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Solihull Specialist Inclusion Support Service 

Communication & Learning Difficulties Team report 

September 2018 – July 2019 

 

Staffing  

Name of staff Role Full time equivalent post Actual employed or 

vacant posts July 

2019 

Jo Shilton Team Coordinator 0.7  

Eileen McGrath Teacher 1.0  

Josie McGlynn Teacher 0.6  

Fiona Small Teacher 0.6  

Victoria Boote Teacher 0.5  

 

Key points 
Staffing has been consistent over the last academic year, although two members of the team have 
been carrying out work for/with the Speech, Language and Communication Disorders team in 
addition to their CLD allocation. Because of this, schools have been able to keep their named 
teacher/s into 2019-20 in all but one cases, thus ensuring continuity, which feedback in the past has 
suggested is important to our SENCOs. 
 
Although two of our schools have not renewed their CLD team contract for 2019-20, we are pleased 
to have secured the interest of four new settings. 
 
Three members of the team have now completed their CCET qualification in the last 12 months. This 
is an incredible achievement as it requires a lot of additional work and commitment on top of the 
day-to-day CLD teacher role. It means the whole team are now qualified to undertake assessments 
for KS4 access arrangements.  
 
In terms of assessment work, the team began using updated report formats in September 2018. 
This was devised to make the documents look more professional. The team have received many 
compliments from schools this year about the reports and they appreciate the more business-like 
appearance. In addition, the team has embraced several new tests during 2019 including a 
comprehensive maths assessment and a new assessment of auditory memory. 
 
The team has worked together to produce a number of new training packages, either in response to 
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school requests or because it was  felt they would be beneficial to settings. These have been very 
well-received – see body of report, below. 
 
Also, worthy of note is that for the second academic year running, the number of days’ absence due 
to sickness taken by the CLD team – combined – remains in single figures. This level of commitment 
enables us to deliver a reliable service to our schools. 

  

Caseload information 

No. of children 
referred to CLD team 

in  2018-19  

Number with 
EHCP 

 

EHCP under 
assessment 

Number at SEN 
Support 

 

No SEN or not on 
COP 

304 21 8 216 59 

 

Gender split: 66% boys / 34% girls 

Year group data:  

 

 

 

 

 

 

Traded Teams 

 As always, the targeted assessment of individual 
pupils’ needs has been the most frequently requested 
provision from the CLD team. Schools value this 
particular assessment as they say that it provides 
them with a clear picture of the pupil’s learning profile 
and provides useful strategies and recommendations 
for their inclusion and to ensure progress. (NB. 
‘Assessment’ and ‘Irregular Support’ are historic 
‘labels’ used when logging CLD team involvement – 
they are pre-2019 and therefore no longer in use as 
they provided no specific information about the type of assessment or support.) 

 We have seen an increase in requests to see children in Reception this year, possibly due to 
the changes to how EYSAT work. It is of concern to the team that schools are asking for 
pupils as young as 4 or 5 to be ‘assessed’. Whilst this is often because they feel that the 

Provision:   
Level 1 51 
Level 2 126 
Level 3 2 
Further assessment 24 
Monitoring 34 
Access arrangements 13 
Intervention 6 
Assessment 3 
Irregular support 48 

Year Number 
NR 1 
R 16 
1 30 
2 41 
3 38 
4 34 
5 30 
6 17 

7 25 
8 23 
9 29 

10 15 
11 2 
12 2 
13 0 
14 1 
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pupil may need to secure an EHCP, to enable them to access the appropriate level of 
support, sometimes it is because they do not have the skills to create the right learning 
environment and opportunities for children who are struggling. 

 In comparison to 2017-18, spot-purchase has reduced by approximately a third (from 98 
hours to 66 hours of assessment time). Whilst we have seen services such as the local Initial 
Teacher Training (SCITT) service increase their training requests, for example, subscribing 
schools have not bought as many additional one-off assessments this year. There has been, 
however, an increase in commissions from the START team to assess the changing needs of 
pupils with EHC Plans.  

 

No of schools purchasing support from CLD team  

Team Primary Secondary  Independent Total 
schools  

Alternative 
Provision 

Total 
schools/AP 

2018-19 25 6 0 31 1 32 

2019-20* 25 7 1 33 1 34 

*Figures correct at 15/07/19  

 

For 2019-20 we have gained four new schools, including one in the independent sector. The buy-
back from these provisions combined totals 213 hours per annum.  

We have lost one of our primaries (who purchased 36 hours p.a.) as they have chosen to use the 
services of an alternative provider, which they said they had been considering for some time. 
Additionally, one of our infant settings, who have historically bought a small package of 15 CLD 
hours, have also decided not to buy in advance this year; although they did indicate that they would 
definitely use us for spot purchase if required. 

It has been noted that six smaller primary and junior schools have reduced the number of hours 
they are buying from the CLD team in 2019-20. The main reason appears to be budget constraints 
and the fact that they want to ‘reserve’ funds to purchase the services of Educational Psychology. 
However, five further schools have increased their buy-back for 2019-20. 

Overall, the number of hours bought in from the CLD team (through annual SLAs) in 2018-19 
totalled 2352. In 2019-20 this looks to be 2501 – an increase of 149 hours. The impact of this will be 
that in 2019-20 the team will have very few hours allocated for spot purchase requests. Each 
application for additional work will need to be considered on an individual basis, and team 
members asked to carry out work on supply as necessary. 
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Impact and outcomes from the support provided in 2018-19 

What we did How 
impact/outcomes 
were measured 

Impact/outcomes Comments 

Pupil learning 
assessments 
and staff 
training – 
through annual 
allocation 

 Feedback from 
school survey 

 Informal 
feedback from 
SENCOs/class 
teachers 

 Case studies (see 
end of report) 

 93% of survey 
respondents this year 
rate the work of the 
CLD either good or 
very good. The same 
percentage said that 
the involvement of the 
CLD team within their 
setting had promoted 
the inclusion of pupils 
with SEND and 
improved outcomes. 

Comments from the survey 
included: 

“Recommendations 
implemented from reports 
have led to improved 
outcomes for most 
children.” 
 
“We have had a fabulous 
member of staff who is 
professional and 
supportive. She 
understands the challenges 
of Reception and key stage 
1 children, as well as the 
curriculum. She is 
competent at working with 
parents and understands 
the need to follow a school 
lead, where other work 
with the family may be 
ongoing. Reports have been 
used to plan interventions, 
for evidence for SAS 
and EHC plan requests. 

Dyslexia Panel  Feedback from 
school survey 

 Informal 
feedback from 
SENCOs/class 
teachers 

 Many pupils are being 
assessed over time and 
schools are using the 
Panel well. However, 
there have been times 
when the paperwork 
provided has been 
inadequate and 
demonstrates a lack of 
understanding of the 
process. 

 Some schools are still 
unhappy about the 
cost of ‘assessment of 

JS has recently put together 
an updated policy to 
support schools in 
identifying pupils with 
dyslexia and ensuring that 
formal identification of 
their needs is not unfairly 
costly. This will include 
examples of assessment 
over time where the school 
can undertake elements of 
this, using appropriate 
screening tools. 
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time’ and two schools 
voiced their concerns 
this year in the survey. 

 

Key areas for development in 2018 – 19 

Area for development Achievements 

SEN Audit Tool The Audit tool has been created and trialled successfully in two 
different settings, and has now been included in the SLA menu for 
2019-20. Feedback was positive and this was shared with SENCOs at 
the network meetings in Summer 2019. Next steps are to update the 
Audit to reflect the new OfSTED judgements. 

ELKLAN See case study below. 

CLD team workflow This is something which has taken a lot of time and effort this year. 
Several difficulties have been encountered, including difficulties with 
administration and the ICT requirements of such a system. However, 
the system is now  at the stage where workflows are created when an 
online referral comes in (paper copies are no longer accepted) or a re-
referral is requested by a team member. Various ‘stages’ are worked 
through until the closure of the case. Next steps are  working towards 
better communication with parents during this process, which 
includes a copy of the report being sent to them directly, rather than 
school’s being expected to pass it on in a timely manner. 

Dyslexia Panel and SpLD 
Identification Processes 

As a result of informal feedback from SENCOs and also as a result of 
referrals and paperwork of varying quality from schools, work has 
been done to support schools in ensuring the evidence they provide to 
Panel is appropriate and conducive to an accurate outcome for the 
pupil. Supporting information has been developed, and the LA SpLD 
Policy updated, to enable schools to be a bigger part of the 
‘assessment over time’ process and to reduce costs, where applicable. 
The outcomes of this work will be seen in 2019-20 when it is hoped 
schools provide improved paperwork to Panel and schools will feel 
happier about the time and costs involved in achieving identification 
of dyslexia for their pupils. 

Also in the revised SpLD Policy are more up-to-date details relating to 
the identification of dyspraxia and dyscalculia. The new document is 
much larger, but is all-encompassing and should provide SENCOs with 
all the information they need in one place. 

Training offered by CLD 
team 

The team has updated several of the twilight training courses this 
year and added to what is on offer for 2019-20. For example, there is 
now a session for school staff relating to ‘Understanding Assessment 
Reports’, another for Learning Support Assistants working with pupils 
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in examinations and one aimed at introducing Speech, Language and 
Communication Needs to primary staff. The training sessions for 
trainee teachers, which we have delivered at the request of the South 
Birmingham SCITT have also been developed further. Feedback has 
been overwhelmingly positive – see below. 

Areas identified for development in 2019-20 

 Finalise elements of the CLD workflow relating to contact with parents/carers. 

 Evaluate the impact of the new information and support provided to schools in the updated 
and revised SpLD Policy e.g. re: identification of dyslexia, Panel processes etc. 

 The new Early Years ELKLAN training will be new for 2019-20. The training for teachers of 
older pupils will continue into its final phase, then the team need to look at trading it for 
2020-21. 

 The CLD team needs to liaise with the CEPS regarding their new traded model, given we 
have already seen the impact of this on our buyback for 2019-20. 

 The new SISS SEND Audit Tool will be further developed in Autumn 2019, and updated to 
link in with the new OfSTED judgements. 
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Training 

School based and traded training  

Course name Number of setting 

delivered to 

Total number of 

participants trained 

% graded course 

overall good (4) or 

outstanding (5) 

Access Arrangements Training 
for LSAs 

1 11 100% 

Holding ‘The Structured 
Conversation’ 

1 26 88% 

Moon Dog Scheme training for 
LSAs 

1 8 100% 

Introduction to Dyspraxia 1 12  
 

100% 

Quality First Teaching and Wave 
1 Interventions 

1 22 64% 

Understanding assessment 
reports 

2 73 96% 

Introduction to Speech, 
Language and Communication 
Needs 

1 16 100% 

Comments from delegates 
“Although I have been a reader/scribe for many years, I found Jo’s presentation and personal tips 
really useful. Thank you.” (Access Arrangements training) 
“Some really useful tips on how to deal with parents.”(Holding ‘The Structured Conversation’) 
“Good pace and informative.” (Holding ‘The Structured Conversation’) 
“Useful strategies and resources to use to support different SEND needs.” (Quality First Teaching 
and Wave 1 Interventions) 
“Very good to see the assessment tools used and to be talked through scoring criteria.” 
(Understanding assessment reports) 
“Well presented. Always like the handouts for reference.” (Intro to SLCN) 
 

Centrally based training – traded service 

Course name Total number of 

participants trained 

% graded course overall good or 

outstanding 

Dyslexia Training 
 

8 100% 

Access Arrangements Training for 
LSAs 

6 100% 

New SENCO Training 
 

7 100% 
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Comments from delegates 
“Excellent presentation. Really helpful and informative.” (Dyslexia training) 
“I’ll definitely be leading a staff meeting to feed back.” (Dyslexia training) 
“Useful to recap on what we need to do, and the new rules.” (Access Arrangements training) 
 

Commissioned training  

Course name Delivered to: Total number of 

participants trained 

% graded course 

overall good or 

outstanding 

Supporting Pupils with 
SEND in the Classroom  

South Birmingham 
SCITT 

c.40 Evaluations given to 
admin in Autumn 
term but not available 

Assessment and 
Monitoring / Promoting 
Engagement with 
Parents 

South Birmingham 
SCITT 

c.40 Evaluations given to 
admin in Autumn 
term but not available 

Access Arrangements 
Training for LSAs  

Smith’s Wood Sports 
Academy 

8 100% 

Supporting Students 
with Revision 

Smith’s Wood Sports 
Academy 

8 100% 

Comments from delegates 
“Some very helpful strategies and ideas.” (Supporting Students with Revision) 
“Well prepared; good content; useful resources.” (Supporting Students with Revision) 
“Most useful bit: knowing about access arrangements that I wasn't aware of.” (Access 
Arrangements training) 
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Case study - 1 

Development of and delivery of ELKLAN training 

Context/Background  

 I attended the ELKLAN training course in November 2018 alongside a colleague from the 

SLCD team and two speech and language therapists. As a team we then delivered that 

ELKLAN training programme to six schools. Each setting sent two members of teaching 

staff, including the school SENCo, and two teaching assistants. The course was delivered 

over three full days, covering three to four training sessions in each. The days were 

delivered one month apart to allow the participants to complete e-portfolio tasks between 

and for these to be marked by myself and the other tutors. 

 Following the training completed in London I was keen to deliver the programme and felt 

passionate about the positive outcomes that the delivery would have within school 

settings. I feel that this positive attitude to the benefits of the programme came across in 

the delivery of the course to the participants. Although it took more time to prepare for 

the sessions than we initially anticipated, it was felt that this was beneficial. The course 

evaluation forms completed by the participants after each training session were 

overwhelmingly positive, as was the feedback completed by the participants in pieces of 

homework which required them to reflect on how the course was going and the impact it 

was having on their practice. Overall it is felt that this has been a positive programme for 

all involved. 

Challenges overcome 

 Some of the participants struggled with elements of the e-portfolio tasks and this meant 

that a significant amount of time had to be given by me and Hilary to these individuals, in 

order to enable them to understand the concepts that they were working on and how to 

complete the homework tasks set; on some occasions this took them several attempts and 

a lot of coaching! Having also experienced some personal difficulties this term, it meant 

that I found completing all of the marking challenging before the end of term. However as 

a team we have supported each other well, delivering parts of the course where we each 
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feel that we have a particularly good understanding, and helping each other with the 

marking and personal emails to support the participants.  

Outcomes achieved 

 All staff have now successfully completed the level three training in the ELKLAN 

programme. Two members of each school have now been put forward to complete the 

level 4 programme, cascading information to all staff in their settings and competing whole 

school programmes to implement to core ideas behind improving language and 

communication skills in all pupils across their school. At the end of the programme all 

schools will achieve ‘Communication Friendly’ setting status. Sue Humphries (SALT) and I 

will be delivering this element of the programme. 

Summary of impact 

 Feedback from staff’s own reflections about the impact on their practice in school has been 
very positive, although the full impact will not be known until the course is fully complete. 
Some of the impact statements written by staff completing the course have been included 
below: 

Participant 1: 
“I feel that during the course, my knowledge and practical skills have improved. As a ‘Talk 
for Writing’ school we have had a heavy focus on improving children’s vocabulary for the 
last two academic years. However, the course has introduced me to different ways of 
introducing new vocabulary to children with specific needs. These have been powerful for 
all children too. I now use a more multi-sensory approach to introducing new 
vocabulary ensuring I use objects, play situations, pictures and/or photographs for each 
new word taught. I am also now aware of not assuming a child is secure on tier two type 
words.   
 
As SENCO, I have been able to use a checklist of describing words with individuals to assess 
known concepts and highlight any unknown concepts. This has allowed me to be able to 
inform practice more effectively by being aware of exactly which concepts the child needs 
to learn. This means I can teach new concepts in the right order, choosing words at the 
correct level.  
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My practice has also changed because I make sure I work on one concept at a time, 
ensuring this is secure before moving on and making comparisons.” 
 
Participant 2: 
“ELKLAN has changed my practical skills and knowledge, as I have learnt a range of new 
and effective strategies that can support the development of vocabulary and the 
importance of visual aids to support understanding of new vocabulary, for example 
drawing pictures when using Word Maps was really successful for those visual learners. The 
strategies are all transferable to each year group and any topic which makes it more 
exciting to share the knowledge and strategies across the school as part of school's 
developmental plan for improving children's vocabulary.” 

 
 From a personal point of view, delivering this course has enabled me to interact and meet 

with staff from schools where the CLD team does not currently work or have another 

named teacher.  

 It has also enabled me to build relationships with other professionals, in particular 

strengthening relationships with the Speech and Language Therapy service. 

Name/role of person completing the proforma: FS 

Date completed: 14th July 2019 
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Case study - 2 

Child: Billie  

Age: 9:11 years 

Setting: ****** Primary School 

Context/Background  

Billie was referred by school to the SISS team in June 2015 whilst in Year 1 and underwent a Level 

2 assessment. The main concerns identified were related to literacy acquisition. In December 2016 

a further assessment was conducted and in March 2018 and December 2018 monitoring visits 

were made. Billie was known to children’s services. As of December 2018, Billie’s attendance had 

continued to be low and stood at 84.1%. An attendance welfare officer (CSAW) had consequently 

been involved. Billie was referred by her GP to a paediatrician with regards to her difficulties with 

learning; however Billie was not taken to the appointment. Billie had also attended weekly CAMHS 

sessions. 

 

Interventions applied / assessment outcomes and recommendations and current plan 

The monitoring assessment carried out in December 2018 found Billie was working in the below 

average range for single word reading, passage reading accuracy and reading rate. Her passage 

reading comprehension score was found to be significantly below average as was her score for 

spelling.  Billie’s speed of handwriting was below average; indeed the content of her written work 

was also found to be below the expected standard for Year 5. 

 

Given visual tracking difficulties observed previously, together with difficulties sequencing the 

order of letters in words and also with handwriting execution during the assessment, Billie’s visual 

perceptual skills were also assessed. Below average scores were found for several areas: visual 

discrimination, spatial relationships, form constancy, visual figure-ground and visual closure. Her 

visual memory was low average, but sequential memory was average. 

 

Since her previous assessment in March 2018, when it was recommended Billie continue to take 

part in regular, focussed Read Write Inc. phonics, reading and writing interventions, Billie had 

taken part in daily interventions to support reading and spelling skills through the use of a Sparkly 
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Folder approach and Code X (Passage Reading). Whilst these interventions remained relevant, in 

light of continued difficulties around spelling and writing the following interventions were 

recommended to move forwards: 

 A structured, multi-sensory spelling programme (e.g. Launch the Lifeboat) which targets 

the gaps in phonological knowledge to provide opportunities for overlearning. Spelling 

programmes such as Wordshark, Nessy or Spellzone can also help target high frequency 

words and subject vocabulary. 

 A writing intervention focusing on basic sentence structure, grammar and punctuation.  

 

Outcomes achieved 

In between the March and December assessments, Billie’s teacher commented that her attitude 

to reading had improved and she had made some progress, albeit very slight. Some progress had 

also been seen with her spelling skills. 

Upon re-assessment in December in 2018 it was apparent that Billie’s single word and passage 

reading accuracy had improved from the significantly below average to the below average range. 

Her reading rate had also improved, moving from significantly below average to below average. 

Whilst Billie’s writing still lacked basic punctuation and displayed weak grammar skills, some 

improvement in terms of sentence structure through the use of subordination had been made.   

 

Name of person completing the proforma: VB 

Date completed:  28/06/19 

 


