) 
• Visit to Windy Arbor Autism ARP – lots of ideas and advice 
• Resources collected/ordered/made 
• Furniture ordered (using existing furniture as much as possible) 
• Building work took place in the Summer holidays 
• Room was set up for the children to start in September 

 

Impact 

• Children are spending planned time in their mainstream classrooms. One child identified for 
the Den is now being successful in class. Two other children go back to class for the 
afternoons. Others spend short times in class with support. 

• Children are included in school/class events 
• Communication boards have been introduced and expanded 
• The new AET progression framework is being used 
• Attention Autism activities are starting to be used 
• Intensive interaction for some children 
• Other children in the school are benefitting e.g. BEAM group (KS1), quiet place at lunchtime 

(child in Year 2), older child reading to children in the Den, sensory breaks for key children 
who are able to manage in class. 
 

Autism Team input: 

 Initial meeting to discuss location of provision, specific details of how this should look 
(layout, displays etc using sensory audits and information) 



 

 

 Discussion regarding the general running of the provision- routine, expectations, behaviour 
management (Impact-significantly reduced behavioural issues since children are accessing 
The Den) 

 Discussion around measuring academic progress and development of TEACCH stations. 
Resources made and used- demonstrated to staff previously.  

 Monitoring observations of the provision – providing feedback and strategies to encourage 
further development. Advice sessions with staff.  

 Began access to AET Progression Framework – reviewing assessments and discussing next 
steps for specific pupils. 

 Trained staff with specific interventions (PECS) to support communication. 
 After sharing the success of The Den at the SENCO Network meeting, many schools have 

approached myself and Greswold School about setting up their own space to help support 
our children with a diagnosis of Autism. The Den has brought awareness to the current 
situation a lot of schools are facing and has allowed staff to see the impact their school can 
have on children when adjustments are made.  
 
 
Feedback (From Inclusion Teacher):  

“By the way - **** is now using the PECs pictures to say 'I want more trains', moving the cards into 
the right order on the Velcro!! And **** is bringing his PECs folder over to staff when he wants 
something!!! And - they took turns to decorate a little Christmas tree today!!!! 

(Sorry about all the exclamation marks!!!!!  ) 

Parent Feedback: 

“Within a couple of weeks, he showed a few months’ worth of development” 

Social Communication Pathway 

EY Advisory Teacher from the Autism Team worked with EYSAT, SAS and SaLT to develop a 
Social Communication Pathway. Practice has been shared with Sandwell in its development. 

Autism Working Group 

Led by the EY Advisory Teacher from Autism Team, attended by Team Coordinator and Lead 
Professional, Teachers and ISPS from Autism Team, SENDIAS, AIM Parents, SASSI, North 
Solihull Additional Needs Group, PCF, and Safe Space. This group has helped discuss, plan 
and share information and good practice across the borough. Minutes and action plans are 
available.   

 

AET Framework and Targets: Impact. 

Each year, Specialist teachers work with school SENCo’s to identify targets using the AET Standards 
and Competencies Frameworks, which will support the development of their setting in becoming 
more autism friendly.  



 

 

These targets are reviewed termly at planning meetings and the Autism Team staff work with 
schools to provide advice, guidance, recommendations, and resources throughout the year, to 
enable the setting to meet their targets and therefore develop their offer to pupils. 

School A (large primary school) asked for support from the Autism Team to develop their internal 
environment to make it more autism friendly. 

SENCo had begun this piece of work but there was some resistance, partly due to the high workload 
of staff, and so little was changing. Using the AET Framework, the named Specialist Teacher and ISP 
carried out an environmental audit of the whole school, which identified good practice and areas 
which could be adapted to be more autism friendly. 

The SENCo was then able to use this evidence to support the development of individual classrooms 
initially, with a particular focus on reducing the amount of display material up in the classrooms and 
removing the material that was hung across the room from the ceiling. For the next step the Autism 
Team and SENCo looked at creating displays that had less visual impact, using the Arp as an example 
of good practice. They have used pastel / muted colours for backing boards and reduced the amount 
of paper on display. They have also ensured that staff have allocated an area of the room which can 
be used as an ultra-low arousal area, for pupils to use when feeling overwhelmed or ae needed 
support to focus. The SENCo has done some further work with staff around meaningful displays and 
them having a set purpose, rather than the traditional highly colourful, overloaded primary displays!  

There are now a couple of classrooms which are great examples of low arousal workspaces and 
these are being used as the exemplar for other staff to build their own spaces on. The Head teacher 
is now behind the work as it can be seen to be effective whilst not disadvantaging children without 
those sensory differences and is able to support the SENCo to make this policy throughout the 
school. 

As a result, they are starting to see calmer classrooms and it is having an impact on specific students 
who are able to focus better whilst in the room. 

School B. 

This primary school had the support of the Autism Team to carry out an environmental audit of the 
school in the previous academic year. SENCo is new to role and quite inexperienced and so wanted 
support to ensure the audit and subsequent changes were carried out well. 

From the results of the audit, combined with the lack of space in the school for pupils to go for ‘time 
out’, this school continued to develop areas within each classroom which could be used by a pupil if 
they needed some quiet time or time away from the tasks / other pupils. Teachers were initially very 
enthusiastic and developed some lovely areas with limited space and resources, but it didn’t quite 
hit the remit. SENCo asked the Autism Team to support the development of these areas. Issues 
included:  

 The calm area being at the front of the classroom, in full view of everyone in the classroom - 
this was moved to the back of the room so the child can ‘escape’ when feeling 
overwhelmed.  



 

 

 the ‘book nook’ created in one classroom was amazing, complete with wallpaper printed to 
look like the shelves of a library, an armchair, lots of cushions etc. The overall effect was 
super as a way to perhaps entice a reluctant reader however for a child with sensory 
differences it was pure overload, so the specialist autism teacher worked with the class 
teacher to identify a different space that could be used as a calming, low arousal area. 

The autism team supported the SENCo by providing examples of good practice from other 
schools, and by completing a walk with her to identify specific great practice already in place and 
areas which could be easily adapted to better support her autistic learners. 

The team also provided a range of literature which she was able to use to support her intent and 
provide evidence-based examples, for use where she was coming up against resistance from 
staff. The SENCo reports that she now has less children leaving class needing to ‘hide’ in the 
library for example and that they are learning to use the calm areas in classrooms to self-
regulate more. They are linking this to the Zones of Regulation work we have discussed with 
SENCo which is also being developed throughout school. 

Early Years AET Support. 

Examples of AET Support Provided 

Private Setting North of the Borough – Worked on Standard 1 Enabling Environments – conducted 
sensory audit with SENCo and Manager using AET template. Identified areas that needed addressing 
to reduce the sensory demands on pupils to provide a low arousal environment. Pupil on caseload 
struggling to access learning and environment due to very high levels of anxiety. Supported SENCo to 
complete sensory profiling on pupil on caseload using checklists with parents and staff. This had a 
major impact on the pupil, and he was able to access activities he hadn’t been able to previously. 
Both setting and parents gained an understanding of his sensory profile which allowed them to use 
effective strategies to support him. The setting reported an improvement across the setting with all 
pupils not just the targeted pupil. Staff reported a better understanding of the importance of the 
environment to enable children to access learning. 
 
Nursery South of the Borough - Worked on Standard 4 Unique Pupil –Supported the setting to 
obtain information on key strengths, interests and challenges of pupil on caseload. Provided setting 
with various examples of pupil profiles and supported them to come up with their own version. 
Which they are now using for all pupils in setting to provide key information to all staff. 
 

 

 

 

 

 



 

 

4. Evaluation of 2019-20 

Key points from the end of year survey to parents and SENCo’s. 

What works well? 

The general consensus from the comments on the survey was that the Autism Team provide a great 
service for those pupils who need support.  
 
We have moved to a system where pupils are banded as: 
Universal Need – school manage their support needs through QFT and basic reasonable adjustments 
/ differentiation. 
Targeted Need – school can access advice from Autism Team about more specific strategies, but 
carry out the support in school e.g. soft start, specific withdrawal intervention groups, further 
adjustments to timetable etc. 
High Need – school request support for the highest needs pupils as part of their Graduated approach 
and work directly with Specialist Teachers and Inclusion Support Practitioners to provide 1:1 
intervention with the pupil, TAC meeting and professional advice and attendance at meetings, 
reports to support EHCP application etc. 
 
The banding for the pupils is set by the SENCo, but where they are unsure about what support a 
pupil will need, this can be discussed with the Specialist Teacher at the termly planning meeting, or 
at any point in the term via email or phone. 
Schools have a planning meeting at the start of each term to plan support for the high needs pupils, 
however a Request for Support can be sent in for any pupil who requires high needs support at any 
time in the term and Specialist Teacher will respond accordingly. 
 
Comments from SENCo’s: 
 
There is greater flexibility in terms of which days colleagues are able to attend meetings, rather than 
having set days. 

Those who need the support do get some support. The support is directed to what the child needs 
and the quality is good. I like the fact that the ASD teacher can support with wider ASD things such as 
completing a sensory walk around our school. 

Flexibility to access support when we need it. 

Support is more specific and thorough 

I think allocation according to need is definitely a better model but given numbers of children 
compared to numbers of staff in the team, we are getting a year on year more stretched service.  

Students who needs support - get it. 
We’ve also been fortunate to have SISS named teacher attend meetings and support professionally 
where needed. 

The support is there for higher level needs children - schools have had the AET training and it is right 
that the service focuses on the children with higher level needs. 



 

 

It has been better in the sense that you only get visits if needed, whereas before when they were 
fortnightly there was not always an issue to discuss. 

What do you dislike? 

The majority of responses in this section referred to the fact that schools are asked to send in 
Request for Support paperwork, which they felt took up valuable time. 

This is a new system from September 2019, previously all pupils with a diagnosis were on caseload 
and discussed which could take a huge amount of time as larger schools had up to 70 pupils with an 
autism diagnosis. It also meant that school expected the Autism Team to do much more of the 
targeted, and even universal work, therefore, not following the Graduated Approach. 

The new system encourages school to follow the graduated approach more closely, focussing on the 
Assess – Plan - Do – Review and when sent to the Autism Team, allows us to see exactly what has 
worked / not worked for the child so we have a good starting point, enabling us to move quickly with 
direct support. 

The paperwork asks for schools to check they have followed the GA and attach any evidence that 
will guide us. We carefully compiled the request paperwork to ensure we didn’t create extra work, 
only asking SENCo’s to send us what should be existing records that they have in school and not to 
write anything new purely for referral purposes. 

Parents and post diagnosis support. 

The area with by far the greatest number of comments was Parental support and the lack of support 
for schools / families post diagnosis. 
 
As an educational advisory service, the majority of our work is focussed on supporting pupils in 
school and advising schools on how best to meet the needs / overcome barriers for those pupils. 
Due to the high number of pupils with a diagnosis we no longer offer ‘new diagnosis’ work to every 
child, however this role can be managed by SENCos. The Autism Team previously carried out an 
observation with recommendations for the classroom, which is now the responsibility of the SENCo. 
However a parent meeting if they wanted to meet with us.  
 
We can still offer parent 1:1 meetings, but time is limited due to caseload numbers. 
We have looked at how our offer can incorporate these concerns in a manageable way for everyone. 
As the Specialist Teachers on the team are now trainers for the Cygnet Programme for parents (see 
separate section), this will go some way to supporting parents. Some schools have also chosen to 
use an hour or two of their time to ask Specialist Teachers to present at a school coffee morning / 
parent support group, which has enabled us to share information with a large group of parents in 
one go, and also highlight support services outside of education. 
 
Additionally, all SENCos should have attended AET Good Autism Practice (Tier 2) and Leading Good 
Autism Practice (Tier 3) training sessions, which are delivered centrally each term and are free for 
new to role or new to Solihull staff. These training courses have guided delegates around 
observations, strategies and should provide SENCos with the skills they need to carry out the 
observation and writing of a one-page profile following a diagnosis. 
 



 

 

We have recently created Autism Toolkits for both Primary and Secondary schools. This includes 
observation checklists to support and guide school staff when completing an observation, as well as 
strategies and links to further support where required. 
 
Where parents are struggling, we are supporting schools to hold TAC (Team around the child) 
meetings where we can create a joint approach to support for the child and family. 
 

  



 

 

5. Case Studies 

Pupil: XXXX 

Context/Background  

XXXX was diagnosed with Autism aged 3 years.  XXXX was non-verbal with high sensory needs. 

XXXX has no siblings and there is no previous history of diagnosis of Autism within the family.  

Mother had raised initial concerns at his 2-year check-up as XXXX was not speaking. Hearing was 
tested privately and was found to be normal.  Concerns over XXXX lack of communication and 
interaction continued so XXXX received input from a Speech and Language Specialist who suggested 
XXXX be assessed for Autism.  

XXXX was first referred to SISS Early Years Autism Team April 18 when attending a nursery. XXXX was 
attending Monday and Wednesday afternoons for 2hr sessions and then four half days.  

A Needs Based Plan Level 4 was created. (In collaboration with another Local Authority Early Years 
Team.)  Observations were completed and a Reintegration Plan was implemented.   XXXX was 
allocated a school from panel with 1:1 funding for a year and for SISS Autism Team to be involved. 
AIM was put in place to upskill 1:1 and support his transition and engagement in Reception.  

At this point, School felt that they couldn’t meet pupil’s needs due to the recommendations on 
XXXX’s EHCP document.  

A Request for Support form was completed by School in June 2019.  

 

Summary of what we did 
 A TAC meeting at family home with TP, JVO, B from START and mother due to mother’s 

frustrations around communication between teams. School had not shared with mother that 
observations had already been completed. 

 JVO and EH completed a home visit to discuss with mother XXXX’s needs and SCERTS input 
was discussed. 

 Observations completed by TC and EH and strategies shared with staff. 
 EH Weekly interventions to upskill 1:1 and support school 
 TAC Meeting in school was attended by JVO and EH to support communication and to share 

strategies. 
 Sensory Checklist was completed by Mother and JVO and emailed to school to support 

XXXX’s sensory needs.  
 Introduced SCERTS as a possible intervention to support XXXX communication needs and 

numerous discussions were held with Dr Louisa Jones and School to support the 
implementation of this process. 

 Attendance to SCERTS meetings, joint observation, planning and review meetings. 
 Continuation of EH supporting school T.A and upskilling staff 
 Regular email correspondence with mum via email  
 Taking case to panel to apply for funding  
 Timely reminders to school around review meetings 

 



 

 

Challenges overcome 
 Communication between teams, school and parents greatly improved 
 Building trust with home and school through consistency of approach and improved 

communication. 
 Reintegration plan and increase of hours at school  
 Upskilling TA (and other staff) to improve knowledge and understanding and develop 

confidence and independence in implementing strategies.  
 

Outcomes achieved 

 In full time mainstream setting (for at least one more academic year with support.)  
 XXXX attending school trips  
 Pupil is happy to attend school  
 Parents feeling more supported and part of the process 
 XXXX progressing and accessing all areas of the curriculum in full time, mainstream 

education. XXX will be transitioning into year 1 in September. 
 School is meeting needs  
 Effective collaboration between teams- School, Parents, Autism Team, EPS, SALT etc.  
 Legacy of support- School and staff have been upskilled and are more confident in approach. 
 Reduced Mums anxieties around XXXX and education. 
 XXXX to go from AIM to HN 
 Social communication:  XXXX is starting to ask and initiate through words and actions what 

they want. 
 Interaction with others:    Sitting with others, smiling, initiating hug for peers, holding hands 

and high fiving peers. Starting to share and play with peers in an activity XXXX likes 
 Sensory processing:    XXXX is able to manage more sensory overloads, stimming has 

reduced and is developing strategies to cope with noise and change. 
 Interest and information processing:   XXXX will listen and acknowledge an instruction, will 

complete activities XXXX used to refuse to complete. 
 
 

Feedback from Family and/or setting 

 Mum is happy with school and the relationship they have with XXXX. She is pleased with 
XXXX’s progress 

 She is happy with the support she has had from SISS Autism Team.  (Emails and comments in 
meetings.) 

 She supports and reinforces the work and strategies (SCERTs) that are in place in school and 
at home. 

 Feels that communication between SISS, School and her are much improved. 
 Teams Review meeting July 2020- Mum thanked Emma and Jenny for their hard work and 

support. 

 



 

 

Case Study 2. 

Name: Young Person (YP) 

Date of Birth:   XXXXXX        Year: Year 6 

Code of Practice – Education and Health Care Plan 

 

Area of Need- communication and interaction, Sensory needs,  

Diagnosis Asperger’s and ADHD at  XXXXXX 

 

Date of Involvement March 2019 - Present Day                         

Brief Overview/Background: 

 

YP is a very sensitive, excitable young boy. He wants to be liked and tries to build strong 
relationships with familiar adults. The YP has described himself as a ‘very physical boy’. He states 
he can’t always control his behaviour and he becomes too excited.  

 YP had a very mixed experience at school during, particularly in year 5 when he received his 
diagnoses. He had a difficult relationship with his class teacher and struggled to access parts of 
school life due to some of his complex needs. He displayed behaviour that could be defiant or 
inappropriate and has damaged property in setting when frustrated/upset/angry. He found it 
difficult to concentrate and work at the same pace as his class mates.  

His sensory needs impacted on his behaviour significantly and he needed a lot of support to 
regulate his emotions appropriately. 

During a particularly turbulent time, the YP was given an exclusion. At times it was a concern to all 
involved that the school setting would breakdown and the YP would become a school refuser.  

 

Previous Involvement Social, Emotional, Mental Health Team in 2013. Referred by XXXX 

Initial involvement after diagnosis: 

JM completed New Diagnosis work to determine the level of need and the primary concerns- this 
would then result in clear next steps for all involved. The new Diagnosis work consisted of: 

 Initial observation of the YP and feedback to SENCO/Class Teacher- 19-03-19 
 Initial meeting with the YP- 19-03-19 
 Parent meeting in setting to discuss observation and recommendations and to gain their 

voice and their concerns- 19-03-19 



 

 

 Parent 1:1 meeting – 29-03-2019 
 

Main concerns raised/observed by professionals: 

 YP struggles to understand and regulate his emotions which results in some defiant and 
challenging behaviour 

 Avoidance – YP has a fear of ‘getting it wrong’ so will avoid work or instruction if he feels 
overwhelmed 

 Low self –esteem and anxiety 
 Difficulty concentrating and accessing work- ADHD  
 Difficulty understanding instruction  

 

YP’s voice during initial meeting: 

 Starts to feel sick when he walks towards the school gates.  
 Feels worse when it’s Monday as he has P.E in the afternoon 
 Feels his teacher does not like him 
 Feels likes he can’t control what he is doing.  
 Sometimes doesn’t understand why he is being ‘told off’ 
 Gets confused trying to understand ‘what people mean’ 
 Feels he cannot concentrate- ‘I need to move all the time’ 
 Feels like he won’t be able to do the work. 

 

JM ensured feedback was consistent and all people involved were aware of the primary needs for 
the YP, ensuring the YP’s views were taken into account. The YP comes across as very articulate, 
however he finds the world around him incredibly difficult to process. He can easily be mistaken for 
being defiant when he simply doesn’t understand what is happening around him. 

JM created a document that clarified the needs of the YP so all professionals were adhering to the 
same strategies which will allow the YP to meet the desired outcomes. 

 

                                                          Pupil profile 

Free School Meals  (Please circle)  Yes No  

EAL No 

Attendance Some school refusing, difficulty accessing classroom 

Looked After and any care arrangements – YP lives with mother, father and younger sibling 

 

 



 

 

Specialist involvement – Liaison with other partners, 

Occupational Therapy- previous input when younger.  

ADHD nurse?? Need to clarify ???? 

. Support for School 

 Observations by JM on 19-03-19 and up to date monitoring observation. Detailed feedback 
given to SENCO, class teacher and parents. 

 

Staff training and support- 8-04-2019 
  Following on from the information gathered in the New Diagnosis work I arranged a 

feedback meeting with the School SENCO, Class teacher, in which I shared an ‘Impact 
Sheet’. I created this to clarify the YP’s primary needs in relation to the 4 Areas of Autism 
and to support the class teacher with reasonable adjustments and strategies. In this plan I 
gave detailed strategies and outcomes for each area of need for the school staff team to 
follow. I discussed and demonstrated the Universal and targeted strategies with the 
professionals (resources given) and asked them to monitor the effect of these strategies. 
This would then be used to show progression and impact of the strategies in place at 
regular intervals. 

 It was identified that many of the YP’s needs under the 4 areas could be well managed with 
universal and targeted strategies if these were consistent in school, however there were 
challenges that the YP was facing that needed area specialist intervention. 
 
 Direct work with the YP- began on 8-04-2019 

 Following on from the New Diagnosis Work, my main concern for the YP was that he 
needed further support to understand his diagnosis and alter his perception of himself and 
his needs. He also needed support to enable him to manage his emotions, develop 
effective coping strategies and therefore be able to reduce the amount of 
incidents/challenging behaviour in setting. 

Other strategies/work to collectively to support the desired outcomes: 

 Team Around the Child Meetings- 19-03-19, 20-11-19, pre-arranged 27-03-2020 for 
transition however cancelled due to CV19.  

 Professionals meetings- reviewing strategies, impact, adaptations- Regular and on-going 
 Support by JM to develop My Support Plan and EHCP evidence (2 cycles) gathered and sent 

to panel- assessment agreed and EHCP given. 
 Continued SENCO/Teacher input- monitoring strategies. 
 JM Liaising with START team, SENCO and Parents regularly regarding placement to ensure 

the right provision is provided. 
 JM sought further advice from Autism Manager and SISS manager to confirm correct 

placement- all professionals agreed.  
 Continued parent support as and when needed- included during CV19 as mum is 

concerned about transition.  



 

 

Parent and Pupil Support 

 Continued Support Provided -for parents via email, in person or phone. This was 
particularly vital in identifying and securing an appropriate secondary provision.  

 Sharing resources with parents, particularly scaling and self-regulation tools to develop 
effective coping techniques and the outcomes of ‘The Big A’. 

Outcomes:  

 Through continued support, Team Around the Child meetings, professional meetings, EHCP 
applications, direct work from the Autism Team, and consultations with appropriate 
secondary placements the YP has gone on to manage year 6 in the best way possible, 
maintain some friendships, begin to understand his diagnoses and develop effective coping 
strategies.  

 Despite current circumstances with CV19 the YP has a guaranteed secondary placement at 
an ARP provision in which he will receive the correct support to meet his needs and the 
opportunity to access mainstream education yet maintain crucial support for his needs that 
will ensure a successful school life.  

Success for the YP: 

 The YP is able to ‘scale’ himself each day, a skill developed when working with the autism 
team, but now one he can access with a familiar member of staff and at home with 
parents. This helps him to regulate his emotions better, rationalise some of his 
worries/frustrations and choose a suitable response/strategy to calm himself. 

 The YP had longer, more frequent settled periods at school and school refusing 
dramatically decreased. Although the YP still had anxiety around attending school, he has 
the tools to manage this with the support of a familiar routine and key people.  

 The YP understands his diagnoses a lot better after completing specific programmes of 
work with the Autism Team, such as ‘The Big A’. He was able to explain to his new teacher 
in year 6 (via a post it note) that he wanted her to know he has a diagnosis of Autism and 
ADHD and sometimes he needs a bit of extra time and help. He shared this during a session 
with JM and was proud of himself for communicating so maturely.  

 Staff in school were able to implement advice from the Autism Team to adapt their 
approach with the YP and build a trusting relationship.  

 Adaptations made through listening to the YP’s voice meant his social and emotional needs 
were met. Having access to nurture areas, slower paced environments etc. Consistent 
universal and targeted strategies meant that the YP was able to be a part of the school 
community. 

 


