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Solihull LA SpLD Policy 

Supporting pupils with Specific Learning Difficulties including Dyslexia, Dyscalculia 
and Dyspraxia/Development Co-ordination Disorder in Solihull 

 
PURPOSE 

 To ensure that children and young people with specific learning difficulties 
have equal opportunities and that their diverse strengths are celebrated and 
built on 

 To promote the inclusion of children and young people with specific learning 
difficulties in local mainstream schools 

 
 To be explicit about the definition of dyslexia, dyscalculia and dyspraxia/ 

developmental coordination disorder (DCD) used by Solihull Local Authority 
 

 To outline how children, schools and families are supported by the local 
authority 

 
 
PRINCIPLES 
Children and young people* with special educational needs should normally have 
their needs met in mainstream schools or settings; should be offered full access to a 
broad, balanced and relevant education, including the Foundation Stage Curriculum 
and the National Curriculum; the views of the pupil should be taken into account; and 
parents have a vital role to play in supporting their child’s education. 
* When this document refers to children and young people it is referring to children and young people 
with a Specific Learning Difficulty.  
 
 
POLICY STATEMENT 
Solihull LA SpLD policy is based on the principles of the SEN Code of Practice 
(2015): 
 

The Special Educational Needs (SEN) Code of Practice (2015) provides a set 

of fundamental guiding principles and a framework of support for pupils with 

special educational needs, including specific learning difficulties (SpLD), 

which affect one or more specific aspects of learning. This encompasses a 

range of conditions such as dyslexia, dyscalculia and dyspraxia/DCD. The 

majority of pupils’ needs can be met within their educational settings at SEN 

Support but some pupils may have more significant and complex needs that 

require a Statement of Special Educational Needs or an Education, Health 

and Care Plan. 
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Dyslexia 
This policy considers the concept of dyslexia in the context of: 
 

 The Rose Report (2009); 
 
 Dyslexia, Literacy and Psychological Assessment. Report by a working party 

of the Division of Educational and Child Psychology (DECP) (British 
Psychological Society 1999, updated 2005); 

 
 The Special Educational Needs Code of Practice (CoP) (DfE 2015). 

 
Solihull Local Authority: 

 supports the definition of dyslexia stated below as this states that dyslexia can 
be viewed as a spectrum and assumes that, through appropriate proactive 
assessment and provision, schools will address the needs of children and 
young people and ensure their successful inclusion by breaking down the 
barriers to achievement; 
 

 has high aspirations and expectations of children and young people; 
 

 expects intervention at SEN Support  for the majority of children and young 
people and believes that their needs can be met in mainstream Solihull 
schools; 

 
 ensures that those children and young people who also belong to other 

vulnerable groups are prioritised;  
 

 expects adults to listen to children and young people, respond to what they 
tell them and ensure their participation; 

 
 promotes/expects the involvement and participation of parents and carers as 

an integral part of the provision for children and young people; 
 

 believes that Inclusive, Dyslexia Friendly Schools have inclusive cultures, 
policies and practices, and that all staff have a responsibility for ensuring the 
needs of children and young people are met;  

   
 works closely with schools, settings, local colleges to ensure continuous 

support for children, young people and adults;  
 

 aims to support schools in becoming inclusive and dyslexia friendly through 
centralised and school training, and the assessment of, advice for and 
monitoring of individual children. 

 
 
DEFINITION 
The Local Authority (LA) agrees with the Rose Report’s working definition of 
dyslexia: Dyslexia is a learning difficulty that primarily affects the skills involved in 
accurate and fluent word reading and spelling. 
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It is recognised that: 
 

• pupils with dyslexia may have difficulties in phonological awareness,     
memory and processing speed; 
 
• dyslexia occurs across the range of intellectual abilities; 
 
• dyslexia is best thought of as a continuum and there are no clear cut-off  
points; 
 
• co-occurring difficulties may be seen in aspects of language, motor 
coordination and personal organisation; 
 
• a good indication of the severity and persistence of dyslexic difficulties can 
be gained by examining how the pupil responds or has responded to well-
founded intervention. 
 

The LA also accepts the following definition: 
 

Dyslexia is evident when accurate and fluent word reading and/or spelling 

develops very incompletely or with great difficulty. This focuses on literacy 

learning at the ‘word level’ and implies that the problem is severe and 

persistent despite appropriate learning opportunities. It provides the basis for 

a staged process of assessment through teaching.  

Working Party of the DECP, 1999. (2005 reprint) p.11 

 
 
ASSESSMENT 
From the definition it follows that assessment of accurate and fluent word reading 
and spelling is required. The LA promotes the use of the three levels of assessment 
as outlined in the Rose Report: 
 

1. Monitoring of progress; 
 

2. Skills assessment; 
 
3.  Comprehensive assessment. 
 

It is expected that substantial and sustained efforts will have been made by school 
staff to monitor, assess and address the pupil’s difficulties.  
 
A comprehensive assessment would involve professionals from outside the school 
such as a specialist teacher or an educational psychologist.  
 
All assessments should take into account the following points taken from the DECP’s 
Working Party Report: 
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 whether the pupil is finding it extremely difficult to acquire accurate and fluent 
skills relating to reading and spelling at the word level when compared to 
other pupils their age; 
 

 that appropriate evidence-based learning opportunities have been provided; 
 

 that progress has been made only as a result of much additional effort and 
instruction and that difficulties have, nevertheless persisted. 
 

Assessment relating to accurate and fluent skills in reading and spelling at the word 
level should include: 
 

 gathering information concerning the pupil’s progress in word reading and 
spelling; 
 

 assessment of vocabulary, phonic skills and phonological skills; 
 

 a comparison of pupils of the same age, e.g. standardised assessment 
related to word reading and spelling. 
 

The main purpose of assessment at this level is to inform and plan further teaching. 
Intervention for the pupil should include a plan identifying specific targets, 
appropriate evidence-based strategies and details of how progress will be evaluated. 
 
In order to identify whether the pupil has had appropriate targets and strategies, and 
access to appropriate learning opportunities, information about the following will 
need to be considered: 
 

 effective use of national/LA resources for developing literacy skills; 
 

 assessment of the impact of teaching strategies and interventions on the 
pupil’s learning; 
 

 curriculum access, including differentiation of the curriculum in the classroom 
and differentiation of homework, such that pupils are set realistic and 
achievable tasks 
 

 previous learning targets, interventions, strategies and their subsequent 
implementation, review and revision; 
 

 the educational history of the pupil, to include looking at school records and 
discussion with parents, pupils, teachers and other relevant people; 
 

  pupil progress made in relation to additional effort and instruction; 
 

 monitoring of pupil performance across interventions and over time to 
establish the extent to which difficulties persist. 
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The SEND CoP 2015 advises that assessment should not be regarded as a 
single event but as a continuing process. When undertaking an assessment 
relating to dyslexia, the DECP notes that: 
 

• no one test can be considered obligatory in Educational Psychology 
assessments; 
 
• no particular pattern of test scores can be regarded as necessary or 
sufficient in deciding whether and to what extent learning difficulties 
can be described as dyslexic, thus an IQ test is not necessary to 
determine whether a pupil does or does not have dyslexia; 
 
• to be useful, all assessments should lead to workable plans of action 
that promote learning. 

 
 
 

Dyscalculia 
Currently there is no internationally agreed definition of dyscalculia. The LA adopts 
the DSM-V (2013, USA) definition, which describes dyscalculia as: 

 
“Difficulties in production or comprehension of quantities, numerical 
symbols, or basic arithmetic operations that are not consistent with a 
person’s chronological age, educational opportunities, or intellectual 
abilities.” 

The LA also accepts the DfES (2001) definition of dyscalculia  as  
 

‘’A condition that affects the ability to acquire arithmetical skills. 
Dyscalculic learners may have difficulty understanding simple number 
concept, lack of an intuitive grasp of numbers, and have problems 
learning number facts and procedures. Even if they produce a correct 
answer or use a correct method, they may do so mechanically and 
without confidence.’’ 
 

The LA also accepts that: 
 

 Chinn (2004) has added other aspects to dyscalculia, such as the 
difficulty of retrieving number facts quickly, even if they have been 
successfully learned.  
 

 Some researchers suggest dyscalculia is fundamentally an inability to 
recognise the number of things in a small set. Others suggest this is 
one of many factors alongside weaknesses in visual spatial abilities 
and working memory systems. 

 
 
Assessment 

 Assessment is complex and not everyone who has difficulties with number will 
have dyscalculia. (PATOSS, 2013). 
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 The local authority would promote as good practice the three levels of 
assessment as detailed in the Rose Report (2009) for identifying dyslexia. 

 
 In line with new guidance from the BDA and SASC, five conditions would be 

expected to have been met to identify dyscalculia: 
 

1. There is a past history of maths difficulties.  
2. There is evidence that maths difficulties are currently impacting negatively on 

academic performance and everyday tasks. 
3. The test score for a standardised mathematics test is significantly lower than 

expected for the age of the child or young person. 
4. A low score on a test of maths is not due solely to inappropriate teaching, 

poor mathematical memory, slow speed of working or gaps in early education. 
5. There is a significant difficulty with the understanding of simple number 

concepts and a lack of an intuitive grasp of numbers, identified using a 
recognised assessment. 

 
 

Dyspraxia/ Developmental Coordination Disorder (DCD) 
Developmental Coordination Disorder (DCD) also known as Dyspraxia in the UK, is 
a common disorder affecting fine and gross motor coordination in children and 
adults.    
 

The Dyspraxia Foundation (2014) defines developmental dyspraxia as: 
 
‘An impairment or immaturity of the organisation of movement. It is an immaturity 
in the way that the brain processes information, which results in messages not 
being properly or fully transmitted.’ ‘Dyspraxia affects the planning of what to do 
and how to do it. It is associated with problems of perception, language and 
thought.’ 

 
Assessment  

 Solihull LA would promote a graduated approach to identifying needs.  This 
may include the use of motor skills checklists to help monitor and target 
support, adaptations and interventions to address the areas of concern. 
 

 If concerns persist in the area of fine and gross motor skills development 
following a period of support, adaptations and intervention, advice should be 
sought from a specialist teacher. 

 
 A referral to Occupational Therapy for further advice and assessment may be 

an appropriate next step. 
 

 Following a period of involvement from Occupational Therapy a consultation 
with a Community Paediatrician may be recommended to clarify whether 
needs could be described as Dyspraxia/DCD. 

 
Dysgraphia 
There are no agreed criteria for the diagnosis of dysgraphia; indeed it is now more 
contentious an issue than previously. The British Dyslexia Association, SASC and 
other bodies consider the difficulties associated with specific handwriting difficulties 
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to fall somewhere on the DCD/Dyspraxia ‘spectrum’. Consequently, the LA SpLD 
Panel has made the decision to cease identification of dysgraphia at this point in 
time; where difficulties of this nature are apparent and affecting progress, it is 
considered best practice to refer the child or young person to the Occupational 
Therapy service in the first instance, assuming appropriate support/intervention has 
been offered/implemented and little impact has been noted. 
 
 
There are many overlaps between Specific Learning Difficulties and many children 
and young people with a SpLD will have co-occurring difficulties. 
 
 
The Role of the School 
 
General 
 

 to guarantee all teaching staff have core skills as described in SEND Code of 
Practice (2015)  in order to differentiate learning opportunities to meet the 
needs of the majority of learners; 
 

 to ensure that high quality teaching is consistently in place to support the 
acquisition of literacy skills for all; 
 

 to make sure that systems are consistently in place to regularly assess and 
monitor pupils’ progress in literacy in order to inform intervention, and to 
highlight pupils who may need additional and different provision; 
 

 to ensure that local schools have access to teachers with specialist  
knowledge, skills and understanding in the teaching of children with SpLDs; 
 

 to make effective use of the school’s SEN delegated budget; 
 

 to provide a graduated response to intervention in line with the SEND CoP 
(2015)  according to the severity of a pupil’s needs and in collaboration with 
pupils and parents; 
 

 to seek and implement advice from education support services where 
necessary; 
 

  to organise access arrangements for pupils with SpLD if appropriate and with 
reference to curriculum and examination guidance; 
 

 to ensure that appropriate additional and different provision is consistently in 
place to meet the needs of pupils with an SpLD, based on regular and 
detailed assessment of their skill levels. 
 

 
Interventions 
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Good classroom teaching is the bedrock of effective practice.  Most research 
suggests that children falling behind their peers need more help than the classroom 
normally provides (Brooks, 2013). 
 
Intervention should draw from evidence-based practice both in relation to national 
research and pupils’ responses to interventions. It should include: 
 

 structure (logical progression with small steps teaching and explicit links made 
between steps); 
 

 reinforcement / increasing frequency of the intervention (over learning with 
‘little and often’ practice to aid automatic retrieval); 
 

 skills teaching (teaching should concentrate on the development of useful and 
transferable skills to reduce burdens on memory); 
 

 multi-sensory approaches (active and interactive integration of visual, 
auditory, kinaesthetic and tactile elements of teaching and learning); 
 

 metacognition (encouraging pupils to think about what strategies and 
approaches would be best for them to use in different circumstances); 
 

 success-based learning to improve self-confidence and reduce anxiety and 
frustration. 
 
 

 
The Role of Solihull Local Authority 
 

 to support and advise schools in their implementation of good quality and 
effective literacy and numeracy teaching for all; 
 

  to work with schools to help them use preventative strategies and support 
early identification of pupils with literacy and numeracy difficulties; 
 

 to keep up-to-date with current research in the acquisition of literacy and 
numeracy skills and to undertake action research and disseminate best 
practice to schools; 
 

  to ensure schools are aware of expertise to meet the needs of pupils with 
SpLDs. 
 
 
 

The Role of Private Educational Psychologists, Clinical Psychologists or 
Specialist Teachers 

 
 Where a Private report is available, we will consider this alongside other 

information that is made available to inform the decision making process of 
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the Local Authority in relation to identifying dyslexia, dyscalculia or dysgraphia 
or access to provision described below. 
 

 We recognise that parents/carers and education settings may purchase these 
services. We strongly recommend that qualifications and other safeguards are 
taken into account, such as CRB check and Registration to appropriate 
Bodies. For example, Educational and Clinical Psychologists are required to 
be Registered with the Health Care Professions Council (Please refer to 
www.hcpc-uk.org to check registration status). 
 
 

Provision in Solihull to meet the range of pupils’ needs includes: 
 

 Delegated SEN funding to all schools which can be used to target support for 
the needs of learners with Specific Learning Difficulties; 
 

 Access to Specialist Teachers to provide advice, assessment, teaching, 
training and evaluation of intervention programmes; LA Service are provided 
by Solihull Inclusion Support Service: Communication and Learning 
Difficulties Team. 

 
 A Local Area Panel with representation from Specialist Teachers and 

Educational Psychologists, providing assessment and identification of a SpLD 
for children and young people.  

 
 Educational Psychologist s will be involved if the child or young person’s 

needs meet the threshold for an Education Health and Care Plan assessment. 
 

 One secondary additionally resourced provision (ARPs), attached to Langley 
Secondary School. The purpose, process and entry criteria for placement at 
the ARCs are being reviewed during 2017/18. 


