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Solihull Specialist Inclusion Support Service 

SEMH Team report 

September 2018 – July 2019 

 

Staffing  

Name of staff Role Full time equivalent post Actual employed or 
vacant posts July 

2019 
Jane Shaw Team Coordinator 1 Employed 

Lesley Atter Teacher 0.5 Employed 

Belinda Farmer  Teacher 0.5 Employed 

Claire Kennedy Teacher 0.5 Employed 

Jane Maguire Teacher 0.8 Employed 

Nicky Scott Teacher 0.6 Employed 

Simone Todd Teacher 0.8 Employed 

Helen Worrall Teacher 0.8 Employed 

 

Key points 
 
 Buy back indicates that 0.4 fte post is needed to fulfil requests for next ear 
 1 fte teacher and 2 Inclusion Support practitioners starting September 2019 as part of the High 

Needs SEMH Team 
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Caseload information 

No of children on caseload 
2018-19 (or in July 2019) 

 

Number with EHC 
 

Number at SEN 
Support 

 

Number of new 
referrals 

566  52 and 37 under 
assessment 

309 Data not available 

 

Traded Teams 

 
Table showing range of work carried out by the team in schools with a SLA. 

Basic 
Observation 
and Advice 
(L1) 

Observation 
and 
Consultation 
(L2) 

Full 
Assessment 
(L3) Training 

Strategic 
work 

SENCO 
support Groups 

Classroom/pastoral 
staff support 

116 136 125 23 14 60 16 
 

85 
  

 
 Note- Strategic work includes work where the SEMH teacher has directly supported senior management 

with either a particular project, behaviour policy, support to develop whole school approaches etc. 
 Classroom/pastoral support, while this can often  be informal, only cases where specific work with an 

adult in school has taken place for example advice to a teacher to help mange a particular pupil, advice 
to a teacher with a challenging class, signposting for pastoral staff, work with NQT’s, etc. 
 

Table showing types of difficulties where direct work has been carried out with an individual pupil 
 

Anxiety 

other 
mental 
health  

Behaviour/risk of 
exclusion 

Risk of school 
refusal 

96 43 112 26 
    

 
Table to show numbers of pupils referred who are awaiting an ASD assessment or SEMH Team have been 
asked to gather evidence to support a referral for an ASD assessment (pre- diagnosis) and those already 
diagnosed with an autistic spectrum condition. 
 

Pre diagnosis ASD-  post diagnosis 

90  
35 

 
The team worked with 35 foundation Stage pupils this year. These pupils are often not ‘school ready’ and 
show high levels of challenging behaviour. 
**Note some pupils may appear more than once on these tables, eg. a pupil who has had an observation may 
also experience direct work.  
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Spot purchases 
 47 hours purchased from primary schools. This is split between schools who already purchase hours, but 

needed more, and schools who do not have an SLA, but needed support for a particular pupil exhibiting 
challenging behaviour, or bespoke training. 

 Other spot purchases consist of commissioned work from the START team where a placement was in 
jeopardy. 

 
 

 

 

No of schools purchasing support from the SEMH Team through a SLA 

Team Primary Secondary Total schools  Alternative 
Provision 

Total schools/AP 

 18-19 19 - 

20 

18-19 19-20 18-19 19-20 18 – 19 18 - 19 19-20 

SEMH 48 50 6 6 54 56 3 58 59 

Buy back remains strong despite financial difficulties in schools. We have lost some small primary/ 

infant schools and gained 6 new schools. Some schools lost are because the school has said that 

they are buying in CEPS instead this year. A number of schools have reduce their hours slightly to 

accommodate CEPS buy in. 
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Impact and outcomes from the support provided in 2018-19 

What we did How impact / 
outcomes were 
measured 

Impact/outcomes comments 

Targeted 
assessment 
and advice 

 Whole school 
case studies 

 Feedback from 
school survey 

100% of classroom staff/SENCo/SLT surveyed all 
felt that the impact of the teams work in terms 
of advice and assessment, had a positive impact 
on the pupil, was realistic and pertinent, and 
school staff felt their concerns were listened to 
and addressed. 

See Whole 
school case 
Studies in 
appendix. 

Direct work- 
interventions 

 Whole school 
case studies 

 Planning/review 
meetings with 
school 

 School feedback 
through surveys 

School staff reported that they 100% agreed 
that specific work with pupils had had a positive 
impact. 

See whole 
school case 
studies, case 
notes, case 
studies, SISS 
survey 

Training   Evaluations 

 Whole School 
Case Studies – 
impact of 
training 

 Impact of 
Relationship 
Based Play study 

100% of training courses evaluated rated the 
training as good or outstanding. 
Responses  to ‘The change in my practice as a 
result of training courses  has had a positive 
impact on children and young people’ were 
100% in two schools, while in the other two 
schools the staff were 100% positive about the 
training, but limitations in being able to put this 
into practice resulted in 86% and 67% in 
positive impact for pupils. 
100% agree or strongly agree that the change in 
my practice has had a positive impact upon the 
children/young people with whom I work 
“I have done sessions between parent and child 
with a definite improvement in their 
relationship.” Child and Family Support Worker 
– School Based.  

See Appendix 
for whole 
school case 
studies 

 

 

 

 

 

 

See appendix 
for impact of 
RBP study. 
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Key areas for development in 2018 – 19 

Area for development Achievements 

To develop improved ways of evaluating  
the impact of the SEMH Team in the areas 
of intervention, training including pupil and 
parent voice. 

High quality whole school case studies have been 
developed by the team (see appendix) 

To develop clear working practices around 
supporting alternative provision 

 

Auckland Centre Head has been supported by Lesley 
Atter to develop transition and reintegration plans 
and advice for pupils  

To develop clarity around a non traded 
offer for pupils with high needs SEMH 

Process developed and ready for September, staff 
recruited, information to schools. 

To contribute to PCP planning and 
evaluation  

 

Helen Worrall and Jane Shaw  trained in PCP , Helen 
carried out 2 meetings and both contributed to 
evaluation. 

Improve emotional well- being of team 
members and support management of 
workload. 

Clearer practice around team processes, report 
writing defined. 

To contribute to wider LA initiatives 
regarding Health and Well-being and 
pathways relating to SEMH 

Jane Shaw attended Health and Wellbeing Board, 
South Solihull Safeguarding Group, development of 
‘nurture’ provision. 

Improved ICT to allow all SEMH teachers to 
access necessary information and be able 
to communicate with settings in a timely 
fashion. 

Mifi- now allowing access to the internet in schools 
has made record keeping and admin much easier. 
Also allows the team to be more responsive as can 
access emails through out the day. 

To develop knowledge and understanding 
around current issues for young people 
that impact on their well being 

Nicky Scott attended training on ‘social media, 
gangs and violence’ – cascaded this to the team to 
allow a better understanding of influences on young 
peoples behaviour. 

Develop a bank of resources for schools 
that support specific issues and that are 
suitable for local offer website 

Resource sheets on anxiety, growth mind-set 
developed but not yet on local offer. 

To refine team processes to improve 
consistency within the team including 
refinement of paperwork 

All paper work refined at team day and team 
process agreed. 
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Areas identified for development in 2019- 20 

 Workflow defined to facilitate improved record keeping, better communication with parents 
and less onerous evaluative processes 

 Implement and evaluate the ‘SEMH High Needs team’ 

 Develop joint working practices with CEPS 

 Develop commissioned work processes with Virtual School and Start team 

 Develop use of, and evaluate impact of, ‘Zones of Regulation’ 

 To embed SCERTS into team processes 

 Continue to encourage  ‘Nurture groups’ in mainstream schools and support new provision 

 To contribute to the development of SEMH ARPs 

 To induct 1 new teacher and 2 ISPs. 
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Training 

School based training –traded service 

Date Setting Topic Hours 
delivery 

Number of 
staff 
trained 

October 18 Light Hall School Mental health in Schools 1 hr 84  

Feb 2019 Greswold Attachment/anxiety 1hr 22 

Feb 2019 Sharmans Cross J/S Attachment 1 hr 20 

April 2019 Solihull Academy Mental health 4 hours 25 

March 2019 George Fentham Attachment  1 hour 25 

May 2019 Smithswood primary Anxiety 1 hr 25 

Oct 2018 Smithswood primary Attachment 1 1 hr 25 

December 2018 Smithswood primary Attachment 2 1 hr 25 

May 2019 St Margaret and Mary’s Anxiety/regulation 3 hr 15 

June 2019 George Fentham Parent workshop resilience 1/30 10 

June 2019 George Fentham Supporting Attachment 

needs through RBP 

2 hr 7 

3.09.18 Marston Green Junior Growth Mindset 2 hr 15 

26.09.18 Fordbridge NQT’s 2 hr 4 

26.10.18 Coppice Junior Growth Mindset 2 hr 25 

19.11.18 St Anne’s  Being assertive 
(Learning Mentors) 

1 hr 2 

07.01.19 Marston Green Juniors Growth Mindset workshop 1 hr 25 

27.02.19 Fordbridge Behaviour as 
Communication (joint 
training with Ed Psych.) 

1hr 40 

06.03.19 Fordbridge De-escalation (Nursery & 
phase 1) 

1 hr 25 

13.03.19 Fordbridge De-escalation (Phase 2) 1 hr 15 

05.06.19 Coppice Junior Behaviour as 

Communication 

1 hr 11 

9.7.2019 Smiths wood secondary Mental health 2 hrs 8 

18.6.2019 Smiths wood secondary Anxiety 2 hrs 10 

12.10.19 Auckland education centre Emotional Resilience 2 hrs 12 

11.6.19 Windy Arbor Anxiety (parents) 30 mins 12 
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Comments from delegates 
‘The best CPD I have ever had’ 

‘As a result of this training it has improved my understanding of behaviour issues’ 

‘All CPD/SEMH training has been excellent this year and staff have expressed how it has given them further 

skills and knowledge to support pupils with SEMH in school.’ 

‘Being given the tools to work with from the training, it has been really beneficial’ 

‘We need more of this…all school staff should have this training’ 

 
Training and support groups for parents 

Course name Where course delivered Total number of 
participants trained 

How to grow your Child George Fentham School 10 

Anxiety workshop Windy Arbor 12 

Understanding Your Child’s 

Behaviour 

SOLAR 8 

 
Centrally based training – traded service 

Course name Total number of 
participants trained 

% graded course 
overall good or 
outstanding 

Relationship Based Play 9 100% 

Youth Mental Health First Aid 8 100% 

Growth Mindset 5 100% 

 
Appendix 

A. Whole School case Study: 

 Fordbridge Primary School 

 Windy Arbor Primary School 

 Cheswick green primary School 

 Monkspath School 

 

B. Impact of Relationship Based Play  
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Social, Emotional, Mental Health Team 

 WHOLE SCHOOL CASE STUDY 2018/2019 

Fordbridge Community Primary School 

Context: 

Fordbridge Community Primary School is a  2-3 form entry Primary school in Chelmsley 
Wood, Solihull. There are 515 pupils on roll aged between 4 and 11. The children can 
enter the school in Nursery as the school has their own nursery provision as well as a 
private nursery provider on site.   

Shirley is a relatively deprived area of Solihull and so the school has 221 pupils on FSM 
and 257 receiving pupil premium. 

The majority of children are of white British heritage and speak English as their first 
language. There are 27 pupils who do not speak English as their first language and 95 
pupils whose ethnicity is not White British.  

There are currently 105 children on the SEN register, with 8 having an EHCP at present.   
There is a sizeable Inclusion team comprising of the Special Educational Needs Co-
ordinator, The Behaviour Co-ordinator, two Child and Family Support Workers and four 
Learning Mentors.  There are also numerous Teaching Assistants and Learning Support 
Assistants deployed in classrooms throughout the school to support individual pupils and 
particular cohorts of children.   

SEMH support 

In 2018/2019, Fordbridge bought in 110 hours of time from the SEMH team, which is the 
same as previous years. This year they have also purchased support from an Educational 
Psychologist, whose focus has mostly been upon staff development and direct work with 
complex pupils and their families. 

The SEMH team have had 17 children on caseload during the year.  The SEMH input has 
included:  

 11 observations. 
 Direct work with one pupils (mediation session). 
 6 parent meetings. 

 8 staff support meetings (including pupil and cohort specific advice to individual staff 
and year groups as well as Solutions Circles with Nursery, Year 3 and Year 5 staff). 

 10 written reports.  (The majority of these were Level 3 assessments.) 
 6 small group sessions (managing anxiety). 
 Attendance at 5 TAF / professionals meetings. 
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 Delivery of whole school INSET in understanding ‘Behaviour as Communication’ (co-
delivered with EP) and De-escalation. 

 NQT training. 

 

Results from questionnaires 

Pupil Specific 

There were no questionnaires returned in relation to direct work with pupils.  (This only 
applied to one pupil in school during 2018-19). 

SENCO/ SLT 

This questionnaire was completed by the SENCO and the BECO. Their feedback is 
outlined below. 

The SEMH Team has had a positive impact upon pupils with behavioural, social, emotional 
and mental health needs within the school -  100% of those surveyed rated this as agree or 
above 

Related comments: 

‘Support and strategies to support pupils’ SEMH needs has helped to support the SMILE focus in 
school and also helped to support building relationships – especially with some complex children’ 

‘Support strategies given to improve attendance and support building relationships with peers’ 

Advice given was clear, realistic and pertinent to the pupil / situation - 100% of those 
surveyed rated this as agree or above. 

Related comments: 

‘Realistic goals set and excellent advice and support given to support staff and teachers working 
with challenging children and pupils with complex needs’ 

‘Realistic goals and advice given to support staff working with particular pupils’ 

Written information / reports met our needs - 100% of those surveyed rated this as agree or 
above. 

Related comments: 

‘Excellent reports, which have also supported further assessment to outside agencies and other 
medical assessments’ 

‘Report writing has supported referrals to outside agencies and other provisions’ 

The SENCO/BECO felt that the SEMH team had had a positive impact on families, individual staff 
and whole school practice. They rated their satisfaction with the service as 10. 
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General comments: 

‘Joint training with Ed psych has helped this year to support staff in supporting pupils with complex 
needs.  It has also helped staff to have a better understanding of the roots of behaviour.’ 

‘All CPD/SEMH training has been excellent this year and staff have expressed how it has given 
them further skills and knowledge to support pupils with SEMH in school.’ 

‘Claire Kennedy is very approachable and all staff know if they have a query they can discuss it 
with her.’ 

‘Always feel supported.  Claire is easy to approach and always happy to advise and support.’ 

‘Parents’ feedback from meetings has always been positive.’ 

Long term impact of training 

NQT training 

The questionnaire was completed by 3 out of a potential 4 members of staff.  Their 
feedback is outlined below. 

I have been able to apply the knowledge gained during the training in my role -  100% of 
those surveyed rated this as agree or above 

I have more confidence in providing appropriate support to children/young people with 
social, emotional, mental health difficulties - 100% of those surveyed rated this as agree or 
above. 

I have changed my practice as a result of attending the training - 100% of those surveyed 
rated this as agree or above. 

The change in my practice has had a positive impact upon the children/young people with 
whom I work – 100% of those surveyed rated this as agree or above. 

 

As a result of the NQT training  

 2 members of staff had developed/implemented new approaches to direct work with 
children/young people and had input into plans/ approaches to support children/young 
people.   

 1 member of staff had also developed/facilitated group sessions and cascaded elements of 
the training to other staff. 

 

Behaviour as Communication and De-escalation 

The questionnaire was completed by 7 members of staff.  Their feedback is outlined 
below. 
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I have been able to apply the knowledge gained during the training in my role -  100% of 
those surveyed rated this as agree or above 

Related comments: 

‘I have had similar training before but it is always beneficial to revisit’ 

‘De-escalating situations using strategies taught’ 

‘As a result of this training it has improved my understanding of behaviour issues’ 

‘Strategies for key behaviour children’ 

I have more confidence in providing appropriate support to children/young people with 
social, emotional, mental health difficulties - 100% of those surveyed rated this as agree or 
above. 

I have changed my practice as a result of attending the training - 100% of those surveyed 
rated this as agree or above. 

The change in my practice has had a positive impact upon the children/young people with 
whom I work – 86% of those surveyed rated this as agree or above. (One respondent was ‘not 
sure’.) 

Related comments: 

‘Has given me a greater understanding and knowledge’ 

As a result of the training  

 100% of staff had developed/implemented new approaches to direct work with 
children/young people 

 14% of staff and had developed/facilitated group sessions and cascaded elements of the 
training to others. 

 43% of staff had input into plans/ approaches to support children/young people.   
 

Solutions Circles 

The questionnaire was completed by 2 out of a potential 3 year groups.  Their feedback is 
outlined below. 

I have been able to apply the knowledge gained during the training in my role -  100% of 
those surveyed rated this as agree or above 

I have more confidence in providing appropriate support to children/young people with 
social, emotional, mental health difficulties - 100% of those surveyed rated this as agree or 
above. 

I have changed my practice as a result of attending the training - 100% of those surveyed 
rated this as agree or above. 



Team end of year report 2018 - 19  Date: July 2019 

Specialist Inclusion Support Service  Page 13 of 30 

Related comments: 

‘It has made me think personally about how any issue/problem can be brought to a solution circle’ 

The change in my practice has had a positive impact upon the children/young people with 
whom I work – 100% of those surveyed rated this as agree or above.  

As a result of the training  

 Both year groups felt that they had developed/implemented new approaches to direct work 
with children/young people, cascaded elements of the training to others and had input into 
plans/ approaches to support children/young people.   

General comments: 

‘Excellent training.  Time is needed half termly to put solution circles into practice with the team’ 

Conclusion 

The results of the questionnaires completed by staff at Fordbridge Community Primary 
School shows that they have a high satisfaction rating with the service they receive from 
the SEMH team. The work that has been done has had a positive impact on the 
confidence of staff and their ability to manage difficulties within their daily practice. Staff 
have felt supported by the SEMH team and have valued the advice and strategies given.  
The SENCO and BECO have found reports particularly useful for supporting referrals to 
other agencies and feel that the SEMH teacher is approachable. They also report that 
feedback from parents has been positive, although their opinions were not sought directly. 

The main focus of work this year has been on staff development and assessment, with 
very little direct work with pupils.  This is likely to be due to the considerable size of the 
inclusion team within school, who all work directly with pupils themselves.   

Future considerations 

 Seek direct feedback from parents and pupils regarding SEMH Team support. 

 Consider/discuss whether the balance between direct work, assessment and staff 
development effectively meets the needs of the school.  
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Social, Emotional, Mental Health Team 
 WHOLE SCHOOL CASE STUDY 2018/2019 

Windy Arbor Primary School 

Lesley Atter 

Context: 

Windy Arbor Primary School is a 2 form entry Primary school in Chelmsley Wood, Solihull. 
There are 349 pupils on roll aged between 3 and 11. The children enter the school in 
Nursery and continue until Year 6. 

Chelmsley Wood is a less affluent area of Solihull and so the proportion of pupils eligible 
for pupil premium and FSM is above average 

The majority of children are of white British heritage and speak English as their first 
language. 

The proportion of pupils identified as having Special Educational Needs is currently below 
average. The SENCO is full time and non- class based. 

SEMH support 

In 2018/2019, Windy Arbor bought in 100 hours of time from the SEMH team, which is in 
line with previous years of support. This has entitled the school to approximately one 
morning per week across the year. 

The SEMH team have 34 children on caseload.  

There have been 25 observations of children and 12 parental meetings 

15 children have had at least one session of direct work. 

22 reports have been written, including 10 Level1 observation and advice and 12 full 
assessment reports. 

Results from questionnaires 

Pupil Specific 

This questionnaire was completed by 5 teachers. 

The SEMH Team has had a positive impact upon the pupil - 100% of staff rated this as agree 
or above. Staff commented on improved attitude in the child and also how the teacher had 
changed some of their approaches. 
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Advice given was clear, realistic and pertinent to the pupil / situation – 100 % of staff rated 
this as agree or above. Staff commented how it was important that advice given was realistic given 
the many other constraints on teachers’ time. 

My concerns were listened to and addressed - 100% of staff rated this as agree or above. Staff 
commented that they felt listened to. 

My relationship with the pupil has improved - 100% of staff rated this as agree or above. Staff 
felt that they already had positive relationships but these had improved due to a greater 
understanding of need or increased happiness in the child. 

100% of staff rated the service they had received from the SEMH team with regard to specific 
pupils as 7/10 or above. Comments included, ‘it has made me more aware of strategies to help 
children with SEMH..’, ‘ all my questions were answered’,..’it made me reflect on my own 
practices’. 

SENCO 

This questionnaire was completed by the SENCO  

The SEMH Team has had a positive impact upon pupils with behavioural, social, emotional 
and mental health needs within the school -  100% of those surveyed rated this as strongly 
agree. The SENCO felt that the SEMH team had helped the school with parental satisfaction, an 
improved understanding of pupil need and the implementation of strategies. The work also 
supported referrals to other appropriate services. 

Advice given was clear, realistic and pertinent to the pupil / situation - 100% of those 
surveyed rated this as agree or above, stating that there were clear recommendations. 

Written information / reports met our needs - 100% of those surveyed rated this as agree or 
above. The reports particularly supported referral onwards to other services. 

The SENCO felt that the SEMH team had had a positive impact on families, individual staff and 
whole school practice. They rated their satisfaction with the service as 9 and felt that the SEMH 
team supported and complemented the work of the SENCO. 

Long term impact of training 

Windy Arbor has not received any training this academic year but completed forms relating 
to training delivered in the previous academic year which was relevant due to the need to 
consider the long term impact of training. Training was around relationship based play and 
attachment. 

This was completed by 3 staff members. 

I have been able to apply the knowledge gained during my training – 100% of staff 
surveyed rated this as 100% or above. Staff were able to deliver small group work based 
on the training. 
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I have more confidence in providing appropriate support to children with SEMH 
needs – 100% of staff rated this as agree or above.  

I have changed my practice as a result of attending the training – 100% of staff 
surveyed rated this as agree or above. One member of staff commented that ‘it gave me 
the confidence …’ 

The change in my practice has had a positive impact on children and young people 
– 100% of staff surveyed rated this as agree or above. Children are reported to be ‘more 
confident in themselves’. 

Staff commented that it was a ‘relief to be able to offer something real to children who 
need the emotional support’. 

Conclusion 

The results of the questionnaires completed by staff at Windy Arbor Primary School shows 
that they have a high satisfaction rating with the service they receive from the SEMH team. 
The work that has been done has had a positive impact on staff’s confidence and their 
ability to manage difficulties within their daily practice. Staff have felt supported by the 
SEMH team and have valued the advice and strategies given. Parents have received a 
good level of input and have felt supported and encouraged by the strategies being put in 
place by school, based on the advice of the SEMH team. 

The SEMH team have supported many successful referrals to the Specialist Inclusion 
service. 

The school, through the SENCO, have a clear idea of how they like to use the SEMH 
service to ensure the needs of pupils are met, given the very high numbers of pupils 
referred to the service. The number of hours purchased allows for a regular weekly visit 
and so staff members are familiar with the SEMH teacher should they need to discuss a 
pupil. There is also a regular work area available each week. 

There is a good working relationship between the SEMH teacher and the SENCO. 
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Social, Emotional, Mental Health Team 
 WHOLE SCHOOL CASE STUDY 2018/2019 

Cheswick Green Primary School 

Context: 

Cheswick Green Primary School is a one-form entry Community Primary School, catering 
for pupils aged 3-11. The Green Trees Centre on the school site caters for pupils aged 2 – 
11. The school was built in 1974 and the buildings are surrounded by a large playing field, 
a wooded area and two well-equipped playgrounds. The school has 239 pupils on role, 16 
of whom receive Free School Meals and 18 receive pupil premium. 

The majority of children are of white British heritage and speak English as their first 
language. There are, however, 8 different ethnicity groups with 11 children who do not 
speak English as their first language. 

There are currently 34 children on the SEN register, with 2 having an EHCP  

SEMH support 

In 2018/2019, CGPS bought in 45 hours of time from the SEMH team, which is the same 
as previous years. A new SENCo was in place and required time to understand and get to 
know the children needing support 

The SEMH team have 6 children on caseload.  

There have been 9 observations 

5 children have had direct work, although some of this has been linked to assessment 
work and has supported report writing 

I have met with 4 parents of the children I have been involved with this year 

5 reports have been completed, including 4 Level 3 assessment reports and one 
observation checklist report. 

Results from questionnaires 

Pupil Specific 

This questionnaire was completed for 7 pupils, one of which related to impact on a child I 
had worked with last academic year. 

The SEMH Team has had a positive impact upon the pupil – 100% of staff rated this as 
agree or above.  
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Comments included, ‘It was the end of Year 6, but observation, 1:1 sessions and report 
completed will have supported transition to secondary school’, ‘Supported cognitive 
therapy approach of turning negative thoughts into positive thoughts. Improved attitude in 
school’, ‘Pupil was struggling with relationships with peers. This definitely improved’ and 
‘Attachment training and advice fantastic at supporting us to form a stronger attachment 
and helping the child to form better attachments’. 

Advice given was clear, realistic and pertinent to the pupil / situation – 100% of staff 
rated this as agree or above. 

Comments included, ‘Very personalised. Strategies were very pertinent to child. Supported 
staff working with him’, ‘Report written which fed into SAS referral and EHCP request’, 
‘Report completed reflected our concerns as a school about this pupil and brilliant 
evidence for SAS referral’ and ‘Super advice for a positive approach from staff. Gave 
parents the same advice through meeting. Discussed attachment difficulties’. 

My concerns were listened to and addressed – 100% of staff rated this as agree or 
above 

Comments included, ‘Staff acted on all advice given’, ‘Totally listened to and supported’, 
‘Staff fully listened to and supported with strategies’ and ‘Could see the bigger picture and 
complex needs of the child’. 

My relationship with the pupil has improved – 100% of staff rated this as agree or 
above 

Comments included, ‘Relationship with the child and all staff working with the pupil was 
improved’, ‘Social, emotional well-being improved considerably’, ‘Class teacher already 
had a good relationship, but suggested strategies supported the class teacher’ and ‘Staff 
relationship with pupil was extremely positive’. 

Impact on yourself, the referred pupil or the wider school community - 100% of staff 
rated the service they had received from the SEMH team with regard to specific pupils as 
10/10  

Comments included, ‘Super advice and support. Observations, 1:1 work, report all 
supported EHCP application’, ‘Fantastic advice following observations, 1:1 support, 
meeting with parent’, ‘Support/report from Belinda was used for SAS referral and helped 
when transferring our concerns to secondary school’ and ‘Advice given to parents 
supported the messages school had been trying to give. Report completed meant the 
transition into secondary school was stronger in terms of support needed’. 

SENCO 

This questionnaire was completed by the Head Teacher, Assistant Headteacher and 
SENCO  
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The SEMH Team has had a positive impact upon pupils with behavioural, social, 
emotional and mental health needs within the school -  100% of those surveyed rated 
this as agree or above 

Comments included, ‘Belinda has continued to give valuable, supportive advice regarding 
all aspects of SEMH’ and ‘Expertise and advice given was invaluable to staff supporting 
children with emotional/mental health needs. Improved relationships’. 

Advice given was clear, realistic and pertinent to the pupil / situation – 100%of those 
surveyed rated this as strongly agree. 

Comments included, ‘Our advice was extremely personalised to the difficulties we were 
having with particular children/families’, ‘Very valuable and useful advice always given’ and 
‘Tailored to needs of individual child’. 

Written information / reports met our needs – 100% of those surveyed rated this as 
strongly agree. 

Comments included, ‘Very thorough report with realistic recommendations’ and ‘Reports 
were fantastic as evidence for SAS and EHCP referrals’  

The Senco and SLT felt that the SEMH team had had a positive impact on families, 
individual staff and whole school practice. They rated their satisfaction with the service as 
10/10 in each of these areas. 

Long term impact of training 

CGPS teaching assistants received training on attachment and supporting attachment 
needs through relationship based play in the Summer Term 2018. This has been 
implemented this academic year. 

I have been able to apply the knowledge gained during the training in my role - 100% 
of those surveyed rated this as agree or above 

Comments included, ‘Setting up more interventions/training with more students, ‘Use in 
small groups/interventions’ and ‘By working with a range of children with these needs and 
being able to apply what has been learnt’. 

I have more confidence in providing appropriate support to children with SEMH 
difficulties - 100% of those surveyed rated this as agree or above 

Comments included, ‘The training helps and encourages you to ensure you have the right 
things in place  to support the child/children allowing you to be confident in what and how 
you deliver’, ‘The way in which the sessions are structured is more fluent and beneficial for 
children’ and ‘Can recognise some behaviours and why they are displaying them’. 
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I have changed my practice as a result of attending the training - 100% of those 
surveyed rated this as agree or above 

Comments included, ‘Used different strategies for different children’, ‘Being given the tools 
to work with from the training, it has been really beneficial’ and ‘I am more aware and 
accommodating in lessons etc. The way things are planned is different’. 

The change in my practice has had a positive impact upon the children with whom I 
work – 67% of those surveyed rated this as agree or above. 

Comments included, ‘The relationship between myself and children has improved and 
allowed them to be more confident when in and out of the group’ and ‘Impact can be long-
term rather than immediate’. 

As a result of attending the training, one or more of the teaching assistants has – 
developed/facilitated group sessions with children and/or had input into plans/approaches 
to support children 

Conclusion 

The results of the questionnaires completed by staff at Cheswick Green Primary School 
shows that they have a high satisfaction rating with the service they receive from the 
SEMH team. The work that has been done has had a positive impact on staff’s confidence 
and their ability to manage difficulties within their daily practice. Staff have felt supported 
by the SEMH team and have valued the advice and strategies given. Parents have also 
received a good level of input and have felt supported and encouraged by the strategies 
being put in place by school, based on the advice of the SEMH team. 

Direct work has been useful in providing more information about the needs of a child, 
particularly in relation to evidence gathering for referrals to SAS and applications for 
EHCPs, but also for offering strategies for day-to-day classroom support. 

The SENCo was newly appointed to the school in September 2018 which impacted initially 
on the referral process as she needed time to get to know the children and identify need. 
Despite a reduction in the number of hours buy back for 2019/2020, it is hoped that the 
identification and referral process will be improved and more efficient. 
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SOCIAL, EMOTIONAL AND MENTAL HEALTH TEAM 
WHOLE SCHOOL CASE STUDY 2018-2019 

MONKSPATH JUNIOR AND INFANT SCHOOL 

Context: 

Monkspath Infant and Junior School is a large three form entry community school in 
Shirley, Solihull. There are 671 pupils on roll aged between 4 and 11. The school has 
Nursery provision, known as ‘Monkeys Childcare’ on site and most pupils will transition 
into one of the three Reception classes from here 

Shirley is a relatively affluent area of Solihull and so the school has 55 pupils on FSM. 

The majority of children are of white British heritage and speak English as their first 
language. There are currently 201 pupils who can speak a language other than English. 

There are currently 80 children on the SEN register, with 11 having an EHCP and one 
being currently assessed. There is one part-time Senco, Sally Watson. 

SEMH Support 

In 2018/2019, Monkspath bought in 75 hours of time from the SEMH team. This was the 
same as the previous year, which had been the first time that SEMH provision from the 
Council had been purchased. The hours were spread across the year, with the SEMH 
Teacher generally being in school for two hours each Tuesday afternoon. 

The SEMH Teacher had 11 pupils on her caseload at the school over the academic year. 
Ten pupils were observed, most on two occasions, scheduled at different times in the 
school day, in order to gain different perspectives. 4 pupils had direct work in addition to 
assessment meetings, the foci being on managing anxiety, loss, developing social skills, 
preparing for transition to secondary school and managing OCD type behaviours. It was 
planned for one pupil to be included in small group work, both as an intervention and to 
gather further assessment information. However, due to the needs of the pupil, it was 
agreed that this input would remain individual. 

In comparison to other schools, the referrals had a balanced gender split, 6 girls and 5 
boys. Elsewhere, there is a tendency for the majority of referrals to be for male pupils. 

There were 6 meetings with Parents, both for information-gathering   and assessment 
sharing purposes. The Senco attended these meetings apart from on one occasion when 
the Parent was a Teacher in the school.  

9 reports were written, including Intervention Summaries, Observation and Consultation 
assessments and more detailed Full Assessments which were included in the school’s 
referrals to the Specialist Assessment Service, for example. 
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Results from questionnaires 

Pupil Specific 

This questionnaire was completed by three Teachers about three pupils. 

The SEMH Team has had a positive impact upon the pupil -100% of staff rated this as ‘strongly 
agree’. 

Advice given was clear, realistic and pertinent to the pupil / situation -100% of staff rated this 
as ‘strongly agree’. 

My concerns were listened to and addressed -100% of staff rated this as ‘strongly agree’. 

My relationship with the pupil has improved -66% of staff rated this as ’agree’ or above. One 
did not complete this section. 

100% of staff rated the service they had received from the SEMH team with regard to specific 
pupils as 10 out of 10. 

SENCO 

This questionnaire was completed by the SENCO, Sally Watson. 

The SEMH Team has had a positive impact upon pupils with behavioural, social, emotional 
and mental health needs within the school - 100% of those surveyed rated this as ‘strongly 
agree’. It was commented that support for the school with Parents was particularly helpful, as 
‘being someone external offering that advice often works better’. 

Advice given was clear, realistic and pertinent to the pupil / situation – 100% of those 
surveyed rated this as ‘strongly agree’. 

Written information / reports met our needs – 100% of those surveyed rated this as ’strongly 
agree. It was commented that ‘all reports show true reflection and have supported all of our 
referrals to other agencies.’ 

The Senco felt that the SEMH team had had a positive impact on families and children, but that 
this was not applicable to the practice of individual staff. She felt there was no impact on school-
wide SEMH practice as support had been targeted towards individuals. Flexibility was noted as a 
positive feature of support, along with help with referrals and ‘sound advice’ in reports. 

Long term Impact of Training 

Training about Relationship-Based Play was delivered to the school in July 2018, in a 
morning session. Attendees included Pastoral staff, Teaching Assistants, and Lunchtime 
Supervisors. Two of the attendees completed the evaluation form in July 2019 and met 
with the SEMH Teacher. 
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’I have been able to apply the knowledge gained through the training in my role. The 
respondents disagreed with this, commenting that strategies were ‘taken from the training but not 
fully implemented. They inform my practice directly.’ In other words, formal ‘relationship-based 
play’ sessions did not take place but techniques and games were used to support children. There 
was acknowledgement that the information about different types of attachment and behaviours had 
been particularly helpful. 

‘I have more confidence in providing appropriate support to children with SEMH 
difficulties’. The respondents were ‘not sure’, commenting that the training was ‘amazing’ and 
‘extremely enjoyable. Everyone engaged and took away practical resources’. There was a feeling, 
however, that it would have been useful to have additional support with identifying appropriate 
pupils and delivering input. 

‘I have changed my practice as a result of attending the training’. It was noted that time 
constraints in school had affected the possibility of implementing RBP as a consistent package for 
pupils. 

The change in my practice has had a positive impact upon the children with whom I work’ 
the reply was ‘not sure’, with the comment that the training had indirectly benefited the children and 
raised confidence amongst attendees in trying new approaches. 

Impact on school: 

Developing / implementing new approaches to direct work- not completed 

Developing group sessions with children- ‘yes’ 

Cascading elements of the training to other staff- ‘no’, but ‘ideas were shared amongst other 
staff.’ 

Having input into plans to support children: the respondents felt this was not applicable in their 
roles as they were not involved in whole school planning. 

Conclusion: It was felt that the training itself was extremely enjoyable and helpful in raising 
confidence and providing new ideas. It was suggested that a follow up session would have been 
helpful in consolidating training and reinforcing its application in school.  

Conclusion 

The results of the questionnaires completed by staff at Monkspath Junior and Infant 
School shows that they have a high level of satisfaction with the support they receive from 
the SEMH Team, particularly in individual assessments and direct work. The advice and 
recommendations included in assessment reports has been carefully implemented and is 
regularly reviewed. The effective relationship between the SEMH Teacher and School 
Senco (who is the ‘gatekeeper’ and manager of referrals) has facilitated mutual support 
and challenge, and the continuation of this into its third year is viewed positively. 
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The school’s implementation of appropriate strategies and interventions before referrals 
are made to the SEMH team demonstrate the importance and effectiveness of a 
graduated approach. Consequently referrals are made following school-based 
interventions and when the school feel there is a higher level of additional specialist 
assessment and support required. Usually this leads to assessment, advice to staff (which 
may include monitoring existing strategies as well as recommending additional or 
alternative ones), SEMH delivery of individual sessions or referral on to other specialist 
agencies. 

The use of the SEMH Teacher’s time to meet with Parents has led to positive outcomes, 
and a ‘joined-up approach’ which has facilitated consistency and openness. It appeared 
that the involvement of an outside agency served to reinforce the views of the Senco and 
school staff for Parents and led to consent for further specialist assessment which was 
required. 

As the long term impact of the training appears to be somewhat unsustained, it is 
suggested that a follow-up session would have reduced this, focussed staffs’ 
implementation of strategies and led to more positive, tangible outcomes. It appears that in 
the absence of formal follow-up by the SEMH Team and SLT in the school, (which may 
have included timetabled opportunities to deliver RBP with identified pupils and 
supervision with the SEMH Teacher, for example), long term impact is reduced. 

The SENCO and SEMH Teacher are in the process of arranging bereavement support 
training for staff next year and it is apparent that long term impact aims should be carefully 
planned, implemented and reviewed. 

Although responses from the case study questionnaires were limited, they highlight the 
value with which assessment work, individual work, face to face contact with Parents and 
flexibility are held.  

The importance of a positive working relationship and flexibility between the SEMH 
Teacher and the school link person is also evident in ensuring effective communication, 
appropriate referrals and positive outcomes for children. 

In future, it would be helpful to gather higher numbers of feedback questionnaires from 
Staff, as well as from Parents and Pupils, in order to more comprehensively measure the 
impact of the service. 

Nicky Scott 

Specialist Teacher, 

SEMH Team, 

17th July 2019. 
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EVALUATION OF LONG TERM IMPACT OF RELATIONSHIP BASED PLAY TRAINING 

Context: 

What is relationship-based play? 

Relationship based play is a play based intervention that (based on the principles of 
Theraplay*), is modelled on healthy parent-infant relationships. Taking place on a 1:1 or 
group basis the focus of the play is the relationship between the child and adult, or the 
child, adult and peers. It is playful, interactive and empathic. In this type of play the main 
task is enjoying being together. This is different to more task focused play when for 
example you help the child to complete a puzzle or to learn colours. Relationship based 
play makes minimal use of toys but instead focusses upon the relationship between 
participants. 

Goals of relationship based play: 

This play dramatizes for the child that they are special, loveable and competent, that 
others can be responsive and that the child can count on others. By re-creating the early 
attachment process the child experiences adults within their setting as safe and reliable. 
This allows the child to: 

• Feel safe, calm and comforted. 

• Re-establish trust for those around them – enabling them to have more     

          secure and successful relationships with educators and peers alike. 

• Learn that it is good to be a child and safe to play and take part in the   

           opportunities given to them within the educational setting. 

• Learn the pleasure of joyful engagement with an adult and peers in school. 

• Enhance self-esteem. 

• Feel more confident and competent. 

• Develop skills in all areas of development. 

Within these goals the key is that the child will develop a secure attachment/ secure base 
relationship with an adult in school which is essential to help them to feel safe and settled 
in school and to be able to access the learning opportunities offered to them.  

Relationship Based Play can also offer staff valuable skills in how to regulate and attune 
with children when things become tricky supporting effective de-escalation and reducing 
the impact that an increase in disregulation may have upon a child and those around them.  
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Relationship Based Play in Solihull 

Relationship Based Play became an area of provision for the SEMH team in Solihull when 
new team members came to the team with expertise in this area from their previous roles.  
It was agreed that Relationship Based Play would be ideal to compliment and develop the 
team’s already established expertise in supporting schools to develop and knowledge 
around supporting children with insecure attachments and difficulties related to the impact 
of trauma.  

Training Delivery  

Training in Relationship Based Play has been delivered to; 

 Staff of the SEMH Team (SISS) 
 Staff of the Autism Team (SISS)  

 Staff of the Early Years Team (At the time part of SISS)  
 Approximately 50 teachers and school staff via SISS Brochure Training in 2017 and 

2018.  
 6 Schools have received training as whole school training 

For an outline of the training delivered please see the attached PowerPoint presentation 
and hand-outs. 

The study 

 Immediate feedback at the end of the training delivered was gathered and can be seen 
if required. This study is to determine more of a long term impact upon the training 
regarding its application following training and the impact that this may have had. 

 A questionnaire was sent by e mail to all schools that had received whole school 
training and attendees of the SISS Brochure training in 2018.  2 weeks were given to 
complete the questionnaire and a reminder e mail was sent out after 1 week and 
personal verbal reminders made upon visits to the schools.  

 5 responses have been received. 3 responses were from members of staff who 
attended brochure training and 2 were from schools who had received whole school 
training.  

 All responses were from respondents who work within the Primary Sector in Solihull.  
 Please see a copy of the questionnaire sent out to schools as attached.  
 
Results from questionnaires 

I have been able to apply the knowledge gained during the RBP training in my role. 

100% or respondents strongly agree that they have been able to apply the knowledge from 
RBP training in their role.  

Comments made; 
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 “I have done sessions between parent and child with a definite improvement in their 
relationship.” Child and Family Support Worker – School Based.  

 “I was able to use the training immediately and have since used it often when the child I 
support was deregulated or needed time out of the classroom. I have been able to use 
it to strengthen our relationship, teach sharing principles, have some quiet focus time 
and laugh while doing it.” 

 “I have used the attachment theory to apply to different students and therefore use 
specific strategies to help students. I have used much more creative play based 
activities with students, who have really enjoyed the sessions.” 

 “I have a clearer understanding of the impact of barriers some children may have and 
how to rebuild/create a positive relationship using incredibly basic (but powerful) 
activities. Also how important the power of ‘touch’ can be.” 

 “I have delivered activities and games that have been beneficial in engaging the 
children in both 1:1 and group sessions.” 

 

I have more confidence in providing appropriate support to children/young people 
with social, emotional, mental health difficulties 

100% of respondents strongly agree that they have more confidence in providing 
appropriate support to children and young people with SEMH Difficulties as a result of this 
training.  

Comments made; 

 “RBP has given me a lot more confidence when supporting children with many different 
needs. I feel like it is a window into how they think, play, communicate and so I am 
coming into their world NOT expecting them to come into mine.” 

 “I am more confident in using more creative play based activities to help develop 
positive relationships, increase student confidence, and recognise and apply the 
different attachment theories.”  

 “Although I already have experience in these areas – I found the RBP training easy to 
access and understand. As the training was practical, I enjoyed experiencing these 
activities first hand and was able to reflect on my own feelings. This has helped me feel 
more confident in delivering interventions.” 

 “Knowledge and being able to put RBP into practice regularly improves confidence.”  
 

I have changed my practice as a result of attending the training. 

80% of respondents strongly agree that they have changed their practice as a result of 
attending the training.  
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20% of respondents agree that they have changed their practice as a result of attending 
the training. 

Comments made; 

 “I have a better understanding of children’s needs and of how to build relationships by 
having fun.” 

 “I have used creative play at every opportunity.” 

 “Before RBP training I, not the child, would choose the game or make up an activity but 
now I have a menu of games the child I support knows and can choose from 
depending on the mood.” 

 “I feel confident of the game and its benefits and am more willing to engage in them.” 
 “It has definitely given me a better understanding of supporting children rather than 

leading them.” 
 “I feel more confident to deliver activities where ‘touch’ will be beneficial and I no longer 

underestimate the power of simple activities that engage young people (who knew lying 
on the floor and blowing feathers could be so much fun!).”  

 “Having gained knowledge of the Theraplay principles this has made me think about 
the approach in which I take in certain situations to meet children’s individual needs.” 
 

The change in my practice has had a positive impact upon the children/young 
people with whom I work 

80% of respondents strongly agree that the change in their practice has had a positive 
impact upon the children and young people with whom they work. 

20% of respondents agree that the change in their practice has had a positive impact upon 
the children and young people with whom they work.  

Comments made; 

 “The child I work with has actively requested several of the games and has greatly 
benefited from both the quiet times and the energy games. He has also loved sharing 
them with peers and being the one to explain the game.” 

 “I believe my sessions are more fun now I have a stock of simple but incredibly 
effective games and believe the children are benefiting from building positive 
relationships with a key person as I now feel more confident that I have a reliable 
intervention.” 

 “Children have enjoyed activities and regularly ask to participate.  Relationships have 
strengthened and positive social interactions have increased.” 

 “I am now able to deescalate behaviours and situations quicker and gain children’s 
trust, therefore improvement in relationships. “ 
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As a direct result of attending the course I have been in part responsible for… 
 

 Developing / implementing new approaches to direct work children/young people 
Yes 100%  No    N/A 

 Developing / facilitating group sessions with children/ young people 
Yes 60 %  No 40%   N/A 

 
 Cascading elements of the training to other staff  

 
Yes 60%  No 20%   N/A 20% 

 

 Having input into plans/approaches to support children/young people 
Yes 80%  No 20%   N/A 

Please comment on any other impact the course has had on you, your professional 
practice and the wider school community. 

 “I feel more confident when dealing with children and parents. Relationships have 
improved and staff have a better understanding of how to form relationships with 
children who struggle to do so and know why these children display certain 
behaviours.” 

 “As we have recently had a new Starlight room (sensory, chill out) that is used by all 
years, RBP has been a great tool with which to connect with several different children 
from different year groups. The children have enjoyed sharing different games with 
each other. We now have a large display board dedicated to RBP with instructions, 
photos and choices on so all and any child using the room can access the scheme. 
Moving forward we hope to incorporate it into our afternoon mixed class hub and 
continue supporting children in a fun and active way” 

 “Due to our enjoyment of the course, and how useful it is, the school is implementing 
more training with Helen Worrall for all Teaching Assistants to have the training”. 

 “I thoroughly enjoyed this approach. I have a background in Therapeutic Play, however 
would recommend RBP as an intervention as it is less complicated, cheaper (resource 
wise) and less time consuming (preparation, set up etc.). The theories behind the 
interventions appear sound and benefits are evident from the children’s responses. The 
resources and game booklet are invaluable and well set out, making it easy to identify 
which activities to choose when planning sessions. It’s also a lot of fun for the 
practitioner to carry out!” 

 “I plan to continue to include this intervention when working with children.” 
 “I personally feel that this course had a massive impact on my own practice.  I have 

reviewed strategies and approaches, which have had a positive effect on social 
behaviour.” 
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 “Because of this training, I have asked our school to have this delivered to all of our 
staff on one of our inset days, which is taking place in September 2019. “  

 

Conclusion 

Although only a small number of professionals responded to the questionnaire sent out in 
this instance it can be seen that the SEMH team’s delivery has had a very positive impact 
upon the confidence and practice of the staff receiving training and also upon the young 
people and families with whom they work.  

Due to the success of training already delivered further training is already commissioned 
for the new academic year – 2 primary schools have requested it (one is confirmed and 
booked) and training will has been commissioned by the Early Years Team for their Early 
Years Providers and is planned to take place in the Spring Term 2020.  

Due to this I would like to suggest some points for future development.  

 As Relationship Based Play is a valuable and effective intervention and strategy I feel 
that the SEMH team should continue to make training available to schools and settings 
in future years via both Brochure Training and via whole school training.  

 Time should also be given to refresh and develop the use of RBP within the SISS 
Teams also trained.  

 Most staff who have attended training in Relationship Based Play in the past 2 years in 
Solihull have been in the Early Years or Primary Sector. RBP can also be a very 
powerful intervention with older children and young people and it would be beneficial 
for training to be developed that is more targeted and differentiated to the secondary 
sector to attract staff to attend or schools to commission whole school training.  

 

 

 

 

 

 


