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1. Staffing  

The SISS Service comprises of five specialist teaching teams: 
 

Non-traded service 

1. Sensory and Physical impairment (SPI) Team 
2. Autism Team 
3. Speech, Language and Communication (SLCD) Team (includes Additionally Resources Provision 

(ARPS) at Bishop Wilson and Valley Primary Schools) 

 
Traded service 

4. Social, Emotional and Mental Health (SEMH) Team, with High Needs non-traded element to the 
Team. 

5. Communication and Learning Difficulties (CLD) Team 
 

Role Full-time 
equivalent 

Number of 
staff 

Vacancies Sept 2020 

Team Coordinators 4.8fte 5 0.3fte due to 1x part-time 
staff in post 

Lead Professionals including 0.2 
Trainee Educational Audiologist 

2fte 2 None 

Teacher in Charge of SLCD ARCs 
at Valley and Bishop Wilson 

0.6fte 1 None 

Specialist Teachers 21.6fte 30 0.5fte Autism Team 

0.2 SLCD Team 

1fte SPI Team  

Inclusion Support Practitioners 
and audiology technician 

17.05fte 20 32.5 hrs autism team 

32.5fte SEMH HN Team 

26hrs SPI Team 

Total 46.5 58 4.8fte vacancies 

 

Key points: 

 The SPI Team Coordinator Suzanne Walters left in July 2019 and Lisa Irving has been recruited 

to this role.  Lisa was previously a Head of Sensory at a Birmingham Special School. 

 The Autism Team Coordinator Tina Partridge will be leaving for a promotion in Worcester LA 

on 31st October.  The Lead Professional Wendy Fitzmaurice will lead the team for the second 

part of the autumn term whilst we recruit for January 2021. 

 Helen Cooper and Veronica Thorvardarson have been appointed as Lead Professional for 

Hearing Impairment (HI) and Trainee Educational Audiologist respectively. 
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 Due to the change in subject specialisms of the new managers in the SPI Team, the Service 

Specification can be delivered, within NATSIP criteria for current caseload, by changes in how 

the service is delivered and the appointment of an additional ISP only for January 2021.  This is 

also a cost saving measure. 

 The 0.5fte Autism Teacher vacancy has been recruited to and the new teacher will start in 

October.  This post had been held open for a joint role with social care’s Family Support 

Workers Team which did not come to fruition. 

 An additional 0.8fte teacher time has been agreed in the SEMH Team for one year to meet 

increased SEMH Team buy-back/ commissioned work and COVID Recovery Support, as 

detailed below– current staff contracts have been increased. 

 The Inclusion Support Practitioner roles in both the Autism and the High Needs SEMH Teams 

have been recruited to and staff will start their roles after October half term. 

 125K COVID-19 recovery support has been commissioned though SEND Forum.  Additional 

staffing, comprising of 1.8fte Inclusion Support Practitioner roles and a 0.6fte teacher post 

have been agreed.  These will be recruited to during the autumn term and will be deployed 

throughout 2020/21 to support the transition and inclusion of pupils with SEMH needs linked 

to the pandemic context. 
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2. Caseload Information 

Non Traded Teams No of children on 
caseload 2019-20 
(or in July 2020) 

Number with 
EHC 

 

Number at 
SEN Support 

 

Number of new 
referrals/requests 

for support 

Hearing Impairment 274 56 218 23 

Visual Impairment 138 61 77 21 

Physical Disabilities  151 56 95 10 

Multisensory Impairment 45 18  27 13 

SPI Team TOTAL 608 191 417 67 

Autism Team 243* 133 110 204 

SLCD Team outreach 206   18 188 50 

SLCD Valley and Bishop 
Wilson ARCs 

23 8 15 N/A 

SEMH High Needs  31 20 11 31 

TOTAL 1113 370 (33%) 743 (67%) 383 

 

Traded Teams No. of children 
referred  

Number with 
an EHCP 

EHCP under 
assessment 

Number at 
SEN Support 

No SEN or not 
on COP 

Communication 
and Learning 

Difficulties  Team 

248* This is a reduction of 56 referrals from 18/19 for CLD.  
Referrals are similar for the SEMH team. 

*Referral data was collected manually and is a best 
approximation.  Due to issues with BSU support for SISS and 
use of the Synergy database, none of the above data, or any 
detailed analysis of referrals was available through the 
Synergy reporting system. 

SEMH  Team 550* 

Additional SEMH Referrals through commissioned work from START or LAC Services 

 

 

Non Traded Teams No of children 
on caseload 

2019-20 

Number with 
EHCP 

 

SEMH START TEAM  22 22 

SEMH Looked After 
Children 

6 0 
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Key points 

1. Greater analyses of SISS referrals is required and support from ICT/ 0-25 Business Support 

Unit needs to be addressed in order for managers to access the data they require. 

2. Hearing Impairment –caseload has increased by 7.6% in 2019/20.  There has been a large 

group of Early Years children that have required high level interventions. Numbers referred to 

HI are expected to increase over the next year due to COVID 19, as hospitals have suspended 

surgery for grommets, therefore more children will require support for hearing loss caused by 

glue ear. 

3. Physical Disabilities – caseloads have increased by 3%. A further review of the allocation 

model will be required due to numbers with higher level of needs (level 3 and 4) increasing in 

mainstream settings. More children are requiring moving and handling plans and 

environmental audits to keep them safe.  

4. Visual Impairment – caseloads have increased by 13%, factors include; improved 

identification, especially with regards to Cerebral Visual Impairment (CVI), an increase in 

children with VI moving into the borough, increased numbers in specialist provision requiring 

specialist VI support and the Down Syndrome pathway, providing annual monitoring of vision. 

5. Autism Team - the number given is much lower this year, as it only includes the number of 

children where a school has made a ‘Request for support’.  In previous years it has included all 

children with a diagnosis of autism, regardless of whether the team has worked directly with 

them. This reflects a change in the Service Specification for this team and the role of AET 

Leads within schools. 

6. SLCD Team The number of children on caseload is 17% lower than last year.  It is 

considered that this is largely due to COVID-19 and the Speech and Language Therapy 

service (SaLT) not assessing children to then refer them to the team.   

7. CLD Team – caseload reduction is due to school closures. 

 

Detailed reports for each individual team, including impact of work completed and key areas for 

development will be available on the Local Offer from the end of October 2020 

https://socialsolihull.org.uk/localoffer/education/children-and-young-peoples-send-service/siss-2/  

https://socialsolihull.org.uk/localoffer/education/children-and-young-peoples-send-service/siss-2/
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3. Key developments and achievements for 2019-20 – whole service level 
 Signed off the Inclusion Charter with school Collaboratives, social care and health colleagues in 

addition to LA staff in December 2019.  The shared understanding of inclusion and values 

agreed, will form the basis of the Inclusion Strategy to be developed in 2020/21. 

 TAC and Early Years Panel – Led by SISS, this multi-agency Panel run with health colleagues 

started in Sept 2019.  One of its successes has been that referrals to the Complex Medical Needs 

(CMN) Panel can be accepted through TAC as a result educational assessment is deployed much 

quicker and families therefore have support in place whilst waiting for a CMN assessment; this 

support also informs the CMN assessment.  Health visitors have valued using the Multi-Agency 

Assessment Tool devised through TAC, improving consistency around identification of significant 

delays in development. Joint decision making is a benefit, but there is a lot of work still to do as 

EY TAC progresses to the next phase of implementation. Processes will be being reviewed as part 

of Early Years Strategy and the Graduated Approach Strand of the High Needs Block recovery 

Plan.  Full review of EY TAC 2019/20 report is embedded in the appendices of this report.  

 Moving and Handling Policy and training – SISS has worked with health and LA adult service 

colleagues to develop a Corporate Manual handling Policy to be published at the end of 2020. 

The Moving and handling training offer to schools, has been reviewed in partnership with the 

Health and Safety team and specialist provision, with the long-term view that across Solihull, all 

schools and settings will be using the same paperwork, processes and all receive the same 

accredited training.  

 Equipment Guidance – draft guidance for use across all stages of education has been produced 

with NHS HEFT staff and special school colleagues, in consultation with SENCO’s. This is currently 

being consulted on with Head Teachers and will be published in December 2020.   

 Physical Disability (PD) NET Pilot Group – four schools in Solihull took part in a trial of the PD 

NET Standards, they accessed specialist training and support alongside the PD team and other 

local authorities. This is developing good practice across Solihull for supporting children with PD. 

Due to COVID 19 halting progress, there will be a review in the Autumn Term 2020, the pilot 

group plan to deliver feedback to all schools as part of the SENCO Network meetings. 

 Launch of the CVI Pathway – training was provided to all SENCOs who attended the SENCO 

network meetings in spring 2020. This was well received and the Pathway is now being used to 

effectively assess and identify possible visual impairment. 

 Support for Nurture Groups: Burman Infant School ‘pop up’ nurture group was set up to meet a 

particular year group’s needs with a number of pupils with SEMH EHCP’s. This work was 

commissioned and has been very successful in keeping 3 out of the four of the children within 
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mainstream for 2020/21 at a considerable saving to the High Needs Block.  The full report will be 

available on the Local offer SEMH Team pages and is embed in the appendices of this report. 

 Supported the development of new specialist provision including the new Autism ARP provision 

planned at Mill Lodge School, the Autism free School and the primary SEMH provision within the 

North of Solihull, which schools have requested SISS runs on behalf of the LA.   

 With SEIS piloted the annual process of reviewing new ARC provision, initially at Alderbrook 

ARC, however progress was halted following school closures. 

 AET Hub – SISS has now become an AET Hub for training rather than being part of the 

Birmingham LA Hub.  This means we can work directly with the Autism Education Trust to deliver 

and evaluate training for our settings. In addition we will provide Quality Assurance visits to 

evaluate the delivery of training of other providers /Hubs, whilst we receive QA visits from other 

Hubs this will ensure high quality training in Solihull and nationally. 

 The EY 3-5 years ELKLAN pilot started in the autumn term following on from the schools ELKLAN 

pilot in 18-20, Trainers from SISS and Speech and Language Therapy (SaLT) Service delivered the 

course to 11 Early Years settings.  11 Staff were trained to Level 3 competency and the course 

will continue in 20/21.  Staff knowledge, skills and practice have really developed and a full 

evaluation of progress/ impact will be produced in October 2020 for Commissioners.   

 Elklan 5-11yrs Communication Friendly Settings entered its second year to train 5 schools to 

Level 4 Elklan standard.  Current evaluation is that Elklan is the gold standard and that trained 

SaLT and SISS staff will develop a more realistic Solihull Communication Friendly process/model 

similar to that of AET, using ELKLAN materials and others, for implementation in 2021. 

 SpLD- Dyslexia Panel and Policy - the LA guidance on the assessment of dyslexia and dyscalculia 

has been reviewed in light of new government legislation relating to applications for Disabled 

Students Allowance and guidance produced by SASC. A summary of the Pathway has been 

developed for parents.  Due to further staff obtaining their Advanced Practitioner Certificate, the 

Panel will cease in January 2021 and assessments will be delivered through the CLD Team. 

 Following last year’s pilot of Person Centred Planning tools with representatives from each 

school Collaborative- the tools have now been included in the EHCP review process and training 

on how to use person centred planning tools has been delivered to Sencos. 

 Parent Support Workshops – The Autism Team is now trained to deliver the Cygnet Parent 

Workshops from Barnardo’s. Due to Covid-19 Barnardo’s adapted the course to provide an 

online version. The team worked with some schools and a group of parents, who agreed to 

‘pilot’ this training. Reviews of the course will take place at the end of September and a plan to 

develop this training offer developed. 
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 COVID-19 and school closures have impacted on the development and evaluation of key pieces 

of work.  However SISS staff adapted throughout the pandemic in order to support children and 

families virtually through online lessons, sessions for parents and phone calls, as well as creating 

a range of resources for parents and schools sent out and published on the Local offer. One of 

the key achievements has been how well teams have adapted their support, reflected in 

evaluations at the end of this report, the two quotes below however reflect the majority of the 

feedback. 

  

‘’ Just wanted to take this opportunity to say how thankful I am for the amazing 

support me and my son have received from the SISS team over lockdown. 

Specifically (JM Autism teacher) and (RW High Needs SEMH teacher). Having been 

poorly myself and my lad struggling hugely with that and the changes to routine. The 

calls of reassurance, support and communication with school, have helped us a lot 

and continue to help us get him back into the classroom soon’’ Parent 

 

From June SISS re-deployed two members of staff, from the usually traded CLD Team, to 

support the re-opening of schools to children in Year R, 1 and 6. The two teachers taught key 

worker ‘bubbles’ to support where a school could otherwise not ensure all keyworker and 

vulnerable children could return with the additional year groups.  

‘’I just wanted to express my thanks for allowing us to access LT and EM as extra members of 

our teaching team in June and July. They were a really important addition to our capacity 

that made the lives of staff and children a little more comfortable in a really strange time. 

They were both fantastic in forming relationships with staff and children and assimilated 

into our team wonderfully.’’ Head Teacher 
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4. Traded services 

Number of schools purchasing traded learning and SEMH support in for 2019/20 through an annual 
Service Level Agreement (SLA). 

Team Primary Secondary  Independent Total 
schools  

Specialist 
settings 

Total  

CLD 26 7 1 34 2 36 

SEMH  48 6 1 55 3 58 

SEMH Team 

 80% primary schools and 43% of secondary purchase services from the SEMH Team.  Total 

hours purchased for 2020-21 is 4184 hours, an increase of 91 hours from 2019-20. 

 4 schools did not renew their SLA, however 3 new SLAs were agreed. 2 schools gave the reason 

that they are buying into the CEPs service rather than SISS, in one school the support bought last 

year was for a specific child and one school is joining a MAT and was unable to commit to a SLA. 

 The START work has been successful and is to be recommissioned next year – end of year report 

is available in the appendices.   

 The team will increase staffing for one year with a 0.6fte teacher and 1.8fte ISPs, to deliver 

commissioned COVID Recovery support to schools. 

CLD Team 

 40% of primary schools and 50% of secondary schools purchase services through a SLA.  The 

number of hours bought in 2019-20 increased by 149 hours, but has reduced by 122 for 2020-

21 to 2363 hours.  

 One rural primary school and two secondary schools have increased their up-front buy-back for 

2020-21 and one new school from Unity Collaborative has bought back into the CLD Team. 

 7 primary/infant schools and 2 secondary schools have decreased the number of hours they have 

committed to purchasing next year. The reasons given have included: needing to retain more 

funds for the services of the CEPS; historically purchasing too many hours; general cuts to SEND 

budget. 

 Whilst overall spot-purchased services were down in 2019-20, commissions from the START 

team increased. This appeared to be the result of an increasing number of pupils without up-to-

date learning skills assessments, often because they are ‘between school placements’ or it has 

been recommended at mediation. 

Detailed reports for each traded team, including impact of work completed and key areas for 
development will be available on the Local Offer from the end of October 2020 
https://socialsolihull.org.uk/localoffer/education/children-and-young-peoples-send-service/siss-2/  

https://socialsolihull.org.uk/localoffer/education/children-and-young-peoples-send-service/siss-2/
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Traded Service Budget and Income:  

Total budget £2,204,390 – this is for non-traded services, traded services and the ARCs at 

Bishop Wilson and Valley Primary Schools, it also includes the budget for the Early Years 

Support and Assessment Team and 125K for the 0-25 Service Business Support Unit. 

The overall SISS budget came in at an underspend for financial year 2019-20.  The SMBC 

finance team and accountancy are supporting the BSU with financial and auditing systems to 

facilitate better financial processes and reporting systems next year. 

 

 

Traded Income- financial year 2019- 20 Amount 
 

Service Level agreements with schools £442, 488 

Additional hours from schools with an SLA £5912 

Spot purchase from schools with no SLA £5715 

Central Training Courses – SISS Brochure £17,730 

Bespoke/ in-house training for schools/ services £6911 

Commissioned work START/LAC/ELKLAN £103,869 

Total £582,625 
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5. Training  

Centrally based training  

Course name Delivered to: Total number of 
participants 
trained 

% graded course 
overall good or 
outstanding 

AET – Tier 2 Good Autism Practice  Mix of schools 29 100% 

AET -  Tier 3 Leading Good Autism 
Practice 

Head teachers /SLT 
/Sencos /Leads for 
Autism 

11 100% 

AET – Extending and Enhancing 
Good Autism Practice 

Teachers / TAs 7 100% 

AET – Complex Needs and 
Participation 

Teachers / SENCos 9 100% 

AET Early Years Tier 1 Making 
Sense of Autism 

All staff 16 100% 

AET Early Years  – Tier 2 Good 
Autism Practice  
 

Teachers / TAs / 
nursery staff 

14 100% 

AET Early Years  – Tier 3 Leading 
Good Autism Practice 

Managers, SENCos 4 100% 

TA Toolbox – Reading Teaching Assistants 6 100% 

TA Toolbox – Spelling and Writing Teaching Assistants 6 100% 

TA Toolbox – Numeracy Skills  Teaching Assistants 4 100% 

An Introduction to Dyslexia Teaching staff 4 Feedback not 
recorded by BSU 

Moving and Handling Training  Key staff from 
schools 

N/A 100% 

CVI Pathway – at SENCO 
Network Meetings  

SENCOs  65 N/A 

Language Link – An introduction to 
DLD and how Language Link games 
support this diagnosis. 

TAs and SENCos 7 1 out of 3 sessions – 
due to COVID-19 so 

not graded 

Comments from delegates 
-  “This session was amazing – Just to be able to talk (and be understood) and situations (AET – 

Extending and Enhancing) 

- “Trainers are very knowledgeable and use their own experience to relate to the students. Excellent 

session” (AET Complex Needs) 

- “All of the strategies used for children with autism and resources to look at. Made me feel more 

confident!(AET Tier 2) 

- “Great suggestions for activities e.g. word games.” (TA Toolbox – Reading) 
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- “I enjoyed learning about all the spelling strategies; it gave really good ideas.” (TA Toolbox – 

Spelling) 

Traded training (out of school’s SLA hours) 

Course name Delivered to: Total number of 
participants 
trained 

% graded course 
overall good or 

outstanding 

Access Arrangements: Training for 
Readers, Scribes and PAs 

John Henry Newman 
Catholic College – 
Graduate Coaches 

4 100% 

Dyslexia refresher training St. George and St. 
Teresa’s RC Primary 
School – whole staff 

12 100% 

Supporting Pupils Working Below 
ARE 

Bishop Wilson CE 
Primary School – 
whole staff 

50 Feedback not 
recorded by BSU 

Scaffolding Writing Bishop Wilson CE 
Primary School – 
whole staff 

50 Feedback not 
recorded by BSU 

Numicon – Ideas for the Classroom Bishop Wilson CE 
Primary School – 
teaching staff 

30 Feedback not 
recorded by BSU 

Scaffolding Writing Kingshurst Primary 
School 

30 Feedback not 
recorded by BSU 

Supporting Pupils with Speech and 
Language Difficulties 

Kingshurst Primary 
School – EYFS staff 

30 Feedback not 
recorded by BSU 

Dyslexia refresher training Tudor Grange 
Academy Kingshurst 

12 100% 

Top Tip for Secondary LSAs Tudor Grange 
Academy Kingshurst 
 

12 100% 

Comments from delegates 
- “I now have a clear understanding of how to support students in terms of specific access 

arrangements.” (Access Arrangements: Training for Readers, Scribes and PAs)  

- “Found the specific information on how to support spelling etc. useful.” (Dyslexia refresher training) 

- “Really helpful and informative.” (Dyslexia refresher training) 

- “I liked that our CLD teacher was so informed and approachable. I did not feel anxious to ask 

questions to consolidate my understanding. I liked that all the intervention strategies she suggested 

were modelled to us.” (Top Tips for Secondary LSAs) 
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Commissioned and bespoke training  

Course name Delivered to: Total number of 
participants 
trained 

% graded course 
overall good or 
outstanding 

Supporting Pupils with SEND  SCITT Students – 
South Birmingham 
College 

40 100% 

Supporting Reading Skills Smith’s Wood Sports 
College 

6 100% 

Supporting Writing Skills Smith’s Wood Sports 
College 

6 100% 

Elklan 3-5yrs Level 3 Accredited Course SENCO’s 10 100% outstanding 

Elklan 5-11yrs Level 4 Accredited course 
(Run by CLD Team) 

SENCO’s 5 Course has not yet 
been evaluated 

ongoing. 

AET – Good Autism Practice (Tier 2) Coppice School  25 100% 

Staff meeting- Identifying suitable 
strategies to manage behaviour in 
children with autism.  

Sharman’s Cross 20 100% 

Sensory Challenges and Strategies Heart of England 
 

40 
 

100% 

AET Making Sense of Autism  
(Tier 1) Delivered by Specialist Teachers 
in their own schools. 

2 Specialist Settings 
11 primary 
3 secondary 

Approx. 300 
school staff  

100% 

Relationship Based Play Bentley Heath 
Primary School – 
whole schools 

40 100% 

Attachment – Observing and Identifying 
(Twilight 1)  

Woodlands Infant 
School  

20 100% 

Emotion Coaching (TAs) Cheswick Green 
Primary - TAs 

6 100% 

Attachment Marston Green 
Infants- whole 
schools 

30 100% 

Emotion Coaching (Teachers) Cheswick Green 
Primary -= teachers 

15 100% 

Zones of Regulation Bishop Wilson CoE 
Primary – whole 
schools 

40 100% 

Anxiety Tidbury Green 

Primary 

20 100% 

ADHD Mill Lodge primary  20 100% 

Attachment (2)  Strategies Marston Green 
Infants 

30 100% 

SEMH strategies for the classroom Greswold Primary 25 100% 

Attachment twilight Kingshurst Primary 30 100% 

Attachment TA’s Kingshurst Primary 20 100% 
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Attachment in practice Blossomfield Infant 

School 

20 100% 

Zones of Regulation Sharmans Cross 

Junior School 

25 100% 

Emotion Coaching Balsall Common 

Primary School 

32 100% 

Returning to school after lock down 11 schools face to 

face 

210 100% 

Returning to school after lock down 6 webinar Whole school Feedback not 

requested 

Complex Needs and Cerebral Visual 
Impairment – training and clinic session 

Staff at Reynallds 
Cross School  

35 100% 

Including Children with Spina Bifida St Margaret’s School 6 100% 

Including Children with Cerebral Palsy in 
Early Years 

Mill Lodge School 22 100% 

Including Children with Cerebral Palsy in 
the Primary School 

Ulverley School 5 100% 

Duchenne Muscular Dystrophy  St Anthony’s School 9 100% 

Deaf Awareness Training Widney Junior/ 
Dorridge School and  
Alderbrook Academy 

Whole staff Not currently 
available 

Auditory Processing Disorder John Henry Newman 30 100% 

Glue Ear Awareness Lawnswood Nursery  
St George and St 
Teresa RC School 

Whole staff 
 

Not currently 
available 

Supporting pupils with HI in Secondary 
Schools 

St Peter’s RC 
Arden Academy 

Whole staff 
 

Not currently 
available 

Deaf Awareness for Special Schools to 
include using equipment  

Forest Oak Whole staff Not currently 
available 

Comments from delegates 
- “Very experienced delivery; excellent knowledge. Very engaging and interesting.” (Supporting Pupils 

with SEND)  

- “Very useful ideas that we can actually use!” (Supporting Writing Skills) 

- Excellent course, I learned a lot and will use my new found knowledge within the setting and train my 

colleagues to understand what I have learnt.” 

-  “The trainers had so much knowledge and gave over and above to support me through the course.” 

-  “Really a very good session, good information to use in class” (Heart of England Sensory) 

- “It was really useful to get a clear overview of autism and the traits that can be shown. Useful analogies 

were made to enable us to perceive things from the child’s perspective and to put ourselves in their 

shoes. Also suggestions to our own teaching strategies were mentioned which were useful.” ( Heart of 

England Sensory)  

Relationship Based Play 
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- Absolutely fantastic session, was so engaged and absorbed.  A confident and stimulating and 

informative fun course. 

- Given me confidence meeting my new Y2 class and using strategies to deal with anxiety and attachment 

issues. 

- Fab, informative, fun.  Best course ever. 

Managing Anxiety 

- Very well explained. XXX had good subject knowledge  

- I found it useful looking at different ways of managing anxiety and acknowledging the language to h 

- All of it was informative and useful for the classroom   

Attachment         

- It was like a story unfolding with suspense and excitement. 

- First hand experiences really helped understanding.  Easy to understand delivery - relating to teacher's 

needs.           

- Examples of different styles.  Excellent - thank you.  Look forward to next session 

- An excellent session - having the theory based context for how to support the children with attachment 

difficulties.        

Zones of Regulation 

- Very useful learning about the different zones and how this can be an effective strategy 

- Clear, practical overview of this process.        

- A simple way for children to understand their own emotions and begin to recognise them.  Also getting 

me to appreciate how my emotions affect the children I work with.   

- Whole school approach, with tweaking, will be great.  Simple ideas.  

Emotion Coaching. 

- Thank you - clear and straight forward training.  Good to know what I am doing is right. 

- Great information delivered in a supportive manner, which asked staff to reflect on their own practice 

too.  

SPI Team courses 

- very informative and specific” “really useful information given to help support pupil” 

- “great training” “excellent training”. “XX  delivered this training in a way that was friendly, informative 

and accessible, leaving staff feeling able to ask questions in order to improve their own practice” 
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Training and support for parents 
 

Course name Location of 
training 

Total number of 
parents/carers 
trained 

% graded course 
overall good or 
outstanding 

Family Group for EY Children with 
Hearing Impairment  

Renewal Centre  Approx. 8 families  Not currently 
available  

‘Speech and Language games to support 
your children’s needs’ 
 

Valley ARC 6 100% 

Cygnet Parent Training  Online  8 Waiting for end of 
pilot and review 
which will begin 
September 2020 

- It was lovely to work with our child and spend time meeting the other parents and children”  

- “Thank you so much for sending this link, there are lots of activities on there that x will find interesting. 

- I loved the video! I think this is really beneficial for parents to watch, especially those whose children have 

just been diagnosed as it all feels a bit doom and gloom to begin with. It does a really good job of showing 

how they’re all different. When we started on our journey I had family members tell me I was wrong as he 

wasn’t like someone they knew with classic autism.” (Cygnet Online Training)  

- “Really enjoyed these. The links to all the different resources are great. The sessions are a really good mix 

of video, reading and activities.” (Cygnet Online Training) 
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6. Evaluation of 2019-20 - measuring impact 

SISS has its greatest impact when we work within a Team around a Child or setting, together with 

the child, family, school or setting and wider services, deliver great outcomes for children, and young 

people. Measuring the part of SISS in that quantitatively is not easy, as it always about the efforts of 

the whole team. However feedback below to a member of SISS, from work done within one of our 

schools, exemplifies how we work at our best, when working within a fantastic team. 

I wanted to write and express my sincere gratitude for all the help, advice and feedback 
given by you to me and my colleagues from The Den in the last academic year.  As you know, 
this was an inaugural year for our early years ASD provision and having you there to support 
and advise was a huge advantage to us in terms of getting the physical and social 
environment set up correctly. 

It was extremely beneficial during your regular visits to be able to speak to somebody with 
so much knowledge of each individual child.  You offered clear insights into developments 
and next step planning for every child.  We compared SEND Mosaic assessments, EYFS and 
AET Framework targets for each child, as well as SLT and OT objectives.  Your observations 
were always positive and helpful for every child, our teaching staff and parents.  I also want 
to thank you for sharing resources, demonstrating strategies, and suggesting ideas to try.  
Being able to share successes was a lovely part of my role in The Den! 

Your direct professional support on the PECS system enabled me to successfully introduce 
this to my team and the children have all benefitted a great deal in terms of their 
communication skills and vocabulary development.  A feature of the feedback I received 
during my weekly lockdown telephone conversations with parents was that they had clearly 
seen an advance in communication and the use of developed phrases.  As you may imagine, 
this represented a big breakthrough for their children, and thanks to your training I was able 
to offer guidance on the use of PECS between school and home. 

Parental feedback has been very positive in this first year, both before and during lockdown.  
Parents really appreciate that their child's unique needs are being recognised and 
understood and that they are given the time and patience to learn and develop at their own 
pace.  It is only with the professional support from you and the SISS team, together with our 
school SENDCO and Inclusion Team that we have been able to collectively match the needs 
of these amazing children. 

Evaluation of the impact of work delivered by SISS Teams is more challenging this year, 

due to school closures at the end of March.  This meant that SISS had to adapt the service 

delivered to children, families and schools and provide a more virtual service.  Therefore 

feedback focuses on available measures of impact, in addition to qualitative information 

following the change in service delivery due to COVID - 19.  

Our annual survey was not carried out as usual, this year we only requested feedback on 

changes to how we have worked in the Autism Team and the development of the High 

Needs SEMH Team- this is included under each team heading. 
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Sensory and physical impairment Team 

 The team has participated in many of the whole service developments detailed in 

section 3.  In addition a number of case studies are available in the appendices reflecting 

the range and impact of work delivered across each specialism 

 The team responded quickly during the school closure period to provide video teaching 

sessions for parents, in addition to resources and regular communication with schools. 

School SENCOs have been quick to praise the support provided and families have 

consistently given very positive feedback for all of the videos, home resource packs, links 

and video intervention that has been provided. 

 “It’s surprising how many of the pictures / words she knows / can say. Thank you for sending 

these home learning packs across to me.” Parent  

 ‘’Thank you! XXX’s Nan was very happy with the last pack sent out and says he enjoyed them 

very much! ‘’ Parent  

 ‘’That is great! Thank you for your support.’’  Professional Feedback  

 “Really appreciate all the support – call, emails, home learning packs and ideas. Have both 

enjoyed doing the dough disco workouts. He misses seeing you and would have liked virtual 

platform.” Parent of Early Years Child (before video platforms were started) 

 ‘’I think the videos you are sending are great and really benefit L as much as I presume they 

do all other children too! We played the videos this Morning. L took some time to get into 

them. After the second playing she was looking around for you and smiling.’’ Parent 

 ‘’Thanks so much B loves them we’ve got them on repeat’’ Parent  (re videos sent out) 
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Speech Language and Communication Disorders Team 

 Closer work between NHS SaLT and SISS SLCD has enabled the ELKLAN training (to support 

universal language development) to be rolled out, in addition to Borough wide raising of 

awareness of Developmental Language Disorder (DLD) 

 The SLCD Pupil Support Plans developed this year have been a huge success and enabled 

targeted support to continue when schools closed.  They enabled parents to continue with 

teaching activities at home, as outlined both within the Plans and on the Local Offer. 

 SENCo email:  “Thank you – this PSP is perfect for (Parent) to do at home –as always!”  

 From those children whose Pupil Support Plans were re-assessed; 

  64 % made 50% or greater progress linked to the targets on their Pupil Support Plans. 

 100% children achieved more than 30% of the targets. 

 The SLCD Parent’s Page ’52 Things – Get Solihull Talking’ was set up on the Local Offer to 

engage parents and support them with further activities and ideas to develop speech and 

language at home.  This evolved into an offer of 100+ activities which supported the oral 

language development of both primary and secondary children whose primary need was not 

necessarily SLCD.  Feedback from two parents and a SENCo were:   

 “This has been so useful and has supported the language development of both our 

children.” 

  ‘My child looks forward to carrying out the next game that you put up!’ 

  “Thanks for these activities – we are sending the link out to all our parents for all our 

children to carry out during Lockdown.” 

 100% parents who responded to feedback requests indicated they were pleased with the 

continued service and support that the Outreach Team provided throughout the COVID-19 

period.  Feedback from parents has been one of total appreciation and very complimentary. 

 Telephone conversation to ISP – “Thank you for caring – I can carry out the activities 

with confidence now.” 

Valley and Bishop Wilson ARCs 

 OFSTED visited the SISS run Valley Primary School Speech and Language ARC in September 

2019, when the school was identified as ‘Requires Improvement.’  However, very positive 

comments were received about the SLCD ARC, it was described as ‘a strength of the school’ 

 Thorough attention to detail was given for the opening of the ARCs during COVID 19. 

  100% of children were given the opportunity to return to school  

  50% parents took up the offer. 
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 For children based within the ARCs at valley and Bishop Wilson who did not attend, teaching 

continued via extensive liaison with families, personalised planning of activities and liaison with 

both parents and children where appropriate through media platform.   

 100% ARC parents responded positively to the input from both Valley and Bishop Wilson Staff, 

many expressing real gratitude for the over and above support. 

 100% of all ARC children received personalised planning of activities throughout COVID19 and all 

parents were contacted at least x1 weekly dependent upon need. 

 100% of vulnerable and key worker children were catered for throughout the whole term  

 100% of new parents to the ARCs have stated that they are thrilled with the difference entering 

the ARC has had with their child. 

 “X has become so confident with his speech in such a short time and he always wants to 

come to school.”  

 100% of children made good progress demonstrated by the BSquared Tracking and School 

Tracking Systems.  

Progress made and % children working at expected level for their year group (March 2020) 

Valley Subject % of children making expected 
progress. 

% children working at ARE 
 

Reading 75% 7% 

Writing 58% 7% 

Maths 50% 21% 

 

Bishop Wilson 
Subject 

% of children making 
expected progress. 

% children working at ARE. 

Reading 66% 44% 

Writing 50% 44% 

Maths 100% 66% 

 

  



22 
 

Autism Team  

Following changes to the team’s allocation model in January 2019, the team then in September 2019 

to a system where pupils are banded as: 

 Universal Support – school manage their support needs through QFT and basic 
reasonable adjustments / differentiation.  Support lead by school’s AET Lead. 

 Targeted Support – school can access advice from Autism Team about more specific 
strategies, but carry out the support in school e.g. soft start, specific withdrawal 
intervention groups, further adjustments to timetable etc. 

 High Need – school request support for the highest needs pupils as part of their 
Graduated approach and work directly with Specialist Teachers and Inclusion Support 
Practitioners to provide 1:1 intervention with the pupil, TAC meeting and professional 
advice, reports etc. 

 
The banding for the pupils is set by the SENCo, but where they are unsure about what support a 

pupil will need, this can be discussed with the Specialist Teacher at the termly planning meeting, or 

at any point in the term via email.  Schools have a planning meeting at the start of each term to plan 

support for the high needs pupils, however a Request for Support can be sent in for any pupil who 

needs High Needs support at any time in the term and the Specialist Teacher will respond 

accordingly.  Although only running for half the academic year due to COVID 19, a survey was sent 

out to schools for feedback on the new model of working. 

Responses:  25 responses school/settings.   

 22% thought it a better model 
 47% about the same 
 31% a worse model 

Grading: 1 (very good) - 5 (very poor) so schools with 3 being satisfactory.  2018-19 ratings are 
included for comparison (Scores are rounded and so may not add to 100%) 

 

 Quality of service received Supported inclusion Improved outcomes 

 1 2 3 4 5 1 2 3 4 5 1 2 3 4 5 

2018/19 

27 responses 
52% 26% 22%   52% 30% 15% 

4% 

(1) 
 48% 26% 19% 

7% 

(2) 
 

2019/20 

25 responses 
25% 35% 28% 10% 2% 24% 35% 29% 10% 2% 16% 33% 35% 14% 2% 

 
These scores potentially raise concerns in that there are now a number of scores within the 

‘poor/very poor’ range, with ‘very good’ range scores halved.  Ratings are significantly below 

previous years, including last year when the allocation model changed and some schools received 

fewer hours; rating are despite @ 70% of responding schools preferring the new model, or seeing no 
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change as a result of implementation.  Comments were largely linked to the Autism Team no longer 

providing new diagnosis work, the needs for schools to evidence the Graduated Approach in their 

Request for Support and the lack of support for parents.  SISS response to this is noted below. 

Team 
What has worked well (a sample) 

Issues/Suggestions for 
improving service 

Comment/actions 

 There is greater flexibility in 
terms of which days colleagues 
are able to attend meetings, 
rather than having set days. 

 Those who need the support 
do get some support. The 
support is directed to what the 
child needs and the quality is 
good. 

 I like the fact that the ASD 
teacher can support with wider 
ASD things such as completing 
a sensory walk around our 
school. 

 Support is more specific and 
thorough 

 I think allocation according to 
need is definitely a better 
model, but given numbers of 
children compared to numbers 
of staff in the team, we are 
getting a year on year more 
stretched service.  

 Students who needs support - 
get it. 
We’ve also been fortunate to 
have SISS named teacher 
attend meetings and support 
professionally where needed. 

 The support is there for higher 
level needs children - schools 
have had the AET training and 
it is right that the service 
focuses on the children with 
higher level needs. 

 It has been better in the sense 
that you only get visits if 
needed, whereas before when 
they were fortnightly there was 
not always an issue to discuss. 
 

 The majority of 
responses in this section 
referred to the fact that 
schools are asked to 
send in Request for 
Support paperwork, 
which they commented 
took up valuable time. 

The area with by far the 
most number of comments 
was Parental support and 
the lack of support for 
schools / families post 
diagnosis.  They included: 

 Lack of face to face 
support for parents 

 No initial assessment of 
a child's needs in school 
following diagnosis. 

 More support is needed 
for parents to manage 
pupils at home- 
parenting groups with 
focus on ASD needs. 

 More ability to 
support/advise children 
and families directly 
more support for newly 
diagnosed 
children/families - this 
has been really missed 

 Give support for new 
diagnosis - parents feel 
let down and lost after 
diagnosis. Yes, they have 
the support of Sencos 
and school but they had 
that before the 
diagnosis. They want 
someone specialist to go 
through things with 
them at such an emotive 
and often difficult time. 
 

 The request process ensures 
consistency across the LA and 
efficient use of specialist 
resources in an area which has 
expanding numbers. 

 Information requested on school’s 
Graduated Approach (GA) is on a 
one page checklist, information 
should be in existing records. 
Evidence of the GA and outcomes 
enables the team to have a good 
starting point for their work and 
to deploy resources to direct work 
quickly. 

 Our service specification is to 
support CYP in school/EY settings 
and advise on how best to meet 
need/ overcome barriers to 
learning.   School staff have the 
skills following AET training etc to 
carry out ‘mew diagnosis’ work 
and can access resources in the 
new Toolkits.  SISS can still offer 
parent 1:1 meetings, where a 
pupil is considered to have high 
needs. 

 Specialist Teachers are now 
trainers for the Cygnet 
Programme for parents which will 
roll out in 2020/21.  This will help 
to meet the gap in support for 
parents. 

 Schools can use an hour or two of 
their time to ask Specialist 
Teachers to present at a school 
coffee morning etc. 

 As the gap in support for parents 
particularly on the diagnosis of 
their child was raised many times, 
SISS will raise this for 
consideration when developing 
the Graduated Approach Strand of 
work and the Inclusion Strategy. 
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Feedback from parents of children with autism 

Quality of support Grading: 1 (very good) - 5 (very poor) so schools with 3 being satisfactory.  
2018-19 ratings are included for comparison (Scores are rounded and so may not add to 100%) 
 

 1 2 3 4 5 
 

2018/19 
19 responses 

26% 11% 11% 26.3% 
(5) 

26.3% 
(5) 

2019/20 
23 responses 

61% 17% 13% 4% 
(1) 

4% 
(1) 

 

In contrast to lower school ratings, parental ratings are significantly higher in 2019/20 with support 

rated as ‘very good’ increasing by 35% and significantly fewer parents feeling support is ‘poor or very 

poor’.   

Feedback included 

 The team care about our child and us - we are not just names on a blank piece of paper. I 

know that if we needed help they would do their utmost to support us.’’ 

 I have found (autism teacher) to be so calm, understandable and caring. She genuinely loves 

her job and wants to help and that is evident in the positive affect she has on X. Nothing is 

too much trouble, she takes time to support X and also sends us lots of useful information 

and links and we all feel very supported by her and appreciate her knowledge and experience 

of Autism’’ 

 The targeted intervention assisted N in learning about his autism so he could understand 

better 

Suggestions to improve support included: 

 Comments focused on more time and more funding, with flexibility to see children at home 

 Communication was commented on as both a strength and a weakness 

 More parent workshops and to offer children’s workshops 

Support for school staff 

A large part of the Autism Team work is in relation to upskilling staff within schools.  Following AET 

training all schools have AET Leads trained who are offered termly meetings to support them in their 

roles and to share/ develop knowledge and skills.  Feedback is very positive.   

 “The ASD lead meetings and training has been very appropriate and has enabled staff to 

effectively complete SAS referrals, feel upskilled and access support from colleagues. The ASD 

role in every school may be different and may be a TA or a DHT. The training meetings have 

been accessible for all.”  (comment from end of year survey) 
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 AET Framework and Targets: Specialist teachers work with school Sencos to identify targets 

using the AET Standards and Competencies Frameworks, which will support the development of 

their setting in becoming more autism friendly. This work helps to embed the AET training and 

develop schools’ Graduated Approach to supporting children with autism. Examples of the 

impact of this work in 2019-20 are detailed in a case study in the appendices. 

 From April the Autsim team provided direct contact with high needs pupils and their families, 

via phone and email – whichever suited the family best. Some of these were pupils who were 

already on the high needs caseload, but the majority were pupils new to caseload. They were 

referred via their school SENCo for support, as families had reported to school that they were 

struggling with the new situation.  The Team also produced regular newsletter, transition 

resources and new Primary and Secondary toolkits.  Feedback include: 

 “Really appreciate the chat - I think it's very isolating being at home so it was very good 

to talk to someone who knows what they are talking about. Thank you so much for your 

call - it really helped as things have been quite stressful here”   (parent of secondary 

school child.) 

 “I just wanted to write you an email to show my appreciation and gratitude for all your 

help and support throughout this COVID-19 pandemic! You have gone above and 

beyond, way past your "job role" ensuring we have everything we need! Including 

arranging for milk etc to be delivered for XXX! I also want to thank you from the bottom 

of my heart for all the help and support you have given me along the way! It's been quite 

a journey and I genuinely couldn't have done it without your support and assistance” 

(parent of reception child.) 

Cases studies detailing the impact of individual pieces of work are available in the appendices. 
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Social Emotional and Mental Health Team 

 In 2018/19 the SEMH Team produced extensive whole school case studies highlighting the 

impact of work in a number of individual schools. In 2019/20 the team planned to focus the 

evaluation of impact on direct work with pupils. To this end the team built on the scaling 

approach, to incorporate a Time Measured Evaluation (TME) approach to measuring impact, 

mirroring evaluation of the High Needs work and START team work. As a result of school 

closures they have been unable to use this approach effectively to measure impact this year, but 

will continue to embed this approach in 2020/21.  

 Develop commissioned work processes with Virtual School and Start team - Reviews of this 

work are available in the appendices and on the Local Offer.  New processes for Virtual School 

work have been agreed for September as a result of the learning from this. 

 From the end of March the team, with schools, identified all caseload pupils who were 

considered particularly vulnerable- 136 pupils. Families were called or emailed (depending on 

parental preference) weekly or fortnightly (1826 calls in total). Schools received feedback each 

week. Feedback from the support provided included: 

 ‘’Thanks for your regular feedback, it is very useful to give a clear picture of what is 

happening with xxx. Let me know how the face time goes with X.’’  SENCO 

 ‘’Thanks so much for listening to my ramblings, and my tears.  It’s a pretty lonely place to 

be under normal circumstances dealing with my son, but this situation has just 

heightened everything on every level!’’ Parent 

  ‘’Thank you so very much …… - you have got him sussed so well. The letter reads really 

well and effectively describes his needs. I am so grateful of your support - makes me 

emotional. Thank you from the bottom of my heart.’’ Parent 

 ‘’Thank you for your ongoing support with X, it sounds like it is really helping and I know 

mum really values the time you are putting in to support.’’ SENCo 

 The Team produced 8 weekly newsletters covering a range of emotional wellbeing topics. Again 

feedback from schools and families was really positive. 

 ‘’We are receiving the newsletters and they are full of lovely ideas. I am forwarding them 

to our vulnerable parents, but I think I will also put them onto the school website as I 

think they are useful for everyone.’’ ( Inclusion Manager / SENCO) 

 ‘’They’re great. We send them to all parents. I played the Peanut Butter and Jelly game 

with my daughter yesterday when she was upset and it worked a treat. My job for this 

week is to edit the SEND Information Report with a Covid-19 section so I hope to add all 

of these fabulous attachments.’’ (SENCo) 
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 The Team supported the reintegration of 30 of these pupils back to school from June. Schools 

and families were supported to put plans in place to ensure the successful transition to school 

‘bubbles’. All cases have had a positive experience.  21 children were from the Traded Service 

Caseload and 9 were from the non-traded High Needs SEMH caseload.  Feedback included: 

 ‘It’s gone better than we could ever have imagined’ 

 ‘XXX is actually the best behaved child in the bubble’  

 “Found the process and the format of the reintegration plan extremely helpful in 

planning for the children to return in September”. 

 He has had a very positive time over the hours he has been in school in the last three 

weeks and actually went away saying he would miss people over the holiday ( Head 

Teacher) 

 Return to school after lockdown training was written and disseminated either face to 

face or virtually to approximately 20 schools. Feedback has been very positive 

 The training was excellent and the staff have all been talking about how good it was.  

 This course was really useful and gave us so many ideas of ways to support our 

children on the return to school. The number of resources given were excellent 

and felt like resources that would be used.  

 Several very good ideas, including useful documents and resources, shared to 

support children’s return to school. Really useful ideas to consider for welcoming 

the children and found the ‘change’ curve very good to help consider where 

children are on their own journey with the effects of COVID 19. 

 Thankyou – I really enjoyed the session. It was an extremely useful and timely 

focus on preparing the classroom, resources, and staff for the children’s return to 

school. I disseminated the training to my phase the following day and was able to 

offer guidance on how to make the environment welcoming, how to give time 

and space within the curriculum to bridge the gap between home and school in 

terms of sharing SEMH experiences, worries, highlights, and how to be alert to 

children who might be struggling.  
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Communication and Learning Difficulties Team 

 The vast majority of the work conducted by the CLD team involved pupil assessment. The L2 

targeted assessment was again the most favoured choice of schools, providing them with a clear 

picture of a pupil’s current skills and abilities and providing them with recommendations for 

support. Figure 1. shows the breakdown of the team’s assessment/intervention work in Autumn 

and Spring 2019-20: 

 
 

 CLD are bought in by schools to join the school SEND team to support pupils.  feedback from 

Sencos include: 

 ‘Thank you for your support - I think we make a good team and am glad you'll still be 

working with us.’ On being allocated the same CLD Teacher for the 2020-21 

  ‘Thanks so much …our SISS CLD teacher has already been a fantastic pillar of support!’  

 The CLD Team adapted during Lockdown and provided guidance on School Information Reports, 

Policy documents, resources etc as requested.  Feedback included: 

 When online resources had been sent - ‘That's really useful; thanks!’ 

 When assessments and parent conversations were rearranged and resources sent to 

support the child at home - ‘Thank you so much for being so flexible. I've sent the Fizzy 

and Clever Hands stuff home today.’ 

 After providing SENCO support regarding identifying pupils and planning for intervention 

programmes - ‘This is really helpful, thank you, and your clarity today was invaluable.’  

 After reviewing the school’s SEND offer and giving feedback - ‘Thanks so much for 

reading through the report: you are right, it definitely needs simplifying!’   

  

Access 
Arangements

9% Further 
Assessment

7%

L1 Assessment & 
Observation

13%

L2 Targeted 
Assessment

39%

L3 Comprehensive 
Assessment

3%

Monitoring Visit
26%

Direct 
intervention work

3%

FIGURE 1. 
DIRECT WORK 
WITH PUPILS
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High needs SEMH Team 

Due to COVID 19 it is not possible to directly compare exclusion data for 2019-20 with previous 
years, as children were only in school until March 2020.  It is also not possible to compare outcomes 
for children with their starting points at the beginning of the interventions due to the planned 
interventions not taking place.  This review is therefore based on qualitative data from staff, schools 
and parents based on the team’s work until the end of March and adaptations to support during the 
COVID period. 

Criteria Total Primary secondary 

No of pupils referred prior to 
Lockdown Sept 19-March 2020 

57 35 22 

No of pupils accepted: 31 23 8 

No of pupils rejected * 26 11 15 

No of schools who made 
referrals ** 

27 18 9 

No of schools where referrals 
were accepted 

20 14 6 

*Request rejected largely due to incomplete paperwork, no evidence of graduated approach.  

 **One school made 6 referrals, of which 5 were accepted, another referred 7 of which only 1 was 

accepted and a follow up meeting arranged with the school. 

Permanent exclusions  

No of pupils P/ex whilst case live 3 

No of pupils p/ex before planning meeting / complete referral submitted 3 

EHCPs 

No of pupils accepted with EHCP 2  

No of pupils receiving EHC Plan during HN pathway support 14 (45%)  

No of accepted pupils  with live requests for EHCP assessment 4  

Case information 

No of accepted pupils receiving Free School Meals 75 % 

Accepted pupils where a potential change of placement to specialist or alternative 
provision (AP) has been discussed during the HN pathway, or the school view is 
they can’t meet need, or the child is already out of school etc.  

18 (58%) 

No of pupils accepted with diagnosis of an Autistic Spectrum Disorder (ASD) 3  

No of cases where there has been a request for an assessment of, or child has 
received a diagnosis of ASD during HN pathway 

7 (23%) 

No of accepted cases that  had previously accessed family support, e.g. Family 
Support Worker (FSW), CS, EH 

61 % 

Support identified requiring work with the family 

No of cases were HN planning meeting had identified family work as an action 65 % 
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Review process 

Feedback about each stage of the High Needs SEMH Pathway was gained from: 

 The SISS SEMH Team Coordinator and staff from the SISS SEMH Team who were part of the High 

Needs Pathway. 

 13 schools and 10 parents through a survey in the summer term of 2020. 

16 school staff responded to the survey -14 respondents had requests for support accepted and 2 

had requests declined.  13 school staff completed the whole survey.   

 The planned evaluation and analysis with CEPs did not take place due to COVID-19.   

Summary of what worked well 

‘Quotes’ from schools about what they felt worked well and valued within the Pathway - gained 

from the on-line survey feedback: 

 The positive approach and how the parents and the child were made to feel at ease.  The way 

the intervention and support is personalised to suit the child's changing needs. How the team 

were always willing to offer further advice.  

 All the people and time available ensured the child has a range of support available. 

 The opportunity to all sit down together to share the child's journey, strengths and difficulties. 

 The request was very straight forward. The children were already known to the team/ SISS. No 

onerous additional paperwork was needed as reports held by the LA could be accessed. The 

meetings were time limited and planned in advance and flexible to accommodate the family/ 

school commitments. The lead teacher and EP knew the school and key staff. The lead teacher/ 

EP responded to emails/ calls in a timely manner. It was a good example of partnership 

working.  

 The range of professionals involved. Regular communication between all parties. Range of 

experience and knowledge between the team. Working together model - not school just being 

left to it. Everyone involving the parent throughout the process. 

 Collaboration between school and team was good.  Experience of the members of the high 

needs team was good 

 The very supportive and enthusiastic approach of the ISP and teacher. Strongly differentiated 

approaches for the child.  Genuine caring approach towards children, staff and school as a whole 

including during lockdown. 

 Collaborative work from professionals Child, parents and school staff able to build relationships 

with members of the Team School's efforts validated by SEMH Team 

 Direct support for children.  Knowledge of ISPs.  Support from team lead has been invaluable  

 The strategies given to the school were appropriate/good… 

 Case was a challenging one and all involved in the child agreed mainstream school was not the 

correct setting for the pupil, therefore support for the child from HN team supported an EHCP 

application. 

Parents’ feedback about what worked well and what they valued from the Pathway – gained from 

the on-line survey feedback: 

 Interactions with school.  My child building up a good relationship with him in school.  

Supporting me as a parent. 
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 The one to one work with (SISS ISP) has been great and the meetings we have every term with 

the whole group work really well. 

 The individuals who worked within the HN team were approachable, listened and considerate of 

my opinions regarding my child's needs.  Identifying the needs of the child. Enough time was 

given in the first meeting to discuss the needs of the child and identify possible causes. 

 Psychology assessment carried out by Dr Ackland was invaluable and the one to one work 

carried out by AF (SISS ISP) has really supported my son. The follow up sessions with JS (HN Lead) 

have been a great support to me, especially acting as a spokesperson on my behalf when I felt I 

was not being heard by the school. They assisted in breaking down those barriers between me 

and the school in trying to get support for my son. 

 I’ve been involved from the very beginning which reassured me of any concerns I had. I’ve had 

regular phone calls and contact with RW (SISS teacher) who has been amazingly supportive. 

 Good support has been provided throughout lock down, including providing tailored social 

stories and being provided with resources. 

 The games and different techniques used by AF (SISS ISP) had the desired effect with my son, a 

lot of hard work was put in. 

 C enjoys her one to one sessions and having fun and having someone to understand her, having 

tasks and completing them without having to rush is what C likes  

 Regular contact with us and listening to our input, i found the newsletters helpful, especially 

practical activities. 

Recommendations for developing the Pathway from collation of all feedback 

A draft report has been produced which will be finalised for November 2020.  This includes 

recommendations for the running of the team and processes based on the feedback.  

Additional recommendations are detailed below. 

 

1. As the SDQ’s are not necessary to make a decision regarding a referral, this could be removed 

as a referral requirement and can be provided later, although prior to interventions starting. 

2. Pathways need to be clarified for schools. Pupils with an EHCP can access support through the 

START commissioned work.  Support should be requested from the Autism AIM Team in the first 

instance, where pupils have a diagnosis of autism. 

3. Where the pupil is not known to the SISS SEMH Team or CEPS and the case evidence indicates 

criteria are met, the High Needs Lead observes the pupil and gathers information face to face 

with the requester to determine if the case is accepted.  The HN lead would then be invited to 

the TAC review meeting having already observed the pupil. 

4. All Traded SEMH and CEPs staff need to be clear about what constitutes a ‘good’ referral. 

Referrals need to be submitted prior to the point of ‘last chance’ for support to have greatest 

impact.  A model ‘good referral’ to be collated and shared with schools. 

5. The High Needs Lead attends the TAC along with relevant personnel from the HN team, key 

personnel from school and ensures any external support e.g. Speech and Language Therapy SaLT 

are invited.  

6. If a parent doesn’t attend the meeting and has not cancelled with 48 hours’ notice, the meeting 

will go ahead. Parent engagement will then be followed up by a Family Support Worker from the 

school or a member of the TAC who knows the family. 

7. Paperwork will be distributed in a timely manner.  It will be expected that TAC members 

attending meetings will already having insight into the child’s strengths and difficulties e.g. have 

observed the child, read relevant paper work etc. prior to the meeting. 



32 
 

8. Pupil Plan to include scaling of target, actions and review date.  School and family need to be 

much more integral to the plan- they often do not have actions. They need further support to 

feel empowered. 

9. Actions agreed will normally be planned in at the meeting. HN staff will normally come to the 

meeting knowing their availability over the next few weeks for HN work.  The aim being to 

commence support in the following week.   

10. There needs to be clarity about what services can offer, what are they ‘able and willing’ to 

undertake and who is best placed to undertake work with families, where a level of skills and 

experience may be required.  Gaps in support need to be identified through the process. 

11. Introduce a 6 week review for all cases.  Where it is the professional opinion of a member of 

the team that the plan may need adaptation prior to the 6 week review, this would be discussed 

with the plan lead. 

12. The High Needs Team agree that there can be flexibility with a  plan for amending targets- 

adding to actions when further information, intervention indicates this is the best decision. 

13. Clear exit criteria are identified at the start of the process 

14. The High Needs work needs to be clearly separated from the EHC assessment, where taking 

place simultaneously.  Although one may inform the other. 

15. When a child exits the High Needs Pathway and returns to being supported through the 

Graduated Approach at SEN Support, clear targets need to be established and support from all 

parties specified in a Plan prior to ending involvement. 

16. The Pathway to be mapped out with the recommendations above included and target 

timescales specified. 
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7. Case Studies 

A: Multi – sensory Impairment Specialism (not real names) 

B: Hearing Impairment Specialism 

C: Physical Disability specialism 

D: Visual impairment Specialism 

E:  SISS Speech, Language and Communication Disorder Team and NHS Speech and Language 

Therapy Service - Elklan Accredited Course 

F: Individual Pupil Intervention Autism Team 

G: AET Framework and Targets - impact 

H Impact of CLD Team support at Smithswood Sports College 

I: Impact of CLD Team Support at Tudor Grange Academy Kingshurst 

 

Reports referred to in the body of this report are below 

 

V1 Team Around 

the Child Panel and Support July 2020 FINAL.docx

V1 The Nest at 

Burman Infant School.docx

V1 START SEMH 

WORK REVIEW.docx
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A: MSI Specialism 

Case Example:  Successful Inclusion for Children with SPI in a Nursery Setting 
 
Setting – Mulberry Bush Day Nursery 
 
Context/Background  

The Nursery is situated in Marston Green, with capacity for 55 places. It was rated ‘Good’ by 
OFSTED in 2019. 

The nursery has previously received a Community Champion Award. 

The Sensory, Physical Impairment (SPI) team have worked with the nursery staff team for a 
number of years and it has been identified by the team as being an example of good 
inclusive practice which could be supportive to other settings who have had less experience 
of including children with complex needs. The following information provides examples of 
individual children that have been supported by the nursery setting; 

Henry was born with Cytomegalovirus (CMV) resulting in global developmental delay, physical 
disabilities and multisensory impairment (MSI). He has sensorineural hearing loss on his left 
side and conductive loss on his right and wears a bone conduction hearing aid during the day. 
Henry also has Cerebral Visual Impairment (CVI). CVI means that his brain does not process 
visual information correctly and affects Henry’s physical development. A child with CVI will 
experience fluctuations in their vision which can vary from day to day and therefore it can be 
difficult for them to receive a consistent visual picture of their environment. As a learner with 
MSI, Henry was receiving the highest level of support from the SISS MSI team but despite this, 
his significant needs were not able to be met at his first nursery that he attended and parents 
chose to try him at a new setting -Mulberry Bush.  
 
Madeline was referred to the MSI team from the Early Years team in autumn of 2019. She 
was born with a moderate conductive hearing impairment. From birth Madeline had 
difficulties weaning, swallowing and eating. Concerns were raised from nursery regarding her 
communication, speech, physical development, gross motor skills, mouth and oral skills and 
interaction with other children. She has a visual impairment that is currently being assessed 
by the MSI team as she appears to have difficulties with her peripheral vision and she 
experiences difficulties with visual processing. Madeline has been at Mulberry Bush since she 
was a baby.  
 
Interventions applied by the setting 
Henry – It was very apparent that for nursery to be able to meet his needs that they would 
need to make very specific adaptations to his learning environment. They appointed 2 staff 
to be key workers as he required full time 1:1 support. The staff shared the role between 
morning and afternoon sessions and both attended training and engaged quickly with 
learning about his profile of needs which included learning about MSI, alternative methods of 
communication, physical safety and understanding his complex sensory needs linked to his HI 
and VI (including his equipment for mobility and hearing). 
 
In summary provision made available to Henry has been; 
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 Development of an adapted sensory space for Henry to retreat to and access some of his 
programme of intervention. This provided Henry with reduced visual distractions and 
filtered out some of the environmental noises that could affect his attention to activities. 
This was in place at all times whenever Henry was in nursery to ensure that it was 
consistent and a safe space for Henry. 

 Use of objects of reference to provide Henry with a concrete cue that also allowed him to 
use his sense of touch to gain information.  This was very effective and Henry was able to 
follow the routine of the day, with support. 

 The use of a sensory regulation music session at least twice a day to support Henry to 
remain regulated and reduce his sensory behaviours that can become difficult when he 
becomes very agitated (e.g. squeezing, biting and hitting himself). 

 Changing the nursery routines to ensure that circle time was inclusive and accessible for 
Henry – including all children joining in with sensory ‘wake up’ and sensory activities which 
was also hugely beneficial to all of the children. 

  Effective communication with parents and all staff working with Henry, ensuring effective 
liaison and joint planning. 

 Regular evaluations of learning targets to ensure that they were providing all necessary 
support for Henry and immediate introduction of any recommendations made by the MSI 
team. 

Madeline - Nursery raised concerns regarding Madeline’s communication and difficulties 
accessing the nursery environment when she moved into the pre-school room. She was 
struggling socially in nursery and appeared to be very overwhelmed. Nursery felt that her lack 
of communication was impacting on her interactions with the other children. She was 
displaying inappropriate social interactions with children and staff. Nursery were keen to seek 
specialist advice to ensure that they could support her appropriately and felt unsure of what 
to do next. 
In summary provision made available to Madeline has been; 

 Madeline had already been introduced to sign language to help her communicate and so 
signed singing sessions were set up with the whole nursery group to ensure that she had 
regular access to these.  

 As a team we were able to offer weekly 1-1 sessions with Madeline alongside a designated 
member of staff where we could provide initial assessments. This was very valuable as 
they knew Madeline so well their observations were an essential part of conclusions 
made. This time was provided for each visit and prioritised even when staffing numbers 
were stretched. 

 Following initial assessments from the MSI teacher, the nursery also committed to weekly 
ISP sessions with the additional member of their staff. These sessions were used to 
introduce high contrast visual cues (using core cues and choice cues) sensory play, simple 
signed stories and set activities to encourage Madeline to engage and make a choice, as 
well as being able to follow the nursery structure and day.   
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 All nursery staff implemented all cues immediately upon advice from the MSI team. These 
cues and simple instructions for Madeline were also used to help her with her social 
interactions and as these showed to be working, nursery were very quickly using their 
initiative to seek to expand on this and requested further communication boards for other 
aspects of the nursery day. 

 The nursery team worked with the MSI team and Madeline’s parent to organise TAF 
meetings and in developing regular reviews of her progress. This has included use of My 
Plans which the nursery hadn’t experience of. 

 

Outcomes achieved 

Henry – as a result of the intervention from SISS and the nursery staff, Henry has been 
successfully included into the nursery 2 days a week. He has been able to receive information 
through the consistent use of objects of reference. He has been given twice daily sensory 
sessions. Henry has begun to communicate through simple signs “more” and on occasion 
vocalising “more”. Parents felt fully supported by all staff. When the ISP from the MSI team 
was unable to visit due to ill health, the nursery continued with all required interventions and 
frequently contacted the MSI teacher to ensure that there was nothing else that they needed 
to provide. The nursery SENCO also arranged to visit the specialist MSI setting that Henry 
attends part-time to ensure that their nursery were being consistent with the strategies used 
within that setting. 
 
During lockdown, the nursery were in regular contact to ensure they had enough work to 
continue to progress with Henry. From this Henry was introduced to further activities such as 
“intentional interaction” programs to encourage his communication further and work using 
sensory bottles to help with his sensory regulation.   
 
Henry will be moving to specialist MSI provision from September 2020. 
 
Madeline - All advised strategies were introduced into the nursery room and Madeline was 
encouraged to use her cues throughout the day to express what she wanted and when. As 
Madeline became more confident using her cues, nursery were able to introduce a “core cue” 
with a “choice” cue encouraging her to use these together.  They were also able to move here 
from a 4 cue card to a 6 cue card allowing her more choices and room to express herself.  
 
Due to COVID 19, SISS support into nursery weekly had to be suspended. Nursery continued 
weekly contact with the MSI ISP and SISS provided video contact with Madeleine when 
possible. They continue to seek advice regarding Madeline’s social interactions and weekly 
support is to be continued once lockdown restrictions have lifted.  
 
Name of person completing the proforma:  Sam Amos and Suzanne Walters  
 
Date completed: 07 July 2020. 
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B: Hearing Impairment Specialism 

Case Example: Transition to post 16 provision from mainstream Secondary and transition 
preparation. 
 
Child:  X has profound hearing loss due to meningitis.  X has two cochlear implants to help 
her access speech.  X has a good range of hearing with her cochlear implants and processors 
but her language and learning is delayed, possibly due to having meningitis as a baby.  X no 
longer uses a radio aid at school and is reluctant to use any visible technology.  She is 
studying functional Maths and English at her mainstream secondary school with 1:1 tuition 
and attends an alternative provision to study for a VTCT level 2 certificate in hair and beauty 
course two days a week.  
 
Context/Background  

Year 11 students with middle to low intervention levels were identified by the HI lead 
teacher for support at transition.  Sometimes multiple low needs can combine to have a 
significant impact at transition.  Poor use of hearing equipment and lack of confidence may 
lead to missed vital careers information during assemblies and registration and if no college, 
apprenticeship or school places have been applied for the concern is that they ‘slip through 
the net’.  Transition can become a very anxious time for year 11’s with uncertainty having a 
detrimental impact on their mental health.  Students also have to manage their transition 
from child to adult services at clinics and have to consider their future equipment and 
technology needs. 

Interventions applied and current plan 
Interventions were targeted after initial visit and advice from HI lead and TOD  
 

 Initial visit with TOD found that student X had not applied for any courses post 16 
and was extremely anxious having visited a local college where no suitable courses 
seemed to be available.  This anxiety especially at exam times has led to poor 
attendance at school. 

 Transition visits were planned weekly to research suitable post 16 courses. 

 Searching websites on school visits found courses at both Solihull College campuses.  
X was supported to do this herself using her own laptop to encourage independence.  
The websites listed functional skills as well as GCSE’s which helped to motivate X at 
school, previously she felt that there was no point in taking exams if colleges did not 
recognise them. 

 Contacted mother who was concerned that on the open day they were told that 
students had to achieve GCSE grades before being accepted.  She also expressed a 
preference for a local college and asked for support with X’s course application. 

 Sent independent travel training leaflet to mum as requested because of concerns 
over X’s vulnerability. 

 Phoned local college with X to check course requirements on beauty course.  
Discussed this with mum who felt the beauty course would be a good choice having 
talked about different options with X. 
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 Joint visit made with TOD to alternative provision to review the coursework 
submitted and support given.  Follow on courses were discussed with the course 
tutor 

 Supported X to apply online for course and discussed support needed at college. 

 Liaised with mum who helped X to set up her own email address for college (mum 
initially wanted to use her own address.)  X was encouraged to write down addresses 
and course details were printed to take home because paperwork was often lost or 
forgotten.  X lost password for college which I had saved and gave back to her to use 
after lockdown. 

 X has a place for September 2020 on the beauty course that she chose.  

 Planning has continued with discussion and a transition form emailed home. 

 Contacted by mum asking for more support for X and sent some examples with offer 
of more support if needed.  

 

Challenges overcome 

 
X had visited Solihull College with mum to look at hairdressing and beauty courses but was 
confused by entry requirements being only GCSE’s and anxious that no courses were 
available. 
X can become very anxious leading to IBS and illness which lowers her attendance at school 
and her motivation. 
X used her own laptop to find information on suitable courses and found that they also list 
functional skills.  She is now much happier because she originally thought that there was no 
point in taking her exams in January.  X already has level 1 NVQ in hairdressing which she 
achieved in year 9 and she should achieve a level 2 in August 2020. 

Family helped X to decide which course to take next year and were happy with X receiving 
support for her application. 
 

Outcomes achieved  

X has been offered a place on the beauty course she chose for September 2020.  She is 
writing a transition profile in her own words to provide information about the support she 
needs post 16 at College.  Mum passed on her thanks for the help with X’s successful 
application. 

 
Name of person completing the proforma:  Elaine Matthews 
      Inclusion Support Practitioner 
Date completed: 23.6.20 
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C: Physical Disabilities Specialism 

Case Example: Transition to nursery from Pre-school and transition preparation to 
Reception  
 
Child:  X 
 
Context/Background  

X was born with quadriplegia Cerebral Palsy and he started Nursery in September 2019.    
Prior to starting Nursery an EHCP was finalised and 1-1 support was employed to support all 
aspects of his physical care, posture management and accessing the learning activities. 

Prior to starting nursery there was support for his transition which included an individual 
environmental audit (IEA) for the nursery, liaison with health professionals, support and 
advice for staff and regular visits to the nursery. Two members of staff attended the moving 
and handling training in July 2019 which was delivered by the PD team.  A PD management 
plan is in place along with a Moving and Handling Plan risk assessment. These are reviewed 
regularly as his needs change.  

 Interventions applied and current Plan 

 Transition visits were planned to introduce X to his new class and staff training was 
given to all teachers and TA’s. 

 An Individual environmental Audit was carried out for the foundation stage and 
following this the school purchased equipment including a floor sitter, specialist 
toilet seat and height adjustable specialist chair which would follow him through to 
Reception. 

 Liaison with health professionals and joint visits were made to provide support and 
also to review the Moving and Handling risk assessment as his needs changed.  

 Regular visits were made to support practical aspects of moving and handling and to 
address issues as they arose.  

 X has a Reception place at the same school for September 2020. Planning for his 
transition has been ongoing from November 2019 which has included a further 
amended IEA with advice from all professionals involved with X. 

 Adaptations and discussions for these continue in order for him to access the school 
building but there have been delays due to the recent events nationally and school 
closure.  

Challenges overcome 

Support has been ongoing for parents as they considered suitable Reception places in their 
locality. Their decision is that they wanted him to continue at the same school for his 
Reception year. This meant that a number of adaptations were required for him to access all 
areas of the school. There continues to be close liaison between the Physiotherapist and 
Occupational therapist along with the Capital Development and property services teams. 
This has included joint visits, advice on moving and handling, use of and demonstration of 
equipment, training for staff and advice for his transition and accessing the Reception class 
in September 2020.  
 There are on-going communications with the Capital Development officer and property 
services for adaptations that are required for when he starts full-time school in September.  
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Outcomes achieved  

X has settled in Nursery and has made a good group of friends. He is a popular member of 
his group and getting more confident and chatty with a very good sense of humour 
School will be employing two members of staff from September to share the weekly 
timetable when he starts full-time. The new member of staff will start working with him 
during the last half of the summer term.  
X’s physical needs have changed over the last year and the provision for these changes have 
been adjusted and the Moving and Handling risk assessment has reflected these changes. 
Equipment has been put in place to accommodate these changes.  
 
Name of person completing the proforma: J Walker  

Date completed: 15/06/2020 
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D: Visual Impairment Specialism 

Child: G Y4  
Context/Background 

When I initially began working with G in January 2019 he had a significant reduction of 
vision in his right eye due to a retinal detachment.  His distance vision was measured at 
6/19. In July 2019 a transition meeting was held to discuss how well he had done in his first 
Year at Junior School. His EHCP was reviewed and strategies were put in place to continue to 
support his hearing and visual difficulties.  In August 2019, during the school holiday, G 
suffered a problem with his left retina which left him with little useful vision. He had an 
operation to insert an oil sack into his eye to repair the damage and hopefully restore some 
sight. His vision was later measured and recorded as 6/120. G went from being certified as 
partially sighted to severely sight impaired. Further investigation has revealed that cataracts 
have formed in both of G`s eyes which may be the cause of some of his visual loss. G is 
waiting for an operation to have the oil sack and cataracts removed.  

Interventions applied and current Plan 
 
The significant change in vision and not knowing when or if his sight will be restored has 
meant that planning for G has had to be constantly under review.  The sudden loss of vision 
meant that the plan set out for G in July had to be adapted. His safety became the priority. 
An environmental audit was carried out on the building and outside spaces and 
arrangements were made for G to access and exit the building in a safe way. The 
rehabilitation officer went into school to ensure that G could move around safely. She also 
worked with G on providing him with cane skills for getting to and from school. Staff were 
provided with guiding techniques and advice on helping G get around both safely and 
confidently.  A meeting was held at school with parents, SENCO, Local authority and myself 
to discuss the need for higher level of funding to be made available to school in order to 
increase the level of support and possible equipment. 
 
As G was spending large amounts of time at home, Grants were applied for to provide him 
with a specialised laptop and an iPad with a larger screen to encourage learning to take 
place when he was not at school.  Due to the significant loss in G`s sight, visits were made to 
Specialist Provision to see if they would provide a more suitable learning environment if he 
could not remain at his mainstream setting. 
 
Familiarity and routine was key. To ensure needs were met it was decided that G would 
work with the same support staff. This meant that they would get used to his new ways of 
working and G would be confident in those around him meeting his needs.  He also 
continued to work in Acorns, the same small group format that he was used to from the 
previous year. The SISS ISP allocated to G had worked with him since he was in nursery 
which provided more stability.  
 
The speed and severity of the sight loss meant that G found it hard to make sense of the 
world around him. Additional Training was given to staff to reinforce the importance of 
providing G with a visual image. This including strategies such as telling G who was speaking, 
how many people were in the room and when someone entered or left. All conversations 
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needed to be descriptive, in radio format for listeners rather than if it was for TV viewers. It 
was also important that the classroom was quiet to ensure that G could make best use of his 
listening skills. 
 
Although G has always been dual impaired, the significant sight loss had a big impact on his 
senses.  He became physically overwhelmed when his senses were overloaded. For 
example, whilst standing in the corridor with an adult, when peers came out of assembly 
talking, the increased sound and proximity to his body made him start to sway and lose 
orientation.  The increased level of multisensory impairment resulted in G becoming more 
tired both physically and emotionally.  
 
The focus was to support G`s social and emotional wellbeing. The shock of the sudden sight 
loss had a huge impact on him, he became more anxious and lost confidence. Initially he 
was reluctant to leave the familiarity of both his mother and home.  The target was to 
ensure that G came into school at least once a week. 
 
Information sharing was important. There was regular contact between parents, school and 
myself. Updates on how G had slept, was feeling were used to plan the time spent at school 
that day. Lessons were designed to be fun but also purposeful.  Work was presented in 
manageable chunks so that it was completed within the time frame and G felt a sense of 
achievement. On the days that G did not come into school work was given to do at home so 
that G felt each day had a sense of purpose. 
 
Regular meetings, emails and phone calls have also been in place to support Mum.  
 

Challenges overcome 

 

The biggest challenge was not knowing when or if G`s vision would return and coming up 

with strategies to increase and support the time he spent at school. 

 

G was very reluctant to come to school. A reduced timetable was designed to accommodate 

his needs. Staff have worked hard to encourage G to attend school every week. Initially it 

was for short periods of the day and gradually extended to mornings. Prior to lockdown, he 

stayed for lunch some days and had started to spend some time in the main classroom with 

1-1- support.  

 

The familiarity of the environment and staff and their flexible approach to learning has 

enabled G to access learning and continue to make academic progress despite his severe 

sight loss.  

 

New equipment meant that G can access work more easily when he was at home. 

 

 

 



43 
 

Outcomes achieved 

 Staff have increased awareness of the impact that G`s further loss of vision has had 
on his physical, social and emotional wellbeing. 

 Staff are developing an understanding of how a Multi-Sensory Impairment effects 
G`s behaviours. 

 Staff have developed new ways of working with G to ensure his loss of vision does 
not prevent him from learning. 

 G has continued to attend school every week unless ill albeit on a reduced Timetable 
despite struggling with tiredness and anxiety. 

 G has continued to make progress at school.  

 G is happy to use his cane to walk to school as well as around school. 

 G has received equipment from charities which will improve accessibility to learning 
at home.  

 Relationship with Mum. She keeps in regular contact and updates on medical 
condition and its impact on learning 

 Mum has found a school that she feels is right for G in the future  

 Unfortunately due to the Corona virus not all outcomes have been achieved.  

 Staff will benefit from input from the MSI teacher when possible. 

 In order to maintain G`s inclusion in a main stream setting G needs to extend the 
time spent with his peers, especially in the classroom. 

 More work is going to be needed to support G`s Social and Emotional wellbeing, 
especially as he has been at home for so long due to the pandemic. 

 G is still waiting for an operation to have the oil sack and cataracts removed. The 
outcome of which will determine his level of vision and support needed next year. 

 
 
 
 
Name of person completing the proforma: Zoe Foster 
Date completed: June 2020 
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 Case Study E: SISS Speech, Language and Communication Disorder Team and NHS Speech 

and Language Therapy Service - Elklan Accredited Course  

Stage 1, Speech and Language 3-5yrs (Level 3 accreditation) leading to Stage 2 accredited 

Communication Friendly Settings (CFS) Level 4. 

Context/Background: 

Speech, Language and Communication is currently the highest area of need (DFE 2019) and 
is being reviewed locally through meetings within the Solihull Speech, Language and 
Communication Strategy Group.  The above course was agreed through the Local Authority, 
Speech, Language and Communication Strategy, which aims to address issues raised in the 
Bercow Report - 10 Years On, to develop the skills of the ‘workforce’ in relation to speech, 
language and communication needs (SLCN).  A ‘pilot course’ has been run jointly by the 
Specialist Inclusion Support Service (SISS) and Speech and Language Therapy (SLT) NHS 
Heart of England.  This will run along the second year of the 5-11 Elklan CFS.  Its purpose is 
to raise the profile of speech, language and communication and to equip the early years 
setting to support the communication skills of all pupils, but particularly those with SLCN.  
Whilst improving outcomes for professionals, children and families, it will also enable the 
school to gain nationally accredited Communication Friendly Status (CFS) for three years.   
 

Why Elklan? 

Children who received ‘Talking Matters’, an intervention based on the ELKLAN programme   
‘progressed by an average of seven months in their language development, whilst children in 
the control group progressed by only two months.’ 

Adults who delivered the programme reported ‘a highly significant statistical increase in 
their self-perceived confidence in understanding children’s speech, language and 
communication and working to facilitate the speech, language and communication abilities 
of the young children in their settings.’ 

Interventions applied and current plan. 

Stage 1 Oct 2019 - July 2020 

 1 SISS and 1 SLT attended 2 day training in October 2019 at the Royal College of Speech 
and Language Therapy and are now ‘Elklan Trainers’ for the Borough.   

 Information regarding the pilot, costs and links to the Elklan website was sent out to 
targeted settings, initially to the Olton and Elmwood area, then the North and then to all 
areas.  The pilot offered training for 1 SENCo per 10 adults per early years setting.   

 11 settings accepted places on the pilot scheme:  Fordbridge Childcare Plus, Mulberry 
Bush Day Nursery, Marston Green Infant Academy, Lighthall under Fives Pre-school, 
Blossomfields Pre-school, Beatle Woods, In the Woods Nursery, Bishop Wilson C of E 
Primary School, St Margaret’s Primary School, PlayPals, St Margaret’s Pre-School. 

 10 x 2hr sessions were delivered by SISS/SLT to trainees at Sans Souci. 

 The eportfolios were completed and marked between January 2019 – July 2020. 
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 9 settings will be going forwards to CFS (Level 4) as one SENCo is leaving and going to 
another setting within a different authority, another setting has not been able to carry 
out the requirements of Level 3 due to COVID 19. 

Stage 2  
 Learners will become Lead Communication Practitioners and cascade main elements of 
information learnt to all staff within their setting, complete a Level 4 eportfolio and the 
setting will then be audited, becoming an accredited Communication Friendly Setting for 3 
years.  Stage 2 will commence in September 2020 and finish July 2021. 
 

Strengths: 

 Course initiated exciting learning opportunity to share and discuss good practice for all 
children, reflecting and considering how we can use specific techniques, strategies and 
resources to improve outcomes for children and families with SLCN.  

 The focus on sharing good practice with parents is proven to have the most impact on 
their children’s outcomes and the course enabled us to focus on this. 

 10 Sencos trained = 100 staff gain further training= 500+ children and families outcomes 
improved. 

Challenges: 

 To achieve Level 3 Elklan requires much work within a portfolio and marking from the 
SISS/SLT tutors.  Tutors are moderated by the exam board. 

 COVID-19 – impacted on the fact that the units of work could not be trialled with the 
children and hence evaluated so extending the length of the course. 

 Nursery settings had to release staff for x 10 sessions – cost implications. 

 Not all learners were able to attend all sessions which led to trainers needing to support 
learners outside of these sessions to further understand elements of the 
course/homework through email and phone calls. 

 

Outcomes achieved. 

Learners were asked to score 1 (low) to 3 (high) the following: 

i) 100% of learners scored 3 for course content. 
ii) 100% scored 3 for quality of teaching from the course tutors. 
 

 “Excellent course, I learned a lot and will use my new found knowledge within the setting 
and train my colleagues to understand what I have learnt.” 

 “Would recommend this course to everyone.” 
 “The trainers had so much knowledge and gave over and above to support me through 

the course.” 

 
Author:  Hilary Peace SLCD Team Co-ordinator, SISS. July 2020. 
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F: Autism Team Case Study 

Pupil: XXXX 

Context/Background  

XXXX was diagnosed with Autism aged 3 years.  XXXX was non-verbal with high sensory needs. 

XXXX has no siblings and there is no previous history of diagnosis of Autism within the family.  

Mother had raised initial concerns at his 2 year check-up as XXXX was not speaking. Hearing was 

tested privately and was found to be normal.  Concerns over XXXX lack of communication and 

interaction continued so XXXX received input from a Speech and Language Specialist who suggested 

XXXX be assessed for Autism.  

XXXX was first referred to SISS Early Years Autism Team April 18 when attending a nursery. XXXX was 

attending Monday and Wednesday afternoons for 2hr sessions and then four half days.  

A Needs Based Plan Level 4 was created. (In collaboration with another Local Authority Early Years 

Team.)  Observations were completed and a Reintegration Plan was implemented.   XXXX was 

allocated a school from panel with 1:1 funding for a year and for SISS Autism Team to be involved. 

AIM was put in place to upskill 1:1 and support his transition and engagement in Reception.  

At this point, School felt that they couldn’t meet pupil’s needs due to the recommendations on 

XXXX’s EHCP document.  

A Request for Support form was completed by School in June 2019.  

Summary of what we did 

 A TAC meeting at family home with TP, JVO, B from START and mother due to mother’s 
frustrations around communication between teams. School had not shared with mother that 
observations had already been completed.  

 JVO and EH completed a home visit to discuss with mother XXXX’s needs and SCERTS input was 
discussed. 

 Observations completed by TC and EH and strategies shared with staff. 

 EH Weekly interventions to upskill 1:1 and support school 

 TAC Meeting in school was attended by JVO and EH to support communication and to share 
strategies. 

 Sensory Checklist was completed by Mother and JVO and emailed to school to support XXXX’s 
sensory needs.  

 Introduced SCERTS as a possible intervention to support XXXX communication needs and 
numerous discussions were held with Dr Louisa Jones and School to support the implementation 
of this process. 

 Attendance to SCERTS meetings, joint observation, planning and review meetings. 

 Continuation of  EH supporting school T.A and upskilling staff 

 Regular email correspondence  with mum via email  

 Taking case to panel to apply for funding  

 Timely reminders to school around review meetings 
 
Challenges overcome 

 Communication between teams, school and parents greatly improved 
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 Building trust with home and school through consistency of approach and improved 

communication. 

 Reintegration plan and increase of hours at school  

 Upskilling TA (and other staff) to improve knowledge and understanding and develop confidence 

and independence in implementing strategies.  

 

Outcomes achieved 

 In full time mainstream setting (for at least one more academic year with support.)  

 XXXX attending school trips  

 Pupil is happy to attend school  

 Parents feeling more supported and part of the process 

 XXXX progressing and accessing all areas of the curriculum in full time, main stream education. 

XXX will be transitioning into year 1 in September. 

 School is meeting needs  

 Effective collaboration between teams- School, Parents, Autism Team, EPS, SALT etc.  

 Legacy of support- School and staff have been upskilled and are more confident in approach. 

 Reduced Mums anxieties around XXXX and education. 

 XXXX to go from AIM to HN  

 Social communication:  XXXX is starting to ask and initiate through words and actions what they 

want. 

 Interaction with others:    Sitting with others, smiling, initiating hug for peers, holding hands and 

high fiving peers. Starting to share and play with peers in an activity XXXX likes 

 Sensory processing:    XXXX is able to manage more sensory overloads, stimming has reduced 

and is developing strategies to cope with noise and change. 

 Interest and information processing:   XXXX will listen and acknowledge an instruction, will 

complete activities XXXX used to refuse to complete. 

Feedback from Family and/or setting 

 Mum is happy with school and the relationship they have with XXXX. She is pleased with XXXX’s 

progress 

 She is happy with the support she has had from SISS Autism Team.  (Emails and comments in 

meetings.) 

 She supports and reinforces the work and strategies (SCERTs) that are in place in school and at 

home. 

 Feels that communication between SISS, School and her are much improved. 

 Teams Review meeting July 2020- Mum thanked Emma and Jenny for their hard work and 

support. 

Name of person completing the proforma:  

Emma Hood and Jenny Vale-Onslow 

Date completed: 06.07.20 
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G: Case Study: AET Framework and Targets: Impact. 

Each year, Specialist teachers work with school Sencos to identify targets using the AET Standards 

and Competencies Frameworks, which will support the development of their setting in becoming 

more autism friendly.  

These targets are reviewed termly at planning meetings and the Autism Team staff work with 

schools to provide advice, guidance, recommendations, and resources throughout the year, to 

enable the setting to meet their targets and therefore develop their offer to pupils. 

School A (large primary school) asked for support from the Autism Team to develop their internal 

environment to make it more autism friendly. 

 SENCo had begun this piece of work but there was some resistance, partly due to the high 

workload of staff, and so little was changing. Using the AET Framework, the named Specialist 

Teacher and ISP carried out an environmental audit of the whole school, which identified good 

practice and areas which could be adapted to be more autism friendly. 

 The SENCo was then able to use this evidence to support the development of individual 

classrooms initially, with a particular focus on reducing the amount of display material up in the 

classrooms, and removing the material that was hung across the room from the ceiling.  

 For the next step the Autism Team and SENCo looked at creating displays that had less visual 

impact, using the ARP as an example of good practice. They have used pastel / muted colours for 

backing boards and reduced the amount of paper on display. They have also ensured that staff 

have allocated an area of the room which can be used as an ultra-low arousal area, for pupils to 

use when feeling overwhelmed or needing support to focus. The SENCo did some further work 

with staff around meaningful displays and them having a set purpose, rather than the traditional 

highly colourful, overloaded primary displays!  

 There are now a couple of classrooms which are great examples of low arousal workspaces and 

these are being used as the exemplar for other staff to build their own spaces on. The Head 

teacher is now behind the work as it can be seen to be effective whilst not disadvantaging 

children without those sensory differences, and is able to support the SENCo to make this policy 

throughout the school. 

As a result, they are starting to see calmer classrooms and it is having an impact on specific students 

who are able to focus better whilst in the room. 

School B. 

This primary school had the support of the Autism Team to carry out an environmental audit of the 

school in the previous academic year. SENCo is new to role and so wanted support to ensure the 

audit and subsequent changes were carried out well. 

From the results of the audit, combined with the lack of space in the school for pupils to go for ‘time 

out’, this school continued to develop areas within each classroom which could be used by a pupil if 

they needed some quiet time or time away from the tasks / other pupils. Teachers were initially very 

enthusiastic and developed some lovely areas with limited space and resources but it didn’t quite hit 

the remit. SENCo asked the Autism Team to support the development of these areas. Issues 

included:  
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 the calm area being at the front of the classroom, in full view of everyone in the classroom - 

this was moved to the back of the room so the child could ‘escape’ when feeling 

overwhelmed.  

 the ‘book nook’ created in one classroom was amazing, complete with wallpaper printed to 

look like the shelves of a library, an armchair, lots of cushions etc. The overall effect was 

super as a way to perhaps entice a reluctant reader, however for a child with sensory 

differences it was pure overload, so the specialist autism teacher worked with the class 

teacher to identify a different space that could be used as a calming, low arousal area. 

The autism team supported the SENCo by providing examples of good practice from other schools, 

and by completing a walk with her to identify specific great practice already in place and areas which 

could be easily adapted to better support her autistic learners. 

The team also provided a range of literature which she was able to use to support her intent and 

provide evidence based examples, for use where she was coming up against resistance from staff.  

The SENCo reports that she now has less children leaving class needing to ‘hide’ in the library for 

example and that they are learning to use the calm areas in classrooms to self-regulate more. They 

are linking this to the Zones of Regulation work we have discussed with SENCo which is also being 

developed throughout school. 

Early Years AET Support. 

Bumble Bees  

 Worked on Standard 1 Enabling Environments – conducted sensory audit with SENCo and 

Manager using AET template. Identified areas that needed addressing to reduce the sensory 

demands on pupils to provide a low arousal environment. Pupil on caseload struggling to access 

learning and environment due to very high levels of anxiety. 

 Supported SENCo to complete sensory profiling on pupil on caseload using checklists with 

parents and staff.  

 This had a major impact on the pupil and he was able to access activities he hadn’t been able to 

previously.  

 Both setting and parents gained an understanding of his sensory profile which allowed them to 

use effective strategies to support him. The setting reported an improvement across the setting 

with all pupils not just the targeted pupil. Staff reported a better understanding of the 

importance of the environment to enable children to access learning. 
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Setting: contextual information

* Large secondary school in North Solihull

* The current CLD specialist teacher has been with the setting for 3  years. 
This support provided has included teaching, training, assessment and 

SENCO support. 

* At present 19.6% of the students are on the SEND register and 2.58%  
have an EHCP (966 Pupils on roll).

* All categories of SEND are represented. The highest proportion of SEND 
pupils have a cognition and learning need closely followed by SEMH and 

communication and interaction needs. 

* School have support from all of the SISS traded teams and subscribe to 
the Community Educational Psychology service. 

* Results in KS4 are  generally below local authority and national average. 

Staff training

School have received a significant amount of training and INSET from the 
SISS CLD team. This has included the following:

Supporting the Writing and Spelling Process - LSAs

Study skills workshop/modelling - LSAs

Good practice in one to one reading - accuracy and fluency; placement and 
assessment over time - LSAs

Specific interventions for KS3/4 Maths and English - SENCO

Teaching
Programmes of intervention for identified pupils were delivered and 
evaluated. For example in the Autumn and Spring terms 2019-20  bi-
weekly sessions with 4 year 10 pupils identified with SpLD were 
supported. The aims were to address their persistent difficulties with 
spelling by introducing a range of multi-sensory approaches. Targeted 
support to increase reading fluency was also given. Success varied but all 
pupils’ evaluation reports demonstrated positive impact with a fair degree 
of retention from week to week. Long-term impact has been impossible to 
assess due to the COVID-19 pandemic but…

Study skills programmes for year 9 and 10 pupils have also been   
delivered this year.

Assessment
A range of targeted 
assessments have been 
administered and 
reported by the CLD 
teacher. 

SENCO Support
Regular support has been provided to both the current and previous 

SENCOs. The current SENCO has been in post since April 2019.

CLD Team Impact:  
Smiths Wood Academy

“I have found our CLD teacher’s 
support and guidance around 
the ‘Assess-Plan-Do-Review’ 

cycle very helpful. I gained an 
understanding of how to apply 

this in the school.”  

The LSA training delivered by our 
CLD teacher has been invaluable in 
developing their skills. We aim for 

this to continue during the next 
academic year. 

“The advice and information 
around evidence-based 

interventions for KS3/4 enabled 
me to understand and implement 

the use of ‘Rapid Reading’ 
resources for our new ‘catch-up’ 

groups.” 

“The information in reports is extremely 
useful; I use the recommendations to 

update IPPs and provisions.” 

…subsequent to the intervention, 3 of the 4 pupils requested 
online/Zoom support from the CLD teacher in the summer term. 
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Setting: contextual information

* Large secondary school – now part of the TG Academy Trust

* CLD involvement longstanding – current teacher been with the setting for 
almost 5 years.

* At present 2% of students have an EHCP and 15% are on SEN Support.

* At present the majority of pupils on the SEND register have a diagnosis of 
autism, although all categories of SEND are represented.

* The school now has a designated ‘Hub’ facility which aims to support the 
needs of their students with autism.

* School employs a private Educational Psychologist and a member of staff 
in the SEND team is qualified to carry out assessments for examination 

access arrangements.

* Results in KS4 are below the local and national averages for Progress and 
Attainment 8.

Staff training

In September, informal training with two LSAs was arranged to upskill them 
in delivering literacy interventions to KS3 pupils.

Recently all LSAs received: ‘Introduction to Dyslexia’ and ‘Supporting the 
development of Reading and Spelling Skills’

Assessment

Over the past three years, the vast majority of assessments undertaken at 
TGAK have been targeted ‘Level 2’ assessments or monitoring visits.

SENCO Support

Regular support has been provided to the school’s SENCO, assistant SENCO 
and member of staff who oversees exam access arrangements.

CLD Team Impact: Tudor Grange Academy 
Kingshurst

“I liked that our CLD teacher was so informed and 
approachable. I did not feel anxious to ask questions 
to consolidate my understanding. I liked that all the 

intervention strategies she suggested were 
modelled to us.” 

“I have regularly used the SOS spelling sheet with my year 9s to help 
them learn keywords in their English lessons. Two of the students in the 
group, who really struggle, have said how much they enjoy it and were 
really proud of themselves when they could spell words they previously 

couldn’t.”  

“Our CLD teacher is our go to person 
when we want advice about 
something. She is always willing to 
direct us and offer support in various 
ways: assessment, training, delivering 
specific intervention to students. She 
has a wealth of knowledge and 
understanding.”  

“She will support by liaising with different teams and 
agencies for us if we have a gap in our information, often the 

case when pupils transition from Primary.” 

“Assessments go a long way in helping to 
ensure that the right areas of needs are 

being targeted for intervention.” 

“Parents comment that it gives them an insight into 
the needs of their child; it is often a relief that it is 
being recognised that their child is struggling and 

school are putting further intervention into place.”  

“They support 
us in creating 

effective 
profiles of our 

students.”  

“Reports support and 
provide evidence to 
support next steps e.g. 
for dyslexia panel, 
EHCP, SALT, OT.” 

“She has helped me 
massively in my role. 
We are able to 
discuss pupils with 
her and she will talk 
through with us the 
next best steps in 
form of assessment”  


